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© PREFACE

The Ado]escent Dec1s1ons program represents a cooperat1ve effort among

a group of teachers, schoo] counse]ors, adm1n1strators students, parents, |
| and researchers, under the umbre]]a of the Ado]escent'Issues ProJect _ .
@ﬂ(funded by the Unlted States 0ff1ce of Educat1on, Spec1a1 Educat1on ProJects
;,;Grant GODBOD]Q]O and the Judge Baker Gu1dance Center)
o We are 1ndebted to the students, staff and parents of the- Manv111e e
: 4Schoo1 in tre Judge Baker Gu1dance Center, 1n Boston, Massachusetts - who':f
h.prov1ded the 1n1t1a1 1mpetus and support for the proqram We are a]so .
”,thankfu1 for the. support, 1deas "and: feedback prov1ded by students and
staff at 15 schoo]s wh)have tested components of the - program -- espec1a11y.
rthe Bay Cove H1gh School, Ho]den Schoo], Manyille. Schoo] and R1ver Street .
3‘M1n1-Schoo1 wh1ch all. served as rep11cat1on s1tes dur1ng the 1982 83
'schoo] year | | S . '.. _
. Ve are thankfu] for the support prov1ded by the staff of the Un1ted
States 0ff1ce of Educat1on (Spec1a1 Educat1on ProJects), and the staff

————— e

~_at Program Deve]opment Ass1stance Systems espec1a11yﬁMs ﬂJu11e?Beck1und S

&
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7 Ado1escents faCe many difficuit and comp1ex decdsions They must

dec1de how to: choose and keep fr1ends, how to f1nd and keep a f1rst

JOb’ how to respond-t%‘peer pressures regard1ng 1ssues such as drug use p

'-and abuse, sexua] behav1or, 1aw and de11nquency, how\to ma1nta1n fam11y
-

-re]at1onsh1ps wh11e assert1ng and creat1ng an au\onomous ro]e 1n the

'*commun1ty..\ . o

| These dec1s1ons force ado]escents to deve1op new strateg1es fora .
'“understand1ng themse1yes and the1r re]at1onsh1p to other peop1e - to\ :'
.fam11y, friends,. teachers, emp1oyers, and commun1ty members Adu]ts

“who worktw1th ado1escents mst, 1n turn, deve1op the1r own strateg1es

-

;Wfor he1p1ng young peop]e make pos1t1ve, construct1ve dec1s1ons about the1r ' !

own 11ves

The\Ado1escent Dec1s1ons program represents an ongo1ng attempt to
llbr1ng thesé dec1s1ons 1nto the school += w1th1n a structure that 1s o
‘ systemat1c, rea11st1c, and supportlve for students, parents, and schoo]

staff. The Ado1escent Dec1s1ons program is 1ntended to help. young .

‘peop1e make better dec1s1ons about 1ssues that face them as the1r-ro1es

. and re]at1onsh1ps change For the past two years, th1s work has been ‘
o "
supported by a Mode]l Program Grant to the Ado]escent Issues Proaect at the

Manv111e Schoo] in Boston, Mass..’ s (Un1ted States Office of Educat1on,

HCMP Grant 6008001910) and by :the Jud e Baker Guidance Center'/’T e oaTs

T e P ) o YRR (Tfge Peker hutidance “enterr Ihe-g

for the Ado]escent Issues Project have-been: - T —
PR | ‘

.= : °

e
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1. To construct and f1e1d tesf a systemat1c c1as=room curr1cu1um -

1n four areas wh1ch~are cruc1a1 to~ad escent deve1opment dec1s1ons about

| work drug use and dbuse, sexua11ty and emerg1ng socia relat1onsh1ps,

Te——.
el

Riva S : v

! 'and Juven11e 1aw

. ‘.,.

; 2,- To deve]op who]e-schoo] approaches to dec1s1on-mak1ng - 1nc1ud1no
strateg1es for c]assroom meet1ngs,_1mprovement of schoo] c11mate and-
ld1sc1p11ne, parent 1nyo1yement, commun1ty outreach,,student assessment,,.

';program eya]uat1on and staff deve1opment._ | | |

»'v . -

| The;Purposes of the Manua] | 3 o R o . e ;g

T

Th1s manua] is. “intended to prov1de a xat1ona1e an overv1ew, and

'5 gu1de to severa] comp]ementary approaches for he1p1ng ado]escents make\

‘dec1s1ons, and to prov1de a’ strategy for dec1d1ng where to beg;n --Ai

. g1ven ‘the: needs and sk11]s of the staff, students, and parents, in-a &
»T-part1cu1ar sett1ng, P 1"';1_ | ~1'.,.¥~ ‘ _u§ |

¥

. | A]though the’ 1nformat1on proyaded 1n ‘this manua] 1s genera] -we have,gr

- .tr1ed to address se]ected cruc1a1 1ssues at a 1eve1 that can prov1de \r
, \ .
?suff1c1ent 1nformat1on and techn1ques to allow schoo] staff or parents t o

o

beg1n to use the program For examp]e, there are extens1ve descr1pt10ns -

1

' of the conceptua] framework for the program,fcore sk111s and act1v1t1es,

T an and strateg1e3*for~estab11sh1ng_a support1ve\classroom env1ronment At -\

|

other po1nts, the manua] refers readers to. the Ado]escent Decis1on5‘““‘*JV#<

- curr1cu1um and the 1nd1v1dua1 Notes for Teachers for each curr1cu1um ;‘\'
. ' \ 0

area =~ or to monographs, resources, or. other curr1cu1a relevant to the Lo

f"spec1f1c top1c o ,j o e B ‘gf o

B , : o A oy . \\, ; A
e . . ) ) B . R I : . . |
. T el o o Tl ‘ |




The Structure of the Manua] . Pl ':flﬁgbi“ /." e
~ SRR oo v 8
The manua] is d1v1ded 1nto ele/gn sect1ons. The f1rst sect1on provides * -

‘v

a rat1ona1e and conceptua] framework for the program. The second sect1on

prov1des a br1ef overV1ew of dec1s1on-mak1ng as a “core" com onent. of a’
p

‘schooT program. Sett1ons three through ten descr1be spec1f1c qpproaches

oo
to dec1s1on<mak1ng - 1nc1ud1ng assessment curr1cu1um, c]assroom S L T

meet1ngs, schooT c11mate and d1sc1p11ne, parent 1nvoTvement, commun1ty

outreach and an 1ntegrated "who]e *schoo]'l mode] ' Sect1on e]even prov1des

e : ca
e ’ -

gsome gu1de11nes for l'gett1ng started", 1nc1ud1ng some examp]es (case

stud1esl.of Progrm@_approaches. At the end of the manua] there is a _f-133;>/§
sectlon conta1n1ng Append1ces, Resources, and a B1bT1Ography R
, : S ‘ S R
% ) -
ﬁ““"’ ) ‘ A"o. O ]
- 5\* /} . n . & . " L
/ S \
. e -
LY ° o
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EVOLUTION OF THE PROGRAM //——7

As teachers and counse]ors, our: work began w1th an attempt t
y/énd

; respond to’ students quest1ons and concerns regard1ng sexua11t
| ‘drug use. Over t1me, our emphas1s has sh1fted from prov1d1ng 4nformat1on,

:: to- 1mprov1ng the dec1510n-mak1nggprocess°1tse1f -- through cJassroom

'.'1nteryent1ons (11ke curr1cu1um) and who]e-s hoo] approacbes Components

-0f the. Ado]escent Dec1s1ons program are’ current]y be1ng used by 40 schoo]s

'and agenc1es workJng W1th young peop]e whose comments and 1ns1ght have
. he]ped reformu]ate the program to address 1ssues of i portance\t

ado1escents R : . o / . n*g

'.'i,:‘
FA
/.. -

ASSUMPTIONS OF THE PROGRAM

The Ado]pscent Decgs1ons program is based on (;e fo]]ow1no assumpt1ons »

~.about dec1s{on—mak1ng and 1t§Fro1e 1n the 11ves o} young peop1e

'15 Al] behav1or can be seen as the result of a dec1s1on

K A11 ado]escentS‘make dec1s1ons about their sociaJ re]at1onsh1ps
. (

anany ado]escents hzy e not 1earned to- ref1ect on the1r dec1s1ons\ or

‘,adequate]y ant1c1pate the consequences of the1r de¢ s1ons, or commun1cate
the1r dec1s1ons 1n a 1anguage that 1s comprehens1b1e +0 adu]ts However,

- /
fado]escents spend a good dea1 of the1r energy th1n 1ng and ‘making dec1s1ons

o about their many chang1ng soc1a1 re1at1onsh1ps, ingide and outs1de of
N . L ’ : L . w/*; K ‘;"4.' '
'u;schoo1 S 5"i;' "ﬁ o ‘-;: S -»,vu ,57'.:,

3

:3 Dec1s1on—mak1nggsk111s are bas1c sk111s The sk11151requ1red to make
____Eg§lj§JL__1uerpersona1_dec4540ns—are—basmc—sk111s—for-su cessin 11fe:‘_—“‘
‘Zthey 1nteract w1th other bas1c sk111s (11ke 11teracy “and ar1thmet1c

-:computat1on) to determ1ne how we11 an ado]escent makes " fansi

young adu1thood... . 47,1mjn'f . if\'

N . . P R o Lo R . e e




4. Most 1nterpersona1 decisions involve a core set of conceptua] and

‘conmun1cat1ve sk111s1,wh1ch can. be’ 1mproved through schoo] 1ntervent1ons

Core dec1s1on—mak1ng ska]]s are descr1bed 1n this sect1on of the manual,,
they 1nc.ude the ability in iabel cho1ces generate a1ternat1ve solut1ons,
:‘h'ant1c1pate consequences eva?uate a]ternat1ve so]ut1ons, and commun1cate

1deas to others.

'“5, Al}»ado]escents”need practice making decisions in-realistic contexts,

finc]uding the. school- Ado]escents often haue diffiCulty with the .transi-

'f't1on to young adu1thood because they have .not had adequate Qrevent1ve ﬁh

'opportun1t1es to pract1ce making dec1s1ons -~ to ant1c1pate problems,

‘remed1ate deficits, and learn from m1stakes. Lack of pract1ce in mak1ng
dec1s;ons contr1butes to a range of soc1a1 prob]ems, 1nc1ud1n9 school '

,adrop—out, chronic unemp]oyment, unwanted pregnancy,.Juven11e crime, .and

/ Mmgamme. . .‘. | | ’

26;‘ Schoo]s can and shou]d prOV1de opportun1t1es for- ado1escents to prac=—"7
tice maklngldeclslons. AduTts who_work with ado]escents dea] w1th these |
;ﬁﬁsues.each day, although mostfforma1 curhjcu1a do not addreSS adolescent
fe;ecisiens and df]emmas,: Sound,lpreventive.educatidna1jﬁractice requires .

that decision-making skills be inCOrporated_into the school progran.

" CONCEPTUAL FRAMEWORK

—-——Dec151ons—and—Strateg1es

The dec151ons wh1ch ado]escents make each day, range from s1mp1e ones

(11ke what to wear to schoo]) tovconfusyng and comp]ex.ones (Tike how to




dea'l w1th peer and med1a pressure to use drugs). In orde» to 50cce'SS4
fully deal with these s1tuat1ons an ado'lescent nneds to accomphsh two .
 tasks: - (1) dec1de what to do, and (2) deve]op a. strategw

out the decision. Here is an examp'le of :a corrmon, but_ 1-mDortant.d,eCT,51on'_'

situation: [ -
Ray works in a suPermarket stock1ng she]ves. HiS"bOSs sometimes asks
_him: to' stay late on Fmday night to clean up the 5t°"'@ Tonight. he-

' has p'lanned to go toa movie with a friend. “At the 'last minutes- the";.‘“_.
,boss asks him to stay aga1n How shou]d Ray dea'l w1th this 51tuat1on, ‘

"Ray might dea] w1th th1s s1tuat1on 1n severa] d1fferent ways. He C°U1d .
' dec1de the.. Joh 1sn“t worth m1ss1ng the movie, and use a smp'le strateg.y
qu1t the job He cou'ld dec1de he rea'l]y needs the money, so he will not
express h1s own needs h1s strategy mi ght be to. Just keep quiet and WOY‘k
He, cou'ld make up an excus.e about hav1ng to watch his baby sister, in Ol"der.

to get out of work Or he. cou1d dec1de to stay, but to ay 50 express h1s

VD b e e

; own needs. h1s strategy then. m1ght be to ask the boss to set up a scheﬁ;"
50 ethat he, knows when he can be free to do other things.

| Ray 'S dec1 sion w1'l'l be. affected by many d1fferent factors, chUd'l ng '
his re'lat1onsh1p w1th the boss, h1s need fOr money, and his abmty to _
.,.tthk through the steps of makmg'the. decision. The Wm\\s .
Pl"Ogram focuses on th1s 'last factor == by exp]or']ng w1th ado'lescents tha
'.steps they use in mak1ng 1nterpersona1 dec1s1ons, and the strateg195 they
_use. to dea] w1th prob'lem s1tuat1ons. ‘As educatOrs, our own dec1s10" to

focus on social th1nk1ng skills, is itself . pmmarﬂy a. Strategw dec151 0n
‘——’—’-*—W\/_“

-rather: than a comfortab'le one In other words, we be'heve that a range

_"Of soc1a1 factors (m Ray s case, mass1ve teenage unemp'loyment and’ perhaps ‘



__———\_/__- —

<aee

famﬂy needs) are POWerful determ1nants of an ado]escent 'S expemence ==
often beyond tre d1rect contro] of ado]escents themselves Wle focus on

~ how the ,dm,t‘,ent M about these s1tuat1ons, because we beheve that
schoo]s can help directly - 1mprove these components of an ado]escent s
dec1s1on-mak1ng strateg1es as’ part of the1r daﬂ_y work w1th students .- and
because we. beheve th15 1mPPOVement can in turn he]p ado]escents funct1on '

- more autonomousw in a range of' soc1a1 s1tuat1ons.

A De elo nenta1 A roach |
There ‘are many Wa.VS to. approach the task of he]pmg ado]escents make

de.c1s1ons The ﬂgggmune\m% program uses a deve]opmenta] model :

that ‘SaWe focus on broad skﬂ]s and strateg'les wh1ch are generaﬂ_y

A apphcame in many d1ff’erent soc1a1 s1tua’r - (11ke takmg the Pe‘”SF’ECt“’e .

of Others or th1nk1ng about a]ternatwe solutions to prob]ems)

e e e e e S o o

Informat1on about speci ﬁc 1ssues (for examp]e, 1ega1 consequences of

drug use), is used pmmarﬂy to help fac1htate the Q_ocess of mak1_,‘1

1nterpers°na1 demswns and deve1op1ng strateg1es to carr_y out those .
’dec1s1ons Our 1ntervent10n mode1 der1ves from cogn1t1ve-deve10pmenta1
‘research (Se]ma"’ 1980) and fr-om behav1ora1 1ntervent1on mode]s that focus’
l
‘1nformat, on about the deve]opmenta] mode T and its re]at1 onsh1p to chmca]

L
1and educatwn 1ntervent1ons, see Furth and Wachs (1975) Hersh PaohttO

‘ \and Reimen (1979)' and $&1man (1980)
_ 12 Teimer (19720 = °2 7

on 1nformatwn-process1ng (Spwack and Shure, 1978) For more backgl”ound L

Core skﬂls 1" 0“‘” aPPY‘oach 1nc1ude . _] _ L ¢

Lot

29




.1 SOCIAL PERSPECTIVE -TAKING: the ab1|1ty rb‘TbUk‘at—a“soctaI-

'prob]em from the perspect1ve of both the self and others, and to take

“into account the. needs and’ 1nterests of others, -

2. ALTERNATIVE THINKING - the ability to th1nk of more® than one

H

poss1b1e strategy for reso]v1ng a proh]em, g

3.. CONSEQUENTIAL THINKING'- the ab111ty to a nt1c1gate the consequences _‘

of personal dec1s1ons -- for onese]f and others,_i

K

and St”ateg1es ina way that is comprehens1b1e to others'

EVALUATION.. the ab111ty to evaTuate dec1s1ons (on the cr1ter1a

L: COMMUNICATION the ab111ty to verba11ze 1deas, needs mot1vat1ons, SR

‘ TTsted abOVe) seTect and act on one strategy that can be used to carny,
out. the dec1s1on, and then evaTuate the . successfu]ness of the strategy '

. The 5 Core Sk111s are T1sted in -Table. T, wh1ch can be used as a

. -

e




" _T”ab1'e 1

PR

-I'NTERPE_BSONAL DECISION,—._MAKI’NQ. e

B | N FiVE CORE SKILLS ‘

wB -

1. socTAL PERSPECTIVE-TAKING

T e . \
. L —— v

_—AETA_ALTERNATIVEwTHINKINQvf; ,,,,,,,,, R

.3, CONSEQUENTIAL THIN

4. COMMUNICATION -
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The fo11ow1ng sect1ons br1ef1y e]aborate on each of the sk111s 11sted

.;In Ray ‘s s1tuat1on th1s 1nvoTues the ab111ty to cons1der h1s own needs

above—*and“on their- 1ntegrat1on by~ado1escents.nnto-what we_ have ca11ed

, 1nterpersona1 negot1at1on strateg1es

\4‘\»,“ E . . Yoo
\4\\ .

_ f1- Soc1a1 PerSPECtTVe-tak1ng vl.l o

e

One fundamenta] cogn1t1Ve change that occurs dur1ng the” years preced1ng

;ado1escence, 1s an 1mprovement in the ab111ty to step outs1de" one s own .

T

e

3 Tl
-perspectlve, 1n order to 1ook at a prob1em from the perspect1ve of otherS‘\\\\\

~—

e e

4;, (want1ng to see. the mov1e, be with his: fr1end and/or keep h1s Job) but a1so '

-, ot directly prov1de Ray W1th ar 5°]“t1°"c‘ However, the ab111ty to cons1der ]”fI

' the needs of hJS emp1oyer (who wants to get the-store c]ean, who may not

know Ray S even1ng p]ans), and perhaps even: others who are 1nvo1ved (h1s

parents who may need h1s sa1ary, h1s fr1end who may count on Ray 'S com1ng
" ‘to- the- mov1e h1s co-workers, who may need Ray 'S he1p to cover for an “?f'

- .absent emp1oyee) Look1ng at the prob]em from a]] these perspect1ves may

- many d1fferent perspect1ves, before dec1d1ng, w111 fac111tate a dec1s1on

* that 1s ‘more 11ke1y to meet the needs of most of the peop]e 1nvoﬂved

v" -

"Furthermore, not cons1der1ng these perspect1ves, w111 probab]y 1ead to a
,poor dec1s1on For examp]e, if Ray on]y th1nks about see1ng the mov1e, he R
w'may qu1t, the consequences of th1s strategy w111 be 1oss of sa1ary, a poor

ermP10yment record and (1f Ray uses th1s strategy repeate*]y) probab]y chron1c &

L unemn'l ovmpnf

vs component of successfu]]y negv..

.é’

Soc1a1 perspect1ve*tak1ng sk111s are a necessary (a1though not suf11c1ent)

‘“ng a range of ado]escent prob]ems - 1or o

examp]e mak1ng and keep1ng 5:?~N%s, dea11ng w1th med1a pressure to use




”drugs,“oecoming.more independent‘from parents,;getting and keeoing a job,

" etc. The interventions déscribed throughout the. Adolescent Decisions

' program inc]ude activities to'improye social perspective—taking'skti]s.

T

o 2. A]ternat1ve Th1nk1gg.r

A second core skill is the ab111ty'to think of. more than one. strategy

- ;‘for reso1v1ng a prob]em, wh1ch weqca11 (fo]]ow1ng other 1ntervent1on

“Tt~mode1s, e.g., Sp1vack 3 Shure, ]978) a]ternat1ve th1nk1ng This. ab111tyt E

\

SR he]pfu]-nn a_range of= s1tuat1ons (1nc1ud1ng,“for_examp1e,_math
computat1ons), buf 1t 1s espec1aJ]y cruc1a1 in reso1v1ng 1nterpersona1
\problens\\ For examp]e, 1f Ray wants to get out of work1ng, he can try
seyera] strategle§i qu1t, ask for the n1ght off, make. up an excuse,_s11p-
out ear]y and hope h;s\Boss\dgesn~t notice, ca]] up another co- worker and -
try to get a subst1tute for the ntaht\‘\If\Ray can on]y th1nk of one . |
,so]ut1on (qu1t), h1s ab111ty to dea1 successfu]]y w1th th1s smtdat1on is

much 1mpa1red V.

"yé.g Consequentia1 Thinking

Consequent1a1 th1nk1ng 1s the ab111ty to ant1c1pate the consequences
'h;.of a dec1s1on (or strategy) for the se]f and others For examp]e, Af Ray. .
s1mp1y qu1ts h1s Job he w111 get to see the mov1e and be w1th his fr1end

5'lose a sa]ary, bu1]d up a poor emp]oyment record etc Iﬁ he stays but .ﬁﬁ.alff

____doesn“t say_ anyth1ng to. h1s boss he may: keep a good emp]oyee ”ecord m1ss :;;f
belng w1th h1s fr1end d1sappo1nt h1s fr1end fee] unfa1r1y treated be *\vt:f:f
di unab]e to Pred1ct his future work hours etc ‘ | ‘d' | .
A"tTCTPat1ng the consequences of his dec1s1ons, 1s one necessary (Sut“”m‘**“

' R SRR
aga1n, not suff1c1ent) component of reso]v1ng th1s s1tuat1on Our deve]op—gfwj*

' "7menta1 research and 1ntervent1on‘suggests that\as ado]escentsﬂbecome:more




sk111ed fﬁ tak1ng the pecspect1ve of others, they 1mprgye their ab111ty to
accurate1y pred1ct the consequences of the1r dec1s1ons

&

4. ~Communicatfon . ."f” L

"N

. In order to trans1ate dec1sions 1nto successfu] strateg1es, ado]escents
need to be ab1e to commun1cate the1r 1deas, needs and 1nterests - and

-;to 1Tsten to those of others ~ For examp]e, 1f Ray dec1dé§ he wants to.
: 1eave work he c%n say,.ﬁI‘m go1ng home now," or “If I gotta stay, then I

L . ® )
qu1_t~,'-l or “Can I call homeuand f1nd out if I can stay?"'or oy made a p1an_

7”: to be'w1th my- fr1end so T haye.to 1eave now but I can he]p next week "

.Each of these commun1cat1ons 1s very d1fferent each one suggests a
"d1fferent 1eve1 of soc1a1 perspect1ve—tak1ng, each may have d1fferent |
l'h’consequences for: Ray and his employer If Ray on1y knows one way to say‘ -,

 what he’ wants ("I‘m 1eav1ng now"), he. w111 be at a d1sadvantage when it
,"comes to resoly1ng a range of prob]ems - W1th parents, peers, employers, =;‘
;fteachers.- | | ' S - -

Trans]atlng dec1s1ons (11ke dec1d1ng to 1eave work) 1nto trateg1es

;(J1ke ask1ng 1f he can work next week 1nstead) depends in part on Ray s

awl

P

;:' ab111ty to tommun1cate w1th others Res01v1ng prob]ems w1th peers dependsw"
N .
- art on the ab111ty to 11sten to what a fr1end 1s say1ng, process that’

1nformat1on, and then trans]ate 1t 1nto a strategy Commun1cat1on sk111s _

»»_:can on1y be 1mproved 1n 1nteract1ve s1tuat1ons therefore the Ado]escentﬂ_-st»*

'Decls1ons_program51nc1udes a. range of 1nteract1ve s1tuat1ons which can be

'1'usedftofbractice3comm ,catjon sk11ls;fg?_.:*

e e




5. Eva]uat1on o | . }'"" ""'e; o

The f1fth core dec1s1on mak1ng skilli (Tast step 1n the dec1s1on-

' mak1ng sequence ) 1nvo1ves va1uat1ng the adequacy of a1ternat1ve strate-

g1es In simple terms, th1s skill requ1res 1ntegrat1ng the four core sk111s
11sted above, and then match1ng one strategy with. the specifics of the - f;_
s1tuat1on For examp]e, in Ray's case, he needs to th1nk about’ each strategy“.

-:” in terms of the fo11ow1ng quest1ons ~ (a) Does 1t 1ncorporate my needs and

/

. L "
\m% for me and for my emp1oyer? (c) Are there any other- a1ternat1ve strateg1es -

A

ava11ab1e to me 1n*th1s s1tuat1on?’_(d) Wh1ch strategy shou1d I choose7

Qur deve]opmenta] approach to dec1s1on-mak1ng, 1s based on research and
jntervent1on wh1ch suggests that ado1escents 1ntegrate these five core
L Sk111s 1nto what we ca11 1nterpersona1 negot1at1on strateg1es These strat--'
;eg1es can be descr1bed and understood us1ng a "1eve1s" ana1ys1s, s1m11ar
”to‘theastageimode1s of Pyaget (1933).and Kohlberg (1969). A s1mp11f1ed
'Version'Of the lTeyels of interpersona1 negotiation strateg1ess is presented
“dn'Tab1e12u' This . conceptua1 ana1ys1s is: exp1ored more fu11y in Sect1on 3
",;(Assessment and. Eva]uat:on), and in monographs ava11ab1e from the Ado1escent f“»

AN _
Issues Proaect At th1s po1nt, 1% 1s 1mportant to note on1y that deve1op-

. menta1 1eve1s form an’ 1mportant conceptua1 frameowrk for t e Ado1escent

/ Ny

espec1a11y for assessment eva1uat1on and\curr1cu1um

N
N

Dec1s1on program -=

f‘p1ann1ng. T'f . o _
R PR S

AL ) N BN




Table 2

INTERPERSONAL NEGOTIATION STRATEGIES

FOUR LEVELS

Lever - |

T'SociAL.
. PERSPECTIVE

: SAHPLE”
NEGOTIATION STRATEGIES

'h;Und1fferent1ated

o

Se1f fused. with other,

.‘other is y1ewed as

an. obJect

| Use of phys1ca1 force

Impu]s1ve f1ght or f11ght~__m

o or separat1on

‘zJIDifferentfeted .
“Self’seen.as separate

from other,.-’“

Other v1ewed as subaect ;;

"i‘,One:way'oommends._‘
|- Bully or give in (give up

““needs of self)

o Se]f—ref]ect1ve (see selfx}f

“as others: do),

ie;Rec1proca1 (coord1nates?:
;ieperspect1ye‘o self: an

other)

9

Rec1proca1 1nf1uences o
Exchange, Trade R '
Take turns kN

hﬁﬁfSe]f seen-

}L;f:Th1rd—person, or :

mutua1 perspect1ve,

contextvof;;ffih

Co]]aborate ﬁsﬁs,ff_

Seek "common ground".?

Reason w1th other
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The conceptua] framework presented here is the core around wh1ch the
\

: 1ntervent1ons descr1bed in the Ado]escent Decﬁs1ons program are bu1]t. Many‘

4 Y

other factors play a ro]e in determ1n1ng the d1reét1on and success of an
adolescent ongo1ng attempts ‘to dea] with. new 1deas and needs, new re]a—
-t1onsh1ps and new soc1a1 exper1ences However we have found that the -
: concepts descr1bed above are -a useful framework for beg1nn1ng to dea] w1th

these 1ssUes in schoo]s = whether the context be a- c]assroom curr1cu1um,

a student government meet1ng, -a parent educat1on workshop, or an‘1nd7v73ua1 T

—_ ‘" NS

counse]1ng sess1on w1th a student For examp]e, the Teacher Gu1de for o _
» e Tt

Dec1s1ons About Drug Use 1nc]udes a more deta1]ed descr1pt1on of the mode] L

.

“in dea]1ng w1th drug use and abuse The core sk1]]s descr1bed above, offer ,
. a framework wh1ch can be used to connect var1ous schoo] 1ntervent1ons, in _
mode] that is commun1cabJe to teachers, parents, nd students Sect1on 3

-

'of theuProgram Manua] proy1des a, br1ef descr1pt1on of"’ Dec1s1on-nak1ng as a. ;]3-35‘

- Core” Component of thie.: Schoo], Asubsequent séct1ons descr1be a range of | o nﬁ*fff

'spec1f1c 1ntervent1on approaches, out of wh1ch approaches can be deve]oped

wh1ch respond to an 1nd1v1dua] schoo] 'S structure and ph1]osophy

Tt
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The dec1s1on mak1ng program descr1bed above can structure 1ntervent1ons
/

~ which respond to individua] needs -- but whwch at the same time pTace the f

-1nd1v1dua1 in the: context of small’ groups, the schooT community; and the

commun1ty outs1de the schooT (1ncTud1ng fam11y ‘and empToyers) - 'Tnzan '

¢

eVer-w1den1ng network of-1nterpersona1 reTat1onsh1ps. TabTe 3 1s a visual

' descr1pt1on of this modeT (See Table 3,‘p 20) e }' o

' .

Lhe emphas1s for the Program ManuaT is on exp1a1n1ng each 1ntervent1on

r/ .

approacb (e g curr1cu1um, c]assroom meet1nPs) on 1ts own terms, and’ 1n the

broader context of TabTe 3. This sect1on w111$prov1de~a brief descript1on
: of a bas1c structure (or process) for 1mprov1ng adoTescent dec1s1oﬁs, and

an overv1ew of severaT contexts for 1ntervent1on. The bas1c structure of
./

the program'can be conceptua11zed 1n terms of the foTTow1ng f1ve sets of

sIrucIuned_actlultles T1sted in. TabTe 4. Each act1v1ty is descr1bed more

fuTTy in’ subsequent §ect1ons of. the Program Manual. (See Tahde 4 p 21) L

. . .

- Ty N . -

..“ - s

Assessment

—

o B
¢

The f1rst step 1n us1ng th1s program 1s to assess the sk111s and 1nterests‘~

of part1c1pants == whether they be students parents commun1ty members or
. educators v There are’ a range of ways to assess sg111s and 1nterests, both -y(;

~'1n group and 1nd1v1dua1 settxngs The AdoTescent Dec1s1ons program 1nc1udes ..,}

_h.g* f 1,hfInformatﬁon (content) Quest1onna1res wh1ch measure knowTedge of*tﬁfm'"

A Aj__i1nformat1on 1n each of the four curr1cu1um areas_(see Sect1on 4 and

" :

_Jnd1v1dua1 curr1cuTa for further 1nformat1on),'







. Table 4

© DECISION-MAKING IN THE SCHOOL:

o

CORE ACTIVITIES " -.

J

N

1. ASSESSMENT . .

2. FIVE STEPS TO MAKE A DECISION

‘3. ROLE-PLAYS AND SIMULATIONS

©

4. GROUP PROBLEM-SOLVING TASKS

&

'fiifl

5. EVALUATION OF CHANGE AND PROGRAM.EFFECTIVENESS:



: r‘ZLL_Interpersona] Case Stud1es wh1ch can be used 1nd1v1dua11y or

. in % group to e11c1t negot1anonstrateg1es, wh1ch .can 1n turn be -

8 scored and ana1yzed 1n terms of the 1eve1s descr1bed above (see o

Tab]es 1 and 2, and section 3 for further 1nformat1on)

3,'"Interest Inventor1es wh1ch ask part1c1pants for spec1f1c issues '

or top1cs wh1ch\they want ‘to. d1scuss (see Append1ces, and assessment

! .
13

sect1ons of 1nd1v1dua1 curr1cu1a)

. \ | B f )
4.  Needs dnd Interests Assessments for. Sch\\T\Staff, which he1p staff

'c1ar1fy\goals and expectat1ons for the program (see Append1ces to 5

'the rrogram Manua1 for further 1nformat1on) | L

, , T . : . -
‘These measures can\he used 1nd1v1dua11y or together, to prov1dé some 1n1t1a1

"1nformaféon about the spec1f1c Sm1115 and 1nterests of part1c1pants Th1s

o 1nformat1on, in. turn, shou.d be used as a gu1de 1n sett1ng goa]s, develop1hg '

°

- a group structure, and sexectlng and pr1or1t1z1ng spec1f1c top1c areas -—,,‘-7

*fftasks which are d1scussed i subsequent sect1ons of the Program Manua1

.'\/

B espec1a11y in sect1on 3 (Assessment &‘Evaluat1on) and 4 (Curr1cu1um)

: } - . ‘ L . o . R
P , . S N . L . g . : :

i2 Five Steps to Make. é Decision. The f1ve core sk111s descr1bed in

-

- sect1on 1. (Conceptua \Framework) can be translated 1nto a set of steps to

‘fac111tate dec1s1on- ak1mb (see Tab1e 5 p 23) The F1ve Step can be used :
.;'as a po1nt of departu‘e for d1scuss1ng a’ range of 1nterpersona1 dec1s1ons -
'JW1th students, educat rs, parents, or commun1ty members For examp1e, us1ng

‘.”}Ray 'S 51tuat1on (see ect1of 1) the fo1low1ng steps can- be descr1bed and

\,

,,;.d1scussed. -
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B ¢ ‘Wbat decision'has-to'be madef“.Shou1d Ray. stay or leave work?

2. L1st two or more so1ut1ons. Ray can JUSt 1eave, he can ask for

e ﬁthe n1ght off,., he can offer to- work next Fr1day 1nstead

V3T77Th1nk about the;p;ssib]e consequenC°s of each so]ut1on For‘“'

exanp]e, 1f he ]eaves he may 10se h1s Job, 1f he offers to trade,ﬁ}'

he may get the n1ght off

";4:. Dec1de on a so]ut1on, then try 1t out Us1ng ro]e-p]ays or
kd1scuss1ons, test out the so1ut1on, and assess consequences.

"~_ S,f.Eya1uate your dec1sion., D1scuss how the so]ut1on worked in th1s

‘zjs1tuat1on, and bra1nstorm other a]ternat1ves | _
Th1s structure has been used W1th 1nd1v1dua1s and groups w1th good :
response. A]though 1t shou]d not be used as a “formu]a“ for so1v1ng

prob]ems, 1t does he]p create a structure and a common vocabu1aryaw1th1n_ﬁww-e~

;._.__He.____,. e !

i wh1ch.1ssues and 1deas can be exchanged compared and eva]uated ;* '

-'oIe?Qiayﬂ. A second act1v1ty which trans]ates the f1ve core skn]1s
into pract1ce, 1s through fole- p1ays and'sjmu]at1ons._ R01e-P1aV techn1ques
haye been descr1bed and deve1oped 1n many educat1ona1 contexts and programs \
(see, for examp]e, work by the Group Schoo], in Cambr1dge, MA) | |

In the Ado1escent Dec1s1ons program, ro]e-p]ays are ‘'seen as ways to prov1de B

: concrete pract1ce 1n dec1s1om-mak1ng, W1th1n a structure ‘that a11ows for 1f'7l[2

m1stakes, se]f-eva]uat1on, and growth 1n sk1115.; They can be used 1n 7;”

1nd1v1dua1, dyad, or sma11qgroup settings The use of ro]e-p]ays 15/5#,_"

d1scussed further 1n sect1on 4 (Curr1cu1um) of the Program Manua1/ Txg;v;jifjf};




| 2_5'..

_4.' Group discussions anduproblem-soluing sessions. A third. structure for

1mprov1ng the 5 core sk1lls, is through group d1scuss1on _and_ prob1em-solv1ng____

’ tasks _For examp]e, 1n a class about Juven11e 1aw, sma11 groups can be g1ven

- the task to deve]op two a1ternat1ves to Juven11e Homes for teenagers who
have been repeated]y caught us1ng 111ega1 drugs. Group prob1em-so]v1ng is

. an espec1a11y powerful structure because it he1ps group members see each

® .

; other as resources Both role p1ay and group prob]em—soTv1ng act1v1t1es of
requ1re carefu1 structure preparat1on and sequenc1ng The spec1a1

_vchallenges and ga1ns of these act1v1t1es are d1scussed further 1n sect1on 4

’.of the’ Program Manua] for further 1nformat1on contact the CASPAR

/\~

v:Program for drug abuse prevent1on 1n Somerv1]1e MA and the Group Schoo] p

L;1n Cambr1dge ‘MA (see Resource 11st and b1b11ography) “;. -

5 Evaluat]on .' ‘. .. ‘-‘_) | L. N -.’. ‘ . . R . . I'rb .- . . . ’.o -v .

The f1na1 part of ‘the. bas1c structure for the. Ado]escent Dec1s1ons "

program is eva1uat1on - by both teachers and: students*"(a) se1f—eva1ua-r ;;,;ﬁ
t1on of one 's own 1nterests, needs, behav1or, ‘and progress and (b) programﬂ,f-
eyaluat1on ‘that suggests changes in the act1v1t1es themse1ves. We have found*.f
that part1c1pant eva1uat1on 1s a necessary and exc1t1ng component of the
teach1ng/1earn1ng process - for a11 1nvo]ved Student eva1uat1ons can be
espec1a1]y meortant 1n 1mprov1ng both the program, as we11 as student

= comm1tment to the process of" 1earn1ng to make better dec1510ns. The use of

‘

~. M___anua_l
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© WHERE TO BEGIN?

\There are many ways to beg1n address1ng the core . sk111s of the' o s

' dec1s1on—mak1ng process. "Where to beg1n" is dependent on the spec1f1c

needs, 1nterests, and skills of the groups and 1nd1v1dua1s who w1TT
create the. program in any. part1cu1ar schooT or commun1ty ATthough our .
uexper1ence stronoly suggests ‘that a- “whoTe-schooT" approach to’ dec1s1on—
-makJng is the me effect1ve approach, 1t is poss1bTe to beg1n w1th any

"of the act1v1t1es descr1bed in sect1ons 3 through 10. of the Program Manua]

. For examp]e, many schooTs begin by dea11ng w1th adoTescent dec1s1ons 1n a -
e

,~c|assroom context ~in this case, structured act1v1t1es can be used to

~_;1ncrease 1nformat1on, }mprove dec1s1on-mak1ng sk1T]s, and suppTement other

—— ,._..__....,.._.

__soc1al—stud1esfsc1ence cTasses*‘“Other schooTs may aTready address these
_.1Ssues in the cTassroom, but may want heTp 1n deve]op1ng paraTTeT parent h* e
:~educat1on act1v1t1es. 0pt1ons for. schooT based approaches are d1scussed _;X&
4further in sect1ons 9 and ]0‘ - : _ : jg',;t,: '_:_q]qm o H‘V\'

-“F1rst Quest1ons I o | > Yf

Severa] quest1ons shoqu be asked before beg1nn1ng to 1mpTement any-

component of the AdoTescent Dec1s1ons program These areisummar1zed_1n

'“Tah]e 6 (See TabTe 6, P 26A). ;"f ,.;,”_J‘j,l,

1. What are the pr1or1ty7needs and 1nterests of students, staff, and

'fnarpnts The three sets of needs and 1nterests w1TT not aTways co1nc1de;f-1 o

»thEFEfOFe, seme comprom1ses must be made 1n order'toreach conmon ground

‘5

fIt is cruc1aT to pr1or1t1ze, because not aTT needs or 1nterests can-be S
;‘met in. the same program at the same t1me Th1s 1ssue 1s addressed 1n more -,~f

ldeta11 fn Teacher Gu1de< for 1nd1v1dua1 curr1cuTa and 1n Sect1on 4
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CORE QUES.TIONS FOR 'M."‘-,EME“TAT“‘N |
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/

l WHM‘ ARE THE PQIORﬂ"r NEEDS oF sTUDem‘s gTAFF
s mo wcm:_m‘s? |
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/

W& ¢

2 WHAT qusnou MAKING  SK\LS ARE\ ALREM)‘(’ - use
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2. What;decision-making ski]]s“are'a1ready in use by students;'staff' and

_ parent'5 The assessment measures descriped in the Program Manua] (Sect1on 3),:

-'and the F1ve ‘Steps structure (see Tab]e 4), will he]p assess the dec1s1on-_“[ f
mak1ng sk111s of program part1c1pants The scope and sequence of the
i'program, the cho1ce of entry-p01nt, and. 1n1t1a1 program act1v1t1es, shou]d--

o all f]ow from an assessment of 1nterests and sk11]s

\ - S _ : 4
‘f\af3>f How can the dec1s1on*mak149 nnde] be extended 1nto new schoo] areas?

,Assess areas where students, staff, and parents a]ready make dec1s1ons

. Use the Ado]escent Dec1s1ons program to prov1de add1t1ona] pract1ce in j .

ﬁ;ex1st1ng areas, and to extend a dec1s1on-mak1ng mode] 1nto new areas of

’ »P

“*'the schoo] Be sure.- to- ant1c1pate prob]ems in extendlng the model (e g ’.
AN

- student and staff mot1vat1ons and sk11ls, adm1n1strat1ve prob]ems, f1nanc1a1 :

' cons1derat1ons, etc )

i L

N \

. o
\

‘\4 \How can the dec1s1on-mak1gg program be 1nt;grated with other aspects

" _of the Schoo17 For .some schoo]s, the deve]opment of a dec1s1on—mak1ng mode]“d

’ .

- is Pr1mar11y a task 1nvo1v1ng 1ntegrat1on of d1sparate components and -

h]

"'-acth1t1es For examp]e, 1t 1s poss1b1e to 1ntegrate al dec1s1on—mak1ng

\

~curr1cu]um 1nto other soc1a] stud1es/sc1ence curr1cu]a, 1t is possvb]e to

1ntegrate c]assroom meet1ngs 1nto pre ex1st1ng\behaV1or management and

>

" d1sc1p11ne pract1ces Spec1f1c avenues for 1ntegrat1on are d1scussed in

"fsubsequent sect1ons of the Pr_gram Manua] _ | | )
. S1mp1y stated the answer to the quest1on,v"Where to beg1n7" 1s where-» .

iiiever 1t fee]s most comfortab]e and appropr1ate Wherever we\Eeg1n,_ado1escents,

l

b
B |

.




|

| -i - o o . N
educators, and parents can use a dec1s1on-mak1ng mode] to address co]]a-

—~-borat1ve]y some. cru 1a] 1ssues. The/rema1n1ng sect1ons‘bf the P rogram
Manua] descr1be an mber of d1fferent entry po1nts, A]though he content
: and top1cs may vary, each arrr.-ich can ‘begin the prdcess of 1mprov1ng the .

]
dec151on-mak1ng sk1ﬂls of ado1escents educators, -and parents - as ‘indi- @

-

: v1dua]s, and in groups work1ng together. .

- - f .
T . . i
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 RATIONALE AND OVERVIEW
1 : :
The assessment and evaTuat1on procedures descr1bed in th1s sect1onlare
not- exhaust1ve Rather, they represent a core. set of assessment neasUres,
and a gu1de for deve]op1ng spec1f1c assessment procedures to meet the
;needs of the part1cu1ar schoo] commdn1ty The measures descr1bed in th1s
sect1on can be. used with. 1nd1v1duaTs as we]] as ma]] groug They can be
;t_'used to answer broad assessment quest1ons (e g., what k1nds of strategTeS '
do students usg when dec1d1ng whether or: not to use drugs7) or to prov1de
'spec1 ic 1nformat1on (for exampTe, student know]edge of Juven11e r1ahts 1n '
tﬁe tate TegaT system) The deve]opment and use of assessment and eva]ua-
i t1o: ‘measures is descr1bed more fu]Ty 1n SquTementaT mater1a15 deve10ped
¥by he,AdoTescent Issues Project (see b1b1109raphy) A br1efvdescr1pt1on -

_7:of ach measure 1s prov1ded beTow and in. TaLTe 7 as a general gu1de and .

< in roduct1on (See Tab]e 7, p 31)

ASSESSMENT METHODS

: f_;%/;‘iihf;.

Short case. stud1es can be used to present a range of 1nterP9P50na1

']} gterpersona] Nggot1at1on Strategy Case Stud1es

7hs1tuat1ons -- W1th peers parents, and emp10yers The case stud1es form

: the.. bas1s for a br1ef, structured set of QUest1ons wh1ch can be used in =

: ,van 1nd1v1dua1 1nterv1ew or group format The Ado]escent Dec1s1ons program .
'1f1nc1udes‘10 case stud1es of th1s k1nd Each case study focuses on.a spec1f1
; 1ssue - for exampTe, dec1d1ng whether or not to exper1ment w1th a- drug

.fffoffered by a fr1end dea11ng w1th a co-worker dea11ng w1th a’reTat1Ve who f




e 0 ASSESSMENT METHODS
R O .
. ' o ’.‘l,’x‘,“,"»‘. .
. o
L o

1. INTERPERSONAL NEGOTIATION STRATEGY CASE STUDIES: INDIVIDUAL -
‘. OR GROUP e ( V";_ » ‘ "“ . _' ‘ ‘ _ N % .

© 2. INFORMATION (CONTENT) QUESTIQTNAIRES o

3. STUDENT INTEREST INVENTORIES - " 4 ©

5.

L.
-

'4. STAFF NEEDS & INTEREST INVENTORIES '«

Loae e T

5. INFORMAL OBSERVATIONS & ASSESSMENTS - B ;
_ . ‘_‘ 3
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R

bl

abuses aTcohoT, etc The 1nterv1ew asks. o
What 1s the.best way to dea1 w1th th1s s1tuat1on7 e
Why do you th1nk th1s 1s -the best strategy7-f e

"_.. What m1ght ‘be the consequences of the strategy you chose7

Can you th1nk of other ways to deaT w1tb the S1tuat1on7 f";

s o

In add1t1on, the case stud1es often e11c1t 1deas about fa1rness and personaT

-

5 ment ashs students to evaTuate some a1ternat1ve consequences for a teenager

rlrness 1n dea11ng w1th probTem s1tbat1ons, and 1nd1cat1ons of 1nterpersona1 -

T s

commun1cat1on sk1115. The case stud1es used for the AdoTescent Dec1s1ons

19

curricuTum arﬁ inc]uded 1n Aopend1x D For further ;nformat1on about’the

InterpersonaT Negot1at1on Strateg1es measure, see B1b11ography

P -

W
-

“? Informat1on (content)Questlonna1res,;5¥”

' Each top1c area 1n the_AdolescenI_Declslons curr1cu1um conta1ns a 4;n =

A
br1ef 1nformat1ona1 assessment, wh1ch can be used 1nd1v1dua11y or W1th /

norms for d1fferent k1nds of reTat1onsh1ps, fee11ngs of personaT effect1ve- ,_‘

a group, xn wr1tten or oraT form. The purpose of th1s measure 1s to,}ﬁ,; ,%‘ﬁ7:

r°V1de both an assessment of the student 'S’ knowTedge 1n any spec1f1c ‘f,fﬁ-‘

area, and an 1ntroduct1on for the student, to the basic concepts w_1ch are T_'

to be covered 1n the curr1cu1um.; They aTso 1ncTude br1ef, struc red

opportun1t1es for probTem—soTv1ng For exampTe, the Juven11e Law'assess-‘
Vi

SeSL “ ..
. . 7

who 1s caught runn1ng.away from home.yvff,vqlt' TR k~‘.,

Content assessnEnts are 1nc1uded W1th each curr1cu1um. ;The1r use-is -

l

descr1bed more fu‘ly 1n ,ect1on 4 (Curr1cu1um) and in, the 1nd1V1dua1 QQ _ yh‘

Teacher Gu1des wh1ch accompany the curr1cu1um.J These assessments can aTso o

! .
be used 1n parent educat1on or staff deveTopment act1v1?1es. -

>l
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3;-'Student Interest Invent%rfes

[

Each:top1c area in the Ado]escent;De;fsfon%'curricu1um'tnc1udes an

~ 1nterest 1nV%ntory. For examp]e, the IEAN ssments 1n Juven11e Law ask
students to pr1or1t1ze spec1f1c top1cs they want to Iee&n about, and

act1v1t1es to. fac1]1tate ]earn1ng The Dec1s1ons AbOLt urk curr1cu1um B

'/1nc]udes 1nterest 1nventor1es wh1ch he]p students c]ar1fy the1r job . /w

A

1ntere ts and th1nk ahout re]ated sk1]] requ1rements ‘ Interest ﬂnventor1es

/ can accomp]1sh three 1mportant tasks. Flrst, they prov1de an’ assessment
.

' of“gtudent 1nterests.. Second they suggest a start1ng po1nt for 1nd1v1dua]
. Aand sma]]—group act1V1t1es Th1rd they beg1n a process whereby students

‘ part1c1pate in mak1ng dec151ons about the1r own ]earn1ng, th1s process 1n

v

‘ turn .can contr1bute to 1mproved mot1vat1on and accountab1]1ty, and ' o
"subsequent]y to an 1ntegrat1on of dec1s1on-mak1ng throughout the curr1cu]um

'f(See sect1on 4 for a- further d1scuss1on of the ro]e of student dec1s1on--’ .
\ i

\ mak1ng 1n 1esson eva]uaz1ons Y *el.' '“”ﬂ,e,—fji
/ ) . 'v -l . ) - | L. ‘.//‘l/"(fﬂ/ fem

- 4 . ! —

' - 4. 1Needs and Interests Assessment for_ Schon] Staff \ ' R -

A successfu] program to 1morove dec1s1on—mak1ng sk1]]s depends on the
»’comm1tment and sk1xls of schoo] scaff - 1nc]ud1ng adm1n1strators teachers,
\and counse]ors Tt 1s 1mportant to ac urate]y assess staff needs and - |
.sk1 15, to pr1or1t1ze the responses and f1nd—common ground and to then~;

f; jvn a cont1nua] process or rev1ew and eva]uat1on. The append1ces to the ;,“

F_Program Manua] conta1n samp]e measures we. have used to assess staff 1nter-

o

, ests, - expectat1ons, and needs«



]

'5. Informa] observat1on and 1nteract1on -

F1na11y, 1t 1s poss1b1e to gather 1mportant assessment 1nformat1on B

*

through lniormal observat1ons of students, and conversat1ons outs1de of

&

the c]assroom | For examp]e, students negot1ate 1mportant 1nterpersona1
conf11cts durlng recess, in the ha11s and 1avator1es dur1ng schoo] 1unch
____per1ods, or. wa't1ng for the bus at the end of the dayt Issues are often~.}v
d1scussed durlng conversatlons wh1ch fo]]ow up on schoo] events (e g- ,»‘j’»'
student counc11 e1ect1ons, d1sc1p11n1ng of a student for smok1ng, etc ),:.{s
i or spec1f1c c1assroum top1cs (e. g s a d1scuss1on of the Abo11t1on1st move-

ment, a c1ass on tr1ba] cu]tures, -a- short story wh1ch ra1sed an 1nter-~ R

S v

. persona] d11emma) Carefu] note- tak1ng, as we]] as ‘a staff process wh1ch

Al

encourages shar1», of re]evant 1nformat1on can be an 1nva1uab1e source of

o

assessment infos t1on S ,fvuT L ?x,'_f'“ -
The assessment’o? dec1s1on-mak1ng sk111s does not a]ways requ1re a
forma] measure Rather, assessment 1s often a process of focus1ng adu]t E
' attent1on on re]evant conversat1ons, behav1ors, and. quest1ons, and re- .
cord1ng these 50 that they can be.used to he]p structure schoo] 1nterven- 2
' t1ons, In th1s way, assessment and eva]uat1on can. become he]pfu] (rather

than burdensome) components of a schoo] program
: ' ‘(“ ’ d . .. . .

' THE USE. OF ASSESSMENT MEASURES -

: Assessment as ‘a waxgto Structure Intervent1ons.}iu71 L e L ffAJ

R " SR N

The 1nformat1on gathered through assessment measures shou]d be used to -

formu]ate 1ntervent1on goa]s, to structure spec1f1c act1v1t1es and to ‘




',create cr1ter1a w1th which to- eva1uate program effect1veness.

| For examp1e, the assessment process may prov1de the. fo11ow1ng 1n- -
v“'format1on about a student~‘~ ﬂ' | T <f
| 1; In the INS case stud1es, the student uses level 2 strateg1es
(jrade,a barter) thh peers, but 1eve1 strateg1 es (conmand, obey) with

adults (,see Tab1e2),

. [
-~ \"

';2;~ In a p]ayground basketba11 game, theistudent eas11y JO1nS a team
and a1ways passes to others 1nstead of shoot1ng, iiﬁ

f3. In- c]ass, ‘the- student has a d1Y‘1cL!t t1me ask1ng for he]p or
f fo11ow1ng Tnstructfons. ';. R 1 ' '
4. In a content assessment for the: Dec1s1ons About Drug Use

,curr1cu1um, the.student wr1tes that k1ds use drugs because the1r fr1ends

w111 th1nk.they are.ch1cken 1f thev say-no. "1' : "3\} -
’ 5 Teachers report that the student gets in troub1e because he w111

N

fa1ways "go a1ong w1th the crowd " :

A\

The 1nformat1on from thJs assessment 1s not comp1ete, but suggest1ve.

It suggests that this student needs more pract1ce fn dea11ng\w1th peer

"pressure when h1s own 1nterests are not 1n 11ne W1th the 1nterests or.

'ﬂrwxshes of the group It suggests he may have prob]ems 1n ask1n for he1pu‘

‘ \
) fn an emp1oyment sett1ng on and may qu1t out of frustrat1on or fedr of

' fa11ure‘, It also suggests he understands rec1proc1ty in peer re1at1ons,

this. understandlng can be used to fac111tate the process of ref1ect1ng oni

_-hJs own needs 1n a group context.

“The. assessment prOV1des some suggest1ons for where to beg1n --~for

& -

d.examp1e, W1th ro1e—p1ays wh1¢h stress rec1proc1ty, but wh1ch a]so prov1def"




t opportun1t1es to deve]op a]ternat1ve strateg1es for dea11ng w1th peer

ﬁpressure. It suggests th1s student can he.placed 1n peer-]eadersh1p ro]es
‘dur1ng group proh]em«soIVIng sess1ons -~ not because he w111 a]ways succeed, o
kbut because thJS s1tuat1on 14 an’ appropr1ate cha]]enge for h1m.-_ ' |

;/,//Ffﬁaf{p, the assessment prov des some. cr1ter1a for eva]uat1ng program
effect1veness For examp]e, the program w111 have been effect1ve if (amona":j'w

otEer th1ngs)_the student s abT1Tty to speak.for hlmse]f 1n the face of

peey- pressnre fmproves AR wﬁether th1s is Tn a ref]ectlve (1nterv1ew) settxng,' ?

or an actual (c]assroom or p]aygrOundL sTtuat1on | ‘ v_h L | B »f ’
Tﬁe.use of assessment neasures~to eva]uate and 1mprove schoo] programs, f

-13 a—Cruclal area’ for further work4 “The' 1deas suggested here are s1mp1y

a heg1nnfng, further decuss1on of these 1ssues 1s. 1nc1uded 1n monographs

Ey the Ado]escent rssues Project (see Br1on*Me1se1s & Se]man “The

Adolescent as Negot1ator s and Se]man, Krupa and DemorestL ﬁ. e







INTRODUCTION ..

2o

There are many d1fferent ways for adu1ts to he]p ado1escents

respond to tbe pressures wh1ch they face, as they dea1 w1th 1ssues of

-

drug (substance) use.and abuse, sekua] re]at1ons, f1ndfng and keep1ng -

f a Job, and dea]1ng w1tb the 1ega1 system. Our work suggests that

classroom curr1cu1um Ts one way for adu1ts to work 1n a prevent1ve

mode] - that fs to he]p preyent these pressures from creat1ng dec1s1ons
thcb contribute.to teenage drug abuse, unemp]oyment, pregnancy, and court Tft
1nvo1vement.: Schoo1 and commun1ty workers have repeated]y ca11ed for a -

compact, compreﬁens1ve, and systematic curr1cu1um approach to these J;J N

= 1ssues = which can her schools more effective]y respond to student nneds,f’i

h wh:]e performing tbeir societa] funct1on of fosterlng good c1t1zens

The A;o]escent Dec1sions curr1cu1um 1s a group—or1ented approacu co

____‘..‘_
A

deve10p1ng the socfa] skf]]s requ1red to make construct1Ve persona] de- }.r
. c1s1ons 1n four areas drug (substance) use and abuse work sexua11ty, andjig

Genera1 Curr1cu1um Goa]s

Each broad area of the Ado]escent Dec1s1ons curr1cu1um 1nc1udes the

_‘_fgllow1ng genera] goa]s'fﬁ‘_gﬁf“,x””




EATR. .
oo gt

':/

4 To provide.pract1ce, by antic1pat1ng dec1S1ons 1n the four

curr1cu1um areas.

Soc1a1 Sk111s ;'Eﬁ B

PR
i s

Each of these four genera] goals contr1butes to the deve]opment of a:

core.set of soc1a1 skn]]s (see Sec»1ons 1 and 2 of the Program Manua])

Sma]]-group act1vft1es 11ke.r01e-p1ays, d1scuss1ons group prob]em—so]v1ng,

bra1nstonms, and week]y eva]uat1ons are 1ntended to foster 1nterpersona1

awareness and commun1cat1on sklksu;f Student read1ng mater1als are

des1gned to provfde bas1c 1nforﬁ zan{f Together, these curr1cu1um act1v1-‘fﬁf‘

tles are fntended to he]p students ref]ect on thelr»own*va1ues and

N4

dec1s1ons, ]1sten to and to]erate the 1deas of other students and ach1eve

‘a greater sense of persona] eff1cacy and se]f«contro] by 1mprOV1ng ‘ffﬁ;'t'

dec1s1on<maknng skn]]s.

Cunrfcu]um qu1cs




“fnciudfng comsumer'skff1s and*consumer 1aW;tra¢TSh'and'prejudicé;"néaéef“
teducatib"’ nutrition and Se1f-care, and fanily 1ntervent1on. fhe currikt/
ff:cu1um we. Eave deveJoped is 1ntended to prov1de.a framework wh1ch can be-
jvextended and mod1f1ed to respond to the part1cu1ar 1nterests and mot1va-“"
: ttng 1ssues of a broad range of students and sch001 sett1ngs.

Tﬁe fo]]owfng sectTons wil] therefore address genera1 issues. rehatedﬁ'

- -to the Tmp]ementatlon of the.Adolescent Decisfons curr1cu1um, for examp]e.
&k l‘gettlng started“ o . IR R . ' -

TR

'staff deve]opment
:élcurr1cu1um $5575555t557on e
;:“a1ternatfve teacthg methods
_?;. fosterrng group skn]]s

o

'Spec1f1c 1nformat1on about each.1nd1v1dua1 curr1cu1um area; can be found

i .

‘in the: Teacher Gu1de, lesson p]ans,.and Notes for Teachers wh1ch accompanyiu'f

- eaCh.1ndTV1dua1 set of unfts,~ ~ *:? 1~4

P

5‘:L1m1ts of the Curricu]um o ﬁf-.f‘.

Tt Ts: important to- note. some of the 11m1tat1ons of the curr1cu1um._‘f7"d ‘

43 F1rst, a “curthu]um" (a set of 1essons and act1V1t1es) 1s on1y one way toyggﬂn

;;ﬂapproach the 1ssues 1nc1uded here.v Group work c1assroom meet1ngs,
'}h1nd1y1dua1 counseJ1ng, nd parent educat1on can a11 be equa]]y usefu1

'531nterventlon techn1ques. Second the top1cs and act1vft1es 1nc1uded 1n

’jfthe curr1cu1um can be.tr1cky and cza]]eng1ng to dea1 w1th, 1n a c1assroom.1;ﬁ?f

context - whether the c1assroom 1nc1udes 35“"norma1" ado]escents, or 10 "ff7ﬁt




fhado1escents mith’“specia1 needs“‘ The curr1cu1um requires that adu]ts and-

| ado]escents be w1111ng to take some r1sks exper1ment w1th act1v1t1es, |
toierate m1stakes and keep trying Schoo] proqrams wh1ch emphas1ze
1nd1v1dua112ed curr1cu1a may have a: diff1cu1t time 1ntegrat1ng the mater1a1

[ s

1n th1s curricu]um. Th1rd the curr1cu1um covers on]y four maJor areas:~and |
(w1tth each area) focuses on. spec1f1c issues wh1ch are of - genera] ‘relevance vf'
to the overa11 program goa1s.: Some teachers may f1nd that there is ; L
1nsuff1c1ent treatment of certa1n 1ssues, supp]ementa] mater1a1s are -

f suggested in each curr1cu1um area. Fourth the curr1cu1um was or1g1na11y
deve]oped for ado]escents w1th 1earn1ng and soc1a1 prob]ems Many of the ]vv'h;

1eve] ranges from 4 0 to 6 5) Read1ng 1eve1 and soph1st1cat1on of the f} gt{iz

. content, may be 1nappropr1ate for erta1 1ado1fscent popu]at1ons. (However, _;j

’ where the,process of mak1ng dec1s1ons 1s 1ntegrated throughout the schoo]
Imp]ementat1on of the program (1nc1ud1ng the curr1cu1um) requ1res peer support '
: among students, staff and adm1n1strators --»1nc1ud1ng t1me for staff iV{JJ7~' B

deve1opment, as we11 as for process1ng (and eva]uat1ng) the program in an-

ongo1ng way.‘a _ﬁi;,.f‘f'f'fff7.;j”{;ilhgfuﬂ)W;jff,:f; éléff;fﬁ,3*j,3_t“>',74rrﬁ
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GENERAL GUIDELINES |

!

\ Gett1ng Started

- \

\_ Two ba51c sets of questlons need to be answered when pTanning how to

impTement tbe.AdoTescent Decis1ons curr1cu1um. ‘The f1rst set 1nvoTves

*,'student and staff tnterests, needs, and sk1TTs., The mater1aTs\and guide11nes

VSUSQEStEd In Sect1on (Assessment ‘and EvaTuat1on) are heTpfuT in pr1or1-

*tT21ng/needs and assessfng sk1TTs and 1nterests. The second set of.quest1ons»

l ¢

, fnvolves asseSSIng the schooT structure._ HoW'much t1me can be aTTotted _
| forltblsfﬂﬂterTa1’ How*frequent and how Tong can cTasses be? Do aTT staff j/ﬁs

“;wan to be.TnvolVed? Nﬁat expectat1ons do parents have for the1r ch11dren s///~‘

r'gpartTCipat1on 1n thlf ktnd of program° How does the curr1cu1um 1ntegrate//

o wft other $chool curr1cu1a and act1vft1es? What aspects of the schooT/

str?cture (awa\ghllosophy) w1ﬂ1 fac111tate the curr1cu1um° What aspects fffnij',ﬁ
_{fwiﬂl imQEde tbe.program? ,f.' :"'af*" _.:,,.,_ : - ,v. 3 '['Jgj’ ) ?:,.’,
id \ Nﬁen aTT aya1ﬂab?e Tnfbrmaﬁfon has been coTTected and d1scussed, it {s'f::}.
?§1ﬂmortant to get started where staff, students, and parents can f1nd common\,fl.f

*ﬁ greund <~ where they are comfortabTe, mot1vated and mutuaTTy support1ve. .

\
”,;Cbo 'ces”and Prlor1t1es SR AT S o :
| ‘\Wh1ch UM1ts for Ho Long?‘ﬁOne chaTTenge presented by the curr1cu1um R

'“'1nvoTves the scope, sequence and seTect1on of top1cs. The curr1cuTum 1s

scofe a"d Seqde“°e° our Work suggests that aTT fbf.f3f;‘/,

kf,inc]ud1ng a suggested,

$ﬂ‘1essons are.generaTTy reTevant, and the sequence 1s an effect1ve one.; How- "'/jj

ol / B .
',}eyer, each schooT or program‘must make 1ts own dec1s1ons about pr1or1t1es.,rf:5;,

. . !
I . TN



o . 7 -/,

These dec1s1ons shou]d be made on the baS1s of staff and student assessments, L

N

'. 1ntegrat1on with other schoo] programs and process eva1uat1ons of the
curr1cu1um. Many lessons conta1n alternat1ve act1v1t1es as we]] as suff1- o

- c1ent‘gct1v1t1es to prov1de rev1ew. As the curr1cu1um 1s 1mp1emented ‘staff
and students shou]d eva]uate and d1scuss spec1f1c top1cs, approaches, and

- act1v1t1es, these d1scuss1ons can 1n turn he1p d1rect dec1s1ons about curr1-;’}p‘
“culum pr1oth1es. | | \ “

Q‘ F1e]d test s1tes have used the curr1cu1um in a var1ety of ways. LSone:,

i .

! scﬁools use short 1essons severa1 t1mes each week others use longer, 1ess

frequent sesslons. Some schoo]s use the curr1cu1um 1n soc1a1 stud1es or j

sc1ence c1asses, others use-at as a focus for group counse11ng Feedback/

e+

”“from s1tes suggests the curr1cu1um 1s most effect1ve when 1ntegrated w1tW
;—~other aspects of a dec1son«mak1ng program.‘_f - -_ngnf 3 '.‘.5f5117 \; SR

I
S N\ . RN A ~ o
C]assroom Groups. F1e1d test s1tes have used a var1ety of d1fferentf

group1ngs. Th1s dec1s1on shou]d be based on a set of pr1or1t1zed curricy 1um f_ ’
\ o B
goa]s. For examp]e, homogeneous group1ngs (1n terms of deve]opmenta] matur- e

1ty, academ1cw]eve1, etc ).can—produce more”coherent group 1nteract1onsl IR
o e

’

i }
Heterogeneous group1ngs w111 prOV1de a broader exchange of 1deas, va]ues, and;.._
1nterests. F1e1d test results have suggested that the program is most
effectIVe when 1t 1nc1ud3§ a co educat1onaﬁ group1ng -- w1th fo]]ow-up/groupsthfﬁ

f that are Mbreghomogeneous '”3,?J

i
I

N

“':._ Co-teachfng.v F1e1d test resu]ts suggest that co-teach1n

the curr1cu1um 15 a hE]PfU1 Strategy for 1mplementat1on where 1tf':'
1
1s poss1b1e g1ven staff resources 1Ma]elfemale pa1rs are

espec1a11y h7ﬂpfu1, student teachers can somet1mes p]ay a‘%o- g~




)

‘,Zteaching_ro1é., Co-teaching makes severa] 1mportant contr1but1ons to the
currfcuium. F1rst, 1t a]]ows teachers to mode] d1a1ogue, d1scuss1on, |
“l-cooperat1on ro]e-p]ays and/pther commun1cat1ve sk111s. Second, it prov1desff
two perspect1ves on the 1ssues 1nvo1ved -- and thereby ‘also he]ps to model
:~to1erance for d1fferent op1n10ns. Th1rd, 1t a]]ows more f1ex1b111ty -- 1n
~terms ‘of 1nd1v1dua1 and sma]] group act1v1t1es Fourth, ft prov1des an 1n-_
classroom eva]uator who can mon1tor student.anvo]vement and make suggest1ons"

j for future 1essons F1fth, 1t prov1des a staff:person to. he]p ant1c1pate

and prevent d1srupt1ve outbursts, to fo]]ow up on spec1f1c issues’ ' that cause ;,G

tprob]ems, and to he]p 1nd1v1dua1 students 1eave and re-enter the group

\

--F1na11y, co-teachlng can make the curr1cu1um more creat1ve, because of the

, .

| mutual support and 1nteract1on among staff Co teach1ng a]so presents cha]--
| 1enges l; espec1a11y 1n terms of creat1ng con51stent ru1es and expectat1ons,'
'i integrat1ng teach1ng sty]es and deve]op1ng connnn goa]s However, teachers
:'ﬁ'who have co«taught the curr1cu1um cons1stent1y report a more pos1t1ve 1earn-_f‘
fr1ng exper1ence for themse]ves and their| students | B

._/ _ e e §~__~\ .

: Staﬁf Deve] opment
& ” :

Many teachers fee] ready and exc1ted about dea11ng w1th the 1ssues _
: 1nc1uded 1n‘th1s curr1cu1um. 0thers want to’ dea] w1th these 1ssues, but ;Hh
' bfee] hes1tant and un1nformed Staff deve]opment 1s a cruc1a1 f1rst step |
'd?m1n 1mp1ementat1on.- Act1v1t1es shou]d prov1de bas1c 1nformat1on, but shou]d
fff}a]so prov1de opportun1t1es to become de-sens1t1zed to d1ff1cu1t 1ssues through
' ?:peer 1nteract1ons and support A m1nlmum of 4 5 hours for each curr1cu1um j,_T§n

,;,jarea 1s necessary for 1ntroduct1on, 1nformat1on shar1ng, and bu11d1ng 1n1t1a -

r .

H
|
1
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,awareness ‘of spec1f1c 1ssues. After these 1n1t1a1 staff deve]opnept activ- -
fities, some kind- ‘of on-go1ng reV1ew, eva]uat1on, and p1ann1ng sessions are
rfimportant for-cont1nu1ng to adapt the program to best-meetlthe needsxof’

students, parents, and staff ‘¢§ - 3 ”' L o N ,

v In1t1a1 staff deve]opment shou1d focus on fam111ar1zat1on with the

curr1cu1um, ref]ect1on on persona1 va1ues and‘cogcerns and 1ntegnat1on of

staff va]ues and teach1ng ph1losoph1esf ’The A o]escent Decisions curr10u1um~—»~—

,,,,,,
,,,,,,, l

} pod

'"fbas,adopted seVera1 c1ear va]ue-stances about certa1n issues (for examp]e,

T.

M,. T

the r1gbts and respons1h111t:es ofladolescents to be 1nformed about birth
' control methods and the1r consequences) However, m0ch of the cprricu]um 9

1nc1udes act1v1t1es -and 1ssue5'wh1ch are more. open-ended ‘Each. teacher must E"”

A .a.

L e e e e et el

confront the value. quest1ons ra1sed by the curr1cu1um, together, as a schoo] o
staff -differences ¢an then Be d1scussed and reso]ved . It is- cruc1a1 for :”;;L

\
beg1nn1ng the program == and to dec1de upon strateg1es for dea11ng w1th va1ue

teachers as Ind1V1duals and as a group to ref]ect on the1r own va1ues ggfg__
ﬁ_ d1fferences 1n the\classroom, so that teacher va1ues are c1ear (rather than e
wsgaten). | o
F1nd11y, 1n1t1a1 staff deve]:pmént sess1ons shou]d be used “to p:act1ce
Th new teacthg techn1ques In thi way, strengths, d1scomforts, and potent1a1
troubﬂe qpota can be ant1c1pated V1deo tap1ng group sess1ons is one way to °'5
fac111tate th1s process group eva1uat1ons and d1scuss1ons are also heﬂpfu].ihﬁah
. Remember ,o use ava11ab1e conmunity resources to he1p these 1n1t1a1 staff :
deveJopment act1v1t1es It 1s esPec1a11y 1mportant to develop a substant1a1,['fﬁ
staff deye1opment component before teach1ng 1n the areas of drug (substance)f“tif

f use and abuse, and sexua11ty -- because these areas ra1se espec1a11y sensvt1ve

if concerns for staff and students, “?




T

- Expectations -
‘ ..Implementation of a new program involves uncertaint\es,risks, surprises,

and'uneXpected'challenges. However, zt is. 1mportant to use assessment, staff

deve]opment, and initial Qroup meet1ngs, to f1nd a common;ground of expec-"
1

tat1ons. Staff meet1ngs, schoo] or1entat1on meetlngs for parents, and the

f1rst few days of schoo] -=.can all be ‘used to- d1scuss expectat1ons, concerns,A;;_
and 1deas for c]ass top1cs. Quest1ons 11ke the fo]]ow1ng-can be ra1sed
O What issues do ado]escents need to talk about? . ‘ .f_ s
43 'Nhat ssues should the schoo] deal with? »

i How should groups be set-upfyv

::_'what prob]ems m1ght ar1se from teach1ng this curr1cu1um?
I 237 How can the curr1cu1um be made safe for all 1nvo]ved?
Interact1on among staff, adm1n1strat1on, and parents, can offer r1ch and i“
“complementary . perspectives._ Most 1mportant the concerns and exchtat1ons of _
: each.group of participants," shou]d be heard, recorded, and u//d/to improve .
‘the curr1cu1um. e N

- - . A s ) +
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o e\ - CLASSROOM GROUPS . °
First Thoughts - | |

The Ado]escent Dec1s1ons curr1cu1um 1s based on. sma]] group d1alogue and
=

1nteract1ons._ It 1s cruc1a1 to th1nk about the. pr1nc1p]es of group work
hefore hegfnn1ng the curr1cu1um -- whether the group is a c]ass of 35 "norma]"
ado]escents, or 10 ado]escents w1th emottunas and 1earn1ng/d1sab111t1es. The

/ .
first concern for group work is afetx A few ear]y considerat1ons can he]p ////

crea a safe, 1nteract1ve group structure. - '.)/ _75 . f
SN , R , ST T W !
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Phy: ival Set-Up, The phys1ca1 set-up of the room gtves students an

ear]y mE3sage about the purpose of the group Some students prefer-the

s

l_structure'and 1nd1v1dua1 space prov1ded by separate desks; others manage
,/

. we]] around a tab]e. Dlscuss1on w111 be facilitated by -some kind of c1rc1e
1 /

_or horse-shoe arrangement - w1th a des1gnated area for students who may want

~ to sepzrate themse]ves from the .group. for a short period of time. The v1su¢1

envvrnnment can be used to st1mu1ate and review: student work posters,

| 'newzgaier *,1pp1ngs are a1] useful /' . o

' Te? 7£” expectat1ons. Be\glaar about staff goa]s and- expectat1ons. -

*<Wr1te,tbem down 1n a concrete, poszt1ve way. Ta1k about the cha]]enges and

, potentlal problems - of the class, share your -enthusiasm as. we]] as your- own

l,,concerns. LnVTtE“students to contrlbute the1r ideas about spec1f1c top1cs
and act1v1t1es. Talk about maklnd dec1s1ons as a. part of everyone 's da11y h

’ 11fe, rather than s1mp1y the top1c for th1s c]ass. The teacher s 1n1t1a1

| att1tude.toward the curr1cu1um and students is often a powerfu] determ1nant
of the group's success. ' . '

[ . S f S .

; E RUTes. The first few meet1ngs are cruc1a1 1n estab11sh1ng behav1ora1

expectatlons and group safety The teacher\must be clear about h1s/her

- own "non--negot1ab1e'l ru]es &hese shou]d be stated s1mp1y, c1ear1y, and

posit1ve1y at the start of c]\ ﬁtudents shou]d be 1nv1ted to generate .

B the1r own 1deas for rules ~- at thé start__,_the class: and as the program

\
‘,proceeds. Estab11sh1ng workabke group ru]es is often a ba]ance between

.f\$

L / v
estab11sh1ng 11m1ts that W111 ake the group safe, enaoyab]e and product1ve,‘

- and a110w1ng enough f1ex1b111ty for part1c1pat1on and exchange. ‘As_ the year. :

- goes: on, and the group S soc1a1 sk111s 1mprove, ru]es shou]d be rev1ewed and 3



-

eva]uated w1th an eye toward 1ncreas1ng student 1nput 1nto, and respons1b111ty

- for, makJng and enforc1ng ru1es
’ \'

Imp1ementat1on of each unit 1n the Ado]escent Dec1s1ons curr1eu1um shou]d

beg1n w1th a br1ef d1scﬁss1on (or rev1ew) of - rules for -the group. Th1s prov1des

v assessment 1nformat1on (about students soc1a1 sk111s) It also provides'an
opportun1ty for students to beg1n the d1ff1cu1t task of se]f—government - that
1s, of formulating group expectatlons, norms, rules, and consequences Only by

//part1c1pat1ng, can ado?escents be expected to accept respons1b111ty for the1r
own behavfor The ru]e-mak1ng process is espec1a11y 1mportant 1f the ru]es -

‘}for the curr1cu1um d1verge from general schoo] ru]es. C]assroom eva]uat1ons
:can be used to rev1ew and eva]uate the fa1rness and effect1veness of group
rules. Ru]esmak1ng and se]f-government can thus be 1ntegrated 1n both 3

} curr1cu1um and c]assroom process. -

\
_.V .
-~

,'Foster1ng roup Interact1on 7\‘

'\

‘4' ‘Field test resu]ts have 1nd1cated that deve]op1ng and ma1nta1n1ng a .;
4 \
ement1ng the Ado]es-=

\

\ |
/cent Decisions curr1cu1um This is espec1a11y true in schoo]s where chere

sense of “group" 1s a crucia1 and d1ff1cu1t part of - 1mp1

,'ls th a "who]e-schoo]" or1entat1on toward group deve]opmen\\and group sk111s,'

/ in thJs context the teacher must often beg1n the process of gr p-bu11d1ng |
: thhout\other supports.{ Co teach1ng and other staff. 1nteract1on:\\a he]p

) deve]op new techn1ques for ‘buiiding’ group skills. -The»fo1iowfng 1isf\\uggests :
:some spec:¥1c techn1ques, for further 1nformat1on ca11 the Group Schoo] and

Char]es R1ver\Academy (see Resource LISt)




about.
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1. Use the word "group" often and in a4p051t1ve manner. 'Remihd;students

'to ta]k "to the group“ -- rather than to the teacher -Re1nforce positive -
' ;group 1nteract1ons and cooperatlon._ Talk about other groups in wh.ch students‘

-are 1nvo1ved " Write the word on. the b]ackboard

2. Ask the group to he]p create ru1es. This act1v1ty ra1ses group issuesi

' anu can be a product1ve, 1n1t1a1 grbup prob]em—so1v7ng task“'It 1s s crucial”

that the process be c]ear and poslt1ve, so that it is a successfu] f1rst

experlence. : - »‘ IR S

3, ‘Mode] and \abe] group sk111s L1sten to students and the co-teacher

- Fao111tate d1scuss1on rather than prov1d1ng answers Label your OWn behav1or

(for examp]e, "I m try1ng to 11sten o I can understand what you. want to say ")

E Support student attempts to commun1cate and Tisten to each other -

4. Refer groupgproh]ems hack 0 the group, For example,-nf the group ;:'.’“

'=1s genera]]y d1srupe1ve, rem1nd them nf the conseque.ces of the1r behav1or |
.and ask. for a1ternat1ve 50|ut1ons Do they want to try a d1f*erent act1v1ty?

S Win they ho]d conversatlons unt11 five m1hutes before c]ass 1s over? Are

they hay1ng d1ff1cu1ty w1th a. part1cu1ar task or 1ssue?

5. Pra1se and support pos1t1ve group behav1or, even when ‘the attempt

fa]]s short of success. This is espec1a11y true 1n fostering commun1cat1on .

and llsten1ng sk111s, in areas where persona] prob]ems are pa1nfu1 to ta]k

B ¥

-6. Use.?esson act1v1t1es to bu11d group sk1115,‘ﬁndggenera11ze from

th1s exper1enceato other group contexts ' For examp]e,_1f a role-p]ay gener-

~—

; ates a. part1cu1ar1y creat1ve strategy for reso]v1ng a peer prob]em, point_
n“out_how this .same strategy can be used to 1mproye the class --_or can be,

fapp]ied‘to-other problems in and out oflschoo1;' Reinforce group skills as




a part of "]1v1ng", not s1mp1y a part of school ]1fe

500

7.° Use c]assroom eva]uat1ons to focus student attent1on on group

.

: sleTso Tike T1stﬂn1ng, cooperat1on and respect for others Support

- pOS1t1ve group sk111s and- suggest a]ternat1ves for so]v1ng group prob]ems

Encourage students to use the eva]uat1on t1me to suggest a]ternat1ve so]ut1ons .

to c]assroom prohlems. Evaluations are,d]scussed in deta1],]ater,1n_th1sﬂ

—

section. ,
- ) ‘

Encouragfng,Particfpatfon

: . ﬁ

' The Ado]escent Dec1s1ons curr1cu]um requ1res peer 1nteract1ons and student

',part1c1pat1on in a form that is often new to ado1escent c]assroom exper1ences '

Group part1c1pat1on can often be espec1a]]y d1ff1cu]t for students who “have
persona] or family . proh]ems, or who strugg]e w1th commun1cat1on sk1]]s, or
who.want»?answers“,1nstead of d1scuss1on, or~who;are_afra]d of'group\censureﬁ
The following techniques;can'be‘helpfu] in encouragfng participation- |

1. Be enthusiastic _Ask quest1ons s1ncere]y ‘Too often teachers ask

'_”questuons as if- they a]ready ‘know the answer -- even when they do
“not! Quest1ons I1ke that elicit memory skills, but not th1nk1ng “
Try to 1nc]ude quest1ons that rea]]y seek new 1nformat1on == like -

'students* opin1ons, 1deas for so]ving prob]ems ne1ghborhood
'exper1ences ?ry to ask quest1ons in a way/that suggests you are
/

: 1nterested in. what students are. th1nk1ng -- as we]] as what they

remember. : I SR o \\

5 . .\ ' "

12. A]]ow time’for’thought : 511ence 1s often a surpr15|ng ‘and therefore 1,
“d1squ1et1ng phenomena is -a c]assroom of ado]escents Teachers tend
to rush in and f11] the si]ence w1th answers Often, students will

' not vo]unteer their’ owr 1deas unt1] they !now the 1nstructor is w11]1ng

" 09 S




to wa1t for them.”'h

h.'SQ{ Create a context. Prov1de enough 1nformat1on so that a quest1on 1s »_51-‘

' -f not too abstract. Don t be afraid to re-phrase questions. gFor -

_ ; examp]e, one 1esson 1n the Dec1s1ons About Nork curr1cu1um, asks, q}.
.ki "tht are some ways to get a JOb’". If that quest1on- is. too broad, |
rerphrase It' '"rf you wanted a JOb 1n a fast food restaurant, what
wou1d you do f1rst?“' "If you were new 'in town and wanted to f1nd
.1\\\- out about avax]ab]e JObS what wou]d you . do f1rst7" "How do compan1e51;g--
AN |

. '\

N advert1se.for pos1t1ons7" etc. Then he]p students connect these

spec1f1c 1deas 1nto a broader strategy

5; 4, Know when to back off L1sten carefu]ly for the frustrat1on 1eve1
B wh1ch.any part1cu1ar 1esson or 1nteract1on 1s causing Change pace
N - or take a break wh11e the 1nteract1ons are st111 pos1t1ve there 1s t;ffrf
_______;_-always=another day; 'h ,',‘} : g :‘ ,_} _yi““ :, | _ i
5. Use you;(teach1ng;4kflls.: Body pQ\1t1on and vo1ce tone can d1rect

and focus the group For examp]e s1t w1th the students at eye 1eve1.'
when a11 goes smooth1y, stand up- to draw attent1on, change your |

voice tone to emphas1ze, soothe, and re1nforce. f"‘

" Peer groups and construct1ve feedback

Many act1v1t1es in th1s curr1cu1um, expec1a11y Ro]e-p]ay,c"Around My

-way," and the F1ve Steps, may be new. to/students.r Each of these act1v1t1es .}.{eif
'{1nvolves evaluatlng behav1or, op1n1ons, values and sk111s - one s own as we]]
:tas others' .: In genera], the teacher s ro]e 1s to fac111tate construct1ve

A
A

afeedback.-- by estab11sh1ng safe 11m1ts mode11ng pos1t1ve cr1t1c1sm and ;ﬂf;»;~157

3 ,,-

fsupport, and he]plng students come to a successfu] end of the sess1on.uﬁg‘*;f;xf'§;




The ro]e-p]ay act1v1t1es prov1de a usefu] 111ustrat1on of gu1de11nes
for fac111tat1ng constructive peer feedback For examp]e, peer ovaluat1on ofs;ﬁ
ro]e-p]ays shou]d 1nc1ude ‘ _.:,i B 'j ;_'n R '_Q:;;

f(a) evaluatlon (what was performed we]]?),

(b) recommendat1ons (what wou]d you change next t1me?), and

(c) summary.

The ‘teacher canForovide a model'fbr‘constructive feedback. Most studentsn'

K

: haye’ exper1enced feedback as equ1va1ent to grades, cr1t1c1sm as equ1va1ent
\to blame.or reJect1on. Positive peer feedback changes the eva]uation process\ -.
from one>of rankJng Qwhereisome win and sone 1ose) to one: of grouprlearn1ng g
Tb1s 1s a d1ff1cu1t change, and is fac111tated by a conv1nc1ng teacher mode]fj
Fac111tate.peer feedback by sett1ng 11m1ts and ant1c1pate INS prob]ems B '
aware of feedback that 1s 1rre1evant, destruct1ve, or 1ack1ng recommendat1ons
for improvement. He]p students take respons1b111ty for the feedback they g1ve f"

i

to others. Encourage pra1se rather than b]ame

Va]ues

The Ado]escent Dec1s1ons curr1cu1um dea]s w1th many d1fferent va]ues~

'quest1ons, some of wh1ch are qu1te controvers1a1 and d1ff1cu1t to reso]ve.j"
3:Issue 1Tke b1rth contro] and homosexua11ty, unemp]oyment how to get a Job’

. and Job se]ect1on, so]ut1ons to Juven11e cr1me and the dec1s1on to use 1ega1
| and/or 111ega1 drugs -- are a]] ra1sed dur1ng the course of the 1essons.3k:__;i,"f

The curr1cu1um, as it is presented 1n the 1essons Teacher Gu1des and the

"fErogram Manua], takes certa1n stance;1n re1at1onsh1p to tnese values quest1ons ,f*
. For examp]e masturbat1on 1s descr1bed as "norma], a]though many peop]e be11eur{g'

7Lg1t 1s wrong." Unemp]oyment is 1abe11ed as a destruct1ve force 1n the 11ves rf ,}g

~i?
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3 ado]escents, their parents and commun1ty members ¥ ment1oned ear11er,;

,,'teachers and parents need to work together to 1ntegrate v1ewpoints -- W1th

.:the common goa] of he1p1ng ado]escents 1mprove their ab111ty to\nake their

own dec1s1ons about these difficu]t quest1ons‘

We have found 1t he]pfu] to fol]ow some s1mp1e gu1de11nes

a

1. 'Inform parents about the content of the curr1cu1um, and b\ild‘“‘"3~«-¥g
commun1cat1ons ‘that. W111 enab]e parents and schoo] staff to work
‘ together. 1“ | | v
2. 'Reflect upon your own va]ues bgfgrg_you beg1n, and while’ you dea] ‘with
L tﬁese quest1ons 1n the c]assroom. ' | -
_53.§-He1p students d1scr1m1nate between facts and op1n1ons. ,f.u;\
: 4, ‘Help students d1scr1m1nate between op1nions and dec1s1ons ;’&.
- §:K-Mode1 tolerance for d1vergent op1n1ons but also a w1111ngness\to.

J'debates are he]pfu] here. ).

7take.your cues from the students, be bo]d but’ sens1t1ve. *-_ i ' \

state one. s own: op1n10n (fechn1ques 11ke op1n1on po]]s and \
\

Don't’ shy away from va]ues questnons but don t force them on f\ |
A

-students before they are ready Be a carefu] 11stener and assessor,

¥ J\.

";Try to come’ to closure about va]ues quest1ons asi; they are: ra1sed L ' %vﬁi?

- -Don t try to f1nd “answers" but make sure that a]] concerns are

'-to them

H"Dea11ng w1th va]ues quest1ons 11ke those purposefu]]y ra1sed 1n th1s

»""currlculum can be as confus1ng as it is product1ve It is 1mposs1b1e

. Use your col]eagues to. he]p get some perspect1ve on these quest1ons

addressed or at 1east tab]ed and dea]t w1th at a future t1me Ur e

students to do - follow—up research 1n areas of part1cu1ar 1nterest \




to do 1t we]] without he]p and support.g -

9 Be.ready to grow, change, and eva]uate as the year goes on. Be |
| ready to back.off to g1ve yourse]f and your students t1me.; Be mf

ER mo,re pauent than 1deo]og1ca1, va]ues deve‘lop s]ow]y and in subt]e

'\

he "Uninvo]ved" Student SRR

o

x’*“\For some students, the 1ssues and ski]]s 1nvo1ved 1n the curr1cu1um are
-

;}terr1b1y pa1nfu1 and d1ff1cu1t to cope W1th For examp]e, non-readers and
”*students w1th.chron1c fam11y prob]ems, somet1mes seek to escape or avo1d
the 1ssues and tasks.} Three con51derat1ons are 1mportant 1n th1nk1ng about
) and plann1ng for these students. - | | _ . o "}i "‘ '
3}‘1 F1rst, some students 11sten and 1earn w1thout act1ve1y part1c1pat1ng
?:Informal (Jnd1v1dua1, out-of-c]assroom) checks w111 often revea] that these
i‘students p1cked up Informat1on and sk1lls unobtrus1ve1y Be pat1ent but |
: pers1stent, keep 1nv1t1ng and encourag1ng, and keep 11sten1ng for s1gns of
'progress or change that w111 suggest a new 1eve1 of 1nvo1vement.1;"“"

Second try to f1nd some way to 1nvo]ve each student 1n the course of

'%the 1esson.‘ Some students read we]] but hate ro]e p]ays others can t read,_rmgl73

_;but enJoy acting out strateg1es and prob]ems, som‘”students may on]y be

i ab]e to read 1nstruct1ons or hand out papers‘ Find afgroup ro]e for each

fstudent,‘and bu11d fronrmere. :.f'-*a el

Th1rd, be aware of da11y changes 1n group 1nterest and enepgy' Don t L

”?be afra1d to subst1tute a more "pa551ve" act1v1ty (11ke 1nd1v1dua1 worksheets,fﬁjlﬁ




BN

\

or ora1 read1ng by the teachEr) on spec¥;1c days when students seem part1cu1ar1y

troub]ed or unmot1vated F1|m and f11mstr1ps can be 1nc1uded in the

'itcurricu1um to prov1de th1s kind of occus1ona1, rest1ng exper1ence.bq;‘”-'ﬂf ?.?:

-f.-Summar_zw Surv1v1ng the Group Ewgerlence

0 L ‘
A successfu] group experience_w1th“the Ado]escent Dec1s1ons curr1cu1um

:'requ1res a baiance between 1nd1%@dua]1z1ng the 1esson and ma1nta1n1ng group
iniinterdependence, between c1ear 1\m1ts and f]ex1b1e group expectat1ons, between
:,}pusang students to part1c1pate and a11ow1ng them to ease.out of sgtyat1ons % Lf

?’fthat are too pa1nfu1 to a11ow for 1earn1ng, bntween adu1t structure and group

“se1f-government These,ba]ances ar {ff1cu1t to ach1eve.‘ However, they

jare atta1nab1e w1th t1ne, pat1ence, and“pers1stence.3;‘jﬁt,

=

.‘;fRemempep_ta‘;eeayaur;e1f;asyaﬁjeaRne;; as we11 as a teacher. A]]ow your

1 ﬁand your students) Rem1nd yourse]f and your\students that the group 1s a

- N\ Ay
,'.p1ace.to pract1ce new sk111s, and that practmce\Jnvo1ves 1earn1ng from m1stakes, i

,fEase up on your students and yourse]f when it fee1s necessary, push on when

gfthe mot1vat1on 1s strong ifb ﬁ_[wf

CURRICULUM AREAS GENERAL COMPONENTS
"‘"AND CONSIDERATIONS

'~7f"} Each of the four curr1cu1um areas 1s summar1zed 1n terms of goals scope s

; and sequence, and spec1f1c act1v1t1es, 1n the fo]10w1ng pages of the Program 1*14




}'Manualf However, there are a number of genera] components and cons1derations_-fjfp?

h?wh1ch hold for each of the four curr1cu1um areas._‘ o Tf\»"

The 1essons 1n th1s curr1cu1um have been p1anned to 1ast approx1mate1y

. N
- one hour. ,In some 1essons we have suggested t1me breakdowns wh1ch can he]p

\\

<”ma1nta1n a good pace for the c1ass, and- a]]ow adequate t1me for cover1ng }\_' s

fs1mportant sk111s or: concepts. Aga1n, these t1ne requ1rements are f]ex1b1e \

.and suggest1ve part1cu1ar top1cs, c1asses, or act1v1t1es may vary from the &s

) suggested t1me gu1de11nes based on: the 1nterest and sk111s of the students f-
- and teachers. The most 1mportant_t:sk for the teacher—1s“to th1nk~c1ear1y-"'-"i
; about c1assroom pr1or1t1eséfa110cate t1me accord1ng to tW:se pr1or1t1es, and i

frema1n open to change based on the on-go1ng eva1uat1ons 0

the - class.,§‘f'

i

Severa] k1nds of act1v1t1es suggested 1n this. curr1cu1um requ1re advance

Ve

'.._,,v/ P . - PN

pr]ann1ng, 1nc1ud1ng | uj{j‘ : = ;//4(«%'_‘,_ o e »" RS ,
1. Charts, magaz1nes and other v1sua1 a1ds that need to be co]]ected "f;gﬂ
: Ll » L . '_. oo
2””F11ms and fT]msterS,ij'ﬂ‘f f -,f“,‘ SRR e m'**hlf

,3. F1e1d t*1ps (espec1a11y for 1aw and Job preparat1on), P

“17‘4; Guest speakers and resource peop]e,‘f]“"

5‘“ Hands on act1v1t1es. ;:f,:;f_"

It 1s helpful to 1ook;over the ent1re sequence, p1an dates for spec1f1c




so that student worksheets and other mater1a15 can be kept1n order many
\ .
. activities refer to earlier Tessons because we have hurposefu]]y tr1ed to

yi
continue to rev1ew and. 1ntegrate co cepts throughout the curr1cu1um W1thf

Y

fone S, students w111 be able to retain and rev1ew their mater1a15 and- be '
more o gan1zed in their approach to: the ]essons '«7 T..
Teacher and Student Mater1als v ‘ \'/ o L

Each\area of the AdoTescent Decls1ons curr1cu1um 1nc1udes the foTTowing

» mater1a15. IR PR k b '"T;, N %

\ ‘ \ _ .
1. ProceduraT ManuaT prov1des an. overv1ew of] the/c// cuTum and an .

...

. expTanat1on\of bas1c methods wh1ch can be used to enhance the’ dec1s1on—mak1ng
sk1lls 1nc1uded 1n the curr1cu1um | /'

A

'1_'2.. Lesson 0utT1ne descr1bes the rour-long Teséons by 11st1ng obJect1ves,

T,

f’act1v1t1es teacher d1rect1ons and a descr1pt10n Pf mateyizin "eeded for each

Jesson. .73;1?7 o ‘i.f' 0 f-; . jf“" - ﬂif“(°/ B
: 'L,' .. ‘ ’. a ' ; o . ' , : ] : ' “ ‘ -
‘“‘3. Notes for Teachers (and Teacher Gu1des) accompany Tesson pTans and
. . 'y ) .
'descrihe the act1v1ties wh1ch requ1re add1t1onfT‘exp1anat1on or p1ann1ng, or.
) . ! /» . . .

' r -,

spresent spec1a1 probTems. .,’f'. T

_ rf 'g-, s
"4. Student worksheets offer 1nformat1on, pract1ce 1n core sk1lls‘and

/

'&ase stud1es One copy of each worksheet is’

'ﬁ
A
lshoqu be d1str1buted to. students and kept in t
reference \ ‘!vfi’w _"f e f.{kf ﬁf_i,‘

, V o , R NP ‘ . s

\;; 5 Homework sheets are 1nc1uded as\an opt1ona1 part of a few Tessons 1n

[

\,‘ l l\

T \ .‘ |

N RSO e T
l

each curr1cu1um.

6 Resource-Lists of mater1als,,referra1 agenc1es or commun1ty contacts

'cTuded -in the curr1cuPum\\cop1es

he1r notebooks for future qQ\i




.

-0 "::v,

-~

‘17;. A face-sheet that 1mc1udes ma1n lesson goa]s and act1v1t1es,

— __--_Lg___:_ U'l‘-

3'uaccompan1es most 1essons °/‘4 R

,
-~

- .

Structure of the Lessons 2 ' fvg,: s

-

—_— - .
—

. -

‘ Most 1essons 1nc1ude severa] types of act1v1t1es. Students often I_},

'-respond we11 when the c1ass 15 broken down 1nto d1fferent k1nds of tasks'-- ]"'

/

'/‘which can/address bas1c academ1c ahd sdc1a1 sk11ls, as we]] as’ the core set SR

of dec1s1on-mak1ng sk111s wh1ch are the focus for the curr1cu1um.
PR En . ) -4/ - . .
/' . A

;\acher Introduct1on.; We suggest that the teacher spend about 5 m1nutes

. I :
Cooel
b

]1'1ntroduc1ng the top1c for the dayyand out11n1ng the tasks that are 1no1uded

1n the Jesson.f Th1s 1ntroduct1on can serve two usefh? funct1ons. F1 st, 1t

i

\\\out11nes exgectatlons and prow)des an organ1zat1ona1 framework for t?e c1ass. .;Cf

Students f1ndi1t he1pfu1 to know how many worksheets rohe p]ays etc

they are expected to comp]ete.. Fram1nc x% 1esson 1n advance a1so ,elps'l?~z:3’
keép studentsxmot1vated and focused?on tne .L,son act1v1t1es. Just as adu1ts
prefen\agendas for" the;r/meet:ngsl students respond better to a 1esson whose -9 |
purpose\and ro]e in: the1r educat1on 1s made c1ear. 1 _
/f},-. The! teacher 1ntroduct1on also helps 1ntroduce d1ff1cu1t top1 s‘safely --:ﬁ o

,".,
1
i

for exampfe. sexua1 vocgtulary that 1s mew to students, 1ega1 1ss es that may
ra1se persona1 concerns, or act1v1t1es that w111 prov1de spec1a1 cha11enges ;;;;%;

- . / ‘ . VT
-’for students commun1cat1on sk1lls.~ In a few mﬁnutes the teach r can mode1 x' '
-, N

”Read1ng and\wr1t1ng Act1v1t1es., Each;1esson 1nc1udes som' act1v1t1es that'




wide range of read1ng 1eve1s 1n most c1asses we have taught, 1nc1ud1ng read~'g!.
'to the students when ‘the mater1a1 presented spec1a1 d1ff1cu1t1es It 1s a1so \\{

he]pfu] to ant1c1pate spec1f1c vocabu]ary words -- e1ther by wr1t1ng them on N

>

\
The wr1tten mater1a1 has been deS1gned to: (a) prov1de students w1th

'”'the board or. by ta1k1pg about them before the actua1 exerc1ses f" .
basic 1nformat1on 1n a form that. they can use themse]ves (that 1s, reta\n '
hf_for future reference) (b) bu11d basic vocabu]ary sk111s, (c)” pract1ce
the dec1s1on-mak1ng steps, and (d, st1mu1ate se1f-ref1ect1on and d1scu551on
of partlcular top1cs. In add1t1on, the wr1tten mater1a1 prov1des a safe
' .structure that the teacher and students can use to he]p organ1ze themse]ves
E when dea11ng w1th top1cs that are too d1ff1cu1t or too persona]
Readab11nty tests suggest that except for spec1a11zed vocibulary words

: (11ke amphetam1ne or due;proces@) the bas1c read1ng 1eve1 for the Ado]escent ;”

/ -

' Dec1s1ons curr1cu1um 1s approx1mate y Sth grade. Students 1n f1e1d test

' c1assef havj ranged in- read1ng 1eve1\ from f1rst through e1eventh grades, xf,l R
. NonoE e B R

. and have found. the mater1a1 useab]e \\j . . o S AR

s R e ) ‘

:'u' : I .
- | N | S
3 Bra1nstorm_:g_ Students often have d1ff1cu1ty shar1ng the1r 1deas w1th SR
- A
’J,each other because they are over]y se1f-éonsc1ous or hes1tant about what T A

'“fothers will th1nk The bra1nstorm1ng act1v1ty 1s one way to encourage - foF
=',part1c1pat1on and at the same t1me e11c1t a wide range of 1deas, op1n1ons S
.'and d1scuss1on—starsers from tue c1ass The act1v1t§ls1mp1y 1nvo]ves putt1ng
'15a term on the olackboard (for examp]e,h"unemp1oyre/t"'or “puberty" or

Wado]escence" or "mar13uana") and then ask1ng Students to share one'1dea j”f7;/§.;;

that the word or phrase generatessfn the1r own th1nk1ng Th1s 1s done as .

. ; <.




"quickly as pdssib]e, around-the-roon-fashfbn,iwdth little time for thdught';
or reflection. . In this way, many part1c1pate, and sehie surprising and |
"'creat1ve 1deas are born. Bra1nstorm1ng prov1des topics for the ciass '

' d1scuss1on as we]] as a s1mp1e means for shar1ng 1deas

.o

. 4. Five Steps t¢ Make a Decision. The Five Stens to Make a Decision

format is inc1udedvdn a numberrof diffe"ent~1essbnS“throughout tha

\

turriculum One.1esson of the modu]e Dec1s1ons about Drug Use, is

focused so]e]y on the 5 steps.'*The 5 Sfeps are 11sted in Tab]e E.

5. Around My7Way Ado]escents often have d1ff1cu1ty f1nd1ng/a ba]ance

between never want1ng to ta]k abou+ persona1 exper1ences and concerns. !on
‘athe one hand) and a]ways, 1mpu1s1ve1y, ta1k1ng about what has happenas .
" to them. "Around My Way" 1s des1gned to encourage.a safe, ba]anced and
~Aconstruct1ve shar1ng of personal exper1ences.g o f’_
| The act1v1ty has severa] funct1ons F1rst, it- 1eg1t1m1zes students
'.11fe exper1ences outs)de of schoo] and he]ps connect schoo] fam11y—ne1gh-
;»borhood expenJences 1nth one broad p1c+ure Th1s 1n turn he]ps show
students how the sk111s ‘they are pract1c1ng in the currlcu1um can be apwiied
-'outs1de of schoo] The 1nV1tat1on to share persona] axperiences a]so

1nd1cates that the,teacher v 1ues the 1deas that students br1ng to the c?ass -

4_a1though the teacher may d1sagree W1th those ideas. Connect1ng and~va1w1ng

\

"student exper1ences are he]pfu] in mot1vat1ng studants to part1c1pate and

\

3work 1n ‘the: c]assroom

Second the act1v1ty prov1des a\safe,‘pred1ctab1e and t1me 11m1ted _/ig.
. \ .
}opportu11ty for students to share persona1 eoncerns, op1n1ons and 1deas, to ]

%
. . . - AN 3 ) /
\' . . i . oL RN T . . o /



}te]] stor1es, use street words act-out a b1t, and. genera]]y‘take a break
’from the diff1cu1t task of prob]em-so1v1ng that 1s the//ore of the ourr1cu1um.
| Thlrd the act1v1ty offers an exce]]ent opportun1ty to pract1ce 11sten1ng h
'and rommunlcat1on sk111s. rourth, 1t he]ps build to]erance for dlfferences / i

' d1fferent exper1ences, va]ues, and stor1es become part of the fabr1c of the/
ccepted part of the genera]

c]assroom 1nteract1on, and’ fan become a more

Th]S process r 1nforces an-. 1mportant core /

~_concept of the‘ounriculum; . . / , A / |
" Around My Way" should ?ast no.. 1onger than ten mlnutes.d It can be/used

“ interactions among students!,

as a regular part of the”curricu1um, as a opt1on or cho1ce for students, or

"as'a'teacher-p1anned‘ohange of pace It is 1?fortant to keep stor1es re]ated

. to the tOpjg~of-the‘1esson, but 1t 1s e ua]]y important to let each student :

“~who chooses, havé his/her turn. "

.

. v_{ R

6. Ro]e-p]az. One key to ood/gec1s1on-mak ng 1s Qreatxce " The np]e p]ay o

activ1t1ES 1nc1uded throughout/the Adolescent Dec1s1ons CUrr1cu1um/prov1de

/ \ ]

% frequent opportunit1es te "“act1ce N 1 : -
1 /f:: taking anothes i rson s perspective; \\ o | /
| us1ng ‘the-Five: Stegs, \fw‘ﬁim _fﬂnvfhﬂ—”hktsf /\f,
s 11sten1ng and/;onan1cat1ng,, L \\ - - /w_fx
~1v1ng rea1 11fe prob]ems in s1mu1ated s1tuat1ons *ﬁt' A

They aPt - 30 Tots 7 fun. \ | \
_ﬂ,%——f Our exker1encé’suggests severaT ways to improve the effect1veness and

enJoyment of ro?f p]ay 3n tne curr1cu1um R g / -




Involve 'lurself do the f1rst ro]e-play, make m1stakes, fee] a

bit sei'»con c1ous and ta]k about 1t This mode]s good role- p]ay
_ftechniques,-a5~we11 as 1eg1t1m1zes students ,anx1et1es about .
::Q———perfo rming in front of peers " '&“ I |
-Ask for vo]unteers ' encourage, but don t coerce. Make sure eyery-
_-one gets a chance For those who prefer not to act, they can be

- _used as. respondents and be .given quest1ons to th1nk about dur1ngi E

- the ro]e"’lay - j-'_" \ ; : '_° |

i Try to create rea115t1c exper1ences wh1ch are comprehens1b1e and
..1dent1f1able for students. R o o '

ri_‘Encourage students to. th1nk up the1r own ro]e-p{ay s1tuat1ons

" 0ftent1mes, Around My Nay stor1es can serve as the bas1s for a - -

role-play. Some studentr have d1ff1cu1ty th1nk1ng about hypothet1ca1

“r situat?ons ~They say, "How do 1 know how they' d feel?: ~£\T not-

ﬁ»that person." Urge those students to thlnk up a s1tuat1on their

friend m1ght have faced g o S - 8 o

HH %Encourage students to play new or unfam111ar roles -- e.g. ; parent, y
zemployer, teacher -- and to tny out: ncw strateg1es for so]v1ng prob-
. lems. Rem1nd students to take the- other s perspect,ve, '
'Make sure’ the dec1s1on-expectat1ons of the ro]e-p]ay are clear: Whatj
. shou]d happen by the end of the 1nteracrr a7 B -
s Be c1ear about behav1ora1 expectat1ons Sometimes'self;c0nsciousness
f;]eads to endless sx]]1ness Which 1n turn can destroy the construc«
tiveness of the ro]e p]ay techn1que He]p students d1scr1m1nate

.

_ between be1ng si]ly and having fun, ‘s o .' L




Fo1low up the ro]e p]ay w1th an eva]uat1on that 1nc1udes ref1ect1ng
on the accuracy of the roles portrayed the dec1s1on reached dur1ng .
~ the ro]e-p]ay, etc. As e]sewhere 1n thIS curr1cu1um, the : ba]ance . .\\\

between_structure and f]ex1b111ty is an important element for success. .

7. C]ass eva]uat1on. The last sect1on of - each c]ass per1od shou]d be used -.

-~ to eva]uate the 1esson Two areas for focus are: (]) the content of the _
‘ Jesson (d1d the students f1nd 1t 1nterest1ng7 d1ff1c 187" horlng?‘ what - S
| d1d they ]earn? how wou]d they ]1ke to change lt?), (2) process of the -
. c]ass (how did the students get aTong? were expectat1ons fa1r7 were people
' shar1ng 1deas?.‘wou1d you 1ike to change- the act1v1t1es to 1nc1ude more role
p]ay? less role p]ay?) Each student shou]d have the. opportun1ty to rate thevr
_class In. theinast we have used a flve po1nt sca]e as’ fo]]ows
| Exce]]ent : f Good K s Fa1r ' _“Poor -~ Terrible -
Each.teacher shou]d decide whether rat1ng the c]ass 1s a mandatory part of
““the student s expectatlonS'”or whether, 1nstead, each student W11] s1mp1y be - ..
: -encouraged to part1c1pate. Students shou]d be’ expected to g1ve at 1east one .
ﬂ‘reason for the1r eva]uat1on. we strong]y urge use of this act1v1ty because |

it serves the fo]]oW1ng purposes

(a) togprov1de the teacher(s) w1th some concrete eva]ua*’ —

1nformat1on about how the students responded, 1n the here and now,.}ah
to each Tesson. A]though students. often-say th1ngs they may not.

. mean (e. g "Th1s c]ass st1nks"); it is poss1b1e to find' patterns of .
-response that can he1p the teacher re- structure the program 4n

, response to the students needs. For examp]e, student eva1uat1ons
led the flrst year team to change the lesson p]ans SO as to 1nc1ude :

‘more and shorter exercises (rather than 1 or 2 1onger act1v1t1es)




e

It 1s a1so poss1b1e 1f asa?yae changes in student eva]uat1on over..
the course.of the year in terms of:. A | |
(a) content (what k1nds of act1v1t1es do students Tike? di/slikei~

v

etc )

(b) proces (do they 11ke ro]e-p]ays?' discussions? fiimstrips?)

-7

and =

(c) partic1pat1on (do part1cu1ar stcdents a1ways part1c1pate? | ‘
" never? does this change over tume9) | | |
These data he]p the teacher \and the team) 1mprove +he program as
it proceeds dur1ng the year. when changes take p1ace as a resu]t
of the c]assroom eva]uat1ons, th1s shou]d be po1nted out to students
because it rem1nds them of the1r ab111ty to br1ng about changes,ﬂ.V

(h) to encourage students to ref]ect on thelr own behav1or One maaor

goa] of the c]assroom program is to he]p students become more _

ref]ectlve and ana]yt1c about the1r own behav1or Most students

have d1ff1cu]ty accomp11sh1ng th1s se]f—eva]uat1ve task they depend

on others (teachers, parents, peers) to te]] them the1r own worth
or they are unab]e to note the1r strengths or adm1t any areas where L
tney need he1p The c]assroom eva]uat1on procedure 1s a way to.
proV1de regu]ar, t1me-11m1ted relat1ve1y neutra] and safe opportun-

_ 1t1es‘for :eEf—evaluat1on a nd- >e1?-ref1ect1on., Hath support, B o
students can make: ba]anced eva1uat1ons of the1r own behav1or not1ng

N

progress as we]] as prob]emS‘ and w1th he]p, other students can -

prov1de peer—eva]uat1on ln terms of he]p needed as~we11as sk111s

_shown. C1ar1f1cat1on quest1ons cou]d 1nc1ude what is your reason

e




for the eva]uatlon? Are you eva]uatlng the c]ass? Your '
bebav1or? Others behav1or? Certa1n act1v1t1es?

Lc) to 1nc1ude the students in .the formulat1on of program goa]s and

]

SR .expectat1ons Th1s 1s very 1mportant, s1nce it prov1des
| 1ncreased mot1vat1on to part1c1pate (1nstead of s1mp1y
to comp1a1n, w1thdraw,,or oppose the c]assroom process),
'an opportun1ty for: students to pract1ce us1ng dec151on-
N mak1ng skills by tak1ng concrete contro] over the1r schoo]
11ves, 1n a safe, ]1m1ted but mot1vat1ng structure, ;"
an opportun1ty for the teacher to rem1nd students, 1n a

- pos1t1ve manner, of the1r agreements (ru]es, expectat1ons),,

L

and of student progress (or prob]ems) in ]1v1ng up to ﬁ;.j,.'
‘these expectat1ons,- E o L | s
an opportun1ty for the teacher to have students estab11sh
expectat1ons so that when students m1sbehave, the prob]em '
- can be used as an opportun1ty to pract1ce accept1ng B
“respons1b1l1ty for one s own benav1or -~ rather than s1mp1y
| rebelling aga1nst teacher (adu]t) ru]es In other words,the:
L'ffocus 1s on the students to be rea11st1c about the1r 1nter-

.. est and expectat1ons,andto comm1t themse]ves to a process

(dl 10 prov1de a concrete end1ng po1nt to the 1esson ’ Th1s he]ps

studenfs get c]osure, and prov1des a trans1t1on t1me to the fo1]ow1ng)fﬂ;f,
5c1assroom per1od, when students can sh1ft out of the1r focus on..
| what can be potent1a11y d1srupt1ve concerns (e g., about drug use,

ssexua11ty, the1r own- exper1ences w1th Juven11e courts, etc )

. prov1des the teacher an opportun1ty to. he]p students "shift gears" é';

";thereby reduc1ng the‘djffjcultjes of;trans1t1on to a new c]ass. '

I 7%
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The cTass evaTuat1on should Tast no Tonger than 5 10 m1nutes. This..
will be enough time to ask each student to rate the class and g1ve one
E reason for the1r rat1ng The purpose.is to 1nvo]ve students in. theTr~
| educat1oh process, heTp then ref]ect on the1r own behav10r, and offer

'fthoughtfuT 1deas about chang1ng the program.

- Final Tboughts N . \\“', . I -

Success W1th the Ado]escent @ec151ons curr1cu1um is somet1mes d1ff1«

.cu1t to eva]uate or commun1cate, beozuse thanges ‘in dec1s1on-mak1ng ans group
sk1lls come s]ow]y and take many forms.' It is cruc1a1 to v1ew the currl-'
cu1um as part of a Targer process -- whereby students and teachers together
,refTect upon, d1scuss pract1ce, and Tearn about the 1nterpersona1 sk1lls
' requ1red to make pos1t1ve ado]escent dec1s1ons. New sk1lls will br1ng m1stakes,
- frustrat1on, and -pain, aS well as growth, competence, ‘and self-conf1dence. s
Teachers, adm1n1strators, ‘and parents must support each other, each must be o
”pat1ent to]erant and open to growth Change comes sTowly, but the 1nvestment }‘ f
- of. t1me and energy pays mu1t1p1e d1v1dend for students, parents, teachers, and

the commun1ty

The fo]]ow1ng sect1ons of'the Program Manua] descr1be each of the “four

P

- bas1c curr1cu1um areas




* DECISIONS ABOUT WORK'

Genera] curr1cu1um goa]s

The.Dec1s1ons About WOrk curr1cu1um 1s designed to heTp close the gap

between adoTescence ‘and’ adu]thood by fam111ar1z1ng students w1th the wor]d
of work and offer1ng opportun1t1es for 1ncreased respons1b111t1es and dec1s1on- -“;‘?5
3 making Work exper1ences are one opportun1ty to. pract1ce the sk1115 of aduTt-,.”J .

hood The Dec1s1ons About work curr1cu1um comb1nes an 1nterest 1n aenera] Job

and econom1c awareness, w1th a focus on spec1f1c sktTTs. The curr1cu1um

takes 1nto account the spec1f1c deve]opmenta] tasks of ado]escence and tr1es

to address d1ff1cu1t top1cs 1mp]y and concrete]y One generaT goa] of

—our- program is to heTp adoTescents understand compTex soc1a1 phenomena -
11ke the1r own va]ue systems, steps 1n procur1ng a JOb, conf11ct reso]ut1on ;,*\
in empToyment settlngs We be’*eve that 1ncreased understand1ng of these

1s5ues can he]p adoTescents make better dec1s1ons - for themseTves and the1r

i commun1t1es. : - '7;;;”-" : ,'["‘ e .nwe_,np T57T§{“f*"ﬁ”ifééi
- Th1s currzcuTum aTso addresses the problem of adoTescents who have had | k
f@M pOSltTVé WQrker roTe mode]s Ch11dren who are exposed to w1despread
unemp]oyment often see aduTts who are forced to choose between we]fare and ]
, JObS that are unfu1f1111ng and underpaid Therefore, the second genera] goa]
of -the curr1cu1um is. to expose students to pos1t1ve Job—reTated exper1ences,
and at the same time to ach1eve h1gher TeveTS of. understand1ng and se]f—-
conf1dence wh1ch can heTp them th1nk about seek1ng sat1sfy1ng emp]oyment‘ |
' The th1rd genera] goa1 for the curr1cu1um is to 1ntegrate dec1s1on-mak1ng j's;g;f

sk1lls 1nto both c]assroom and f1e1d exper1ences - in a sequent1a1 concrete




N

™ C. . . K . . . » "

: approach, that can’ be used by students w1th a wide range of 1earn1nq styTes‘
| and educat1ona1 needs.. '_ 4 '
The dec1s1on-mak1ng component is an essent1a1 part of the curr1cu1um..}
,,w1thout good dec1s1on-mak1ng sk1T]s, the. restr1cted job opt1ons for young |
| peop]e (ctemming from h1gh unempToyment and poor educational serv1ces) often
Tead to drast1c consequences -- for examp]e, accept1ng unempToyment as a way
of 11fe, chron1c patterns of qu1tt1ng or be1ng f1red poor emp]oyment records, e
boredom, frustrat1on, etc. Ado]escents need opportun1t1es to increase: the1r ‘
seTf—esteem, obtain a better understand1ng of the econom1c system of wh1ch h
they are a part, ant1c1pate consequences of the1r dec1s1ons (for themse]ves .

and others), and make more pbs1t1ve cho1ces.. T v~-f:{7 e

P
e st 0

—e e §0 S caTTed "prob]em-youth" often Tose Jobs because they Tack adequate sk111s ;.f
for mak1ng 1nterpersona1 dec1s1ons - for examp]e, choos1ng an appropr1ate
Job, comp]et1ng an 1nterv1ew, reso]v1ng conf11cts w1th emp]oyers and co- |

e workers. The Dec1s1ons About work curr1cu1um addresses these needs as part of

. a comprehens1ve Job preparat1on and career awareness program...-.

R - ’ o : » ) . :A‘.. K

"The curriculum in the context of a comprehensive Job: Preparation/Career

: Awareness'Program. o . R ﬂf‘.” R ”3»Wf.ee,,'

The Dec1s1ons About WOrk curr1cu1um 1s 1ntended to provide a systemat1c N

O

) approach to severa] components of ‘a comprehens1ve Jjob’ preparat1on/career
awareness program. It 1s not 1ntended to cover aTT re]evant sk111s ‘and
content areas. o -i e T :J" L '_'l. 3 3",]‘

| The sequence descr1bed be]ow is a sampTe of one way to address job.
preparat1on/career awareness needs -- beg1nn1ng from exp]orat1on, and

1nc1ud1ng actua] conmun1ty Job pTacements We have 1nd1cated those areas that

the DeC1s1ons About WOrk curr1cu1um is des1gned to emphasize, as weTT as. other .";a

resources that are appropr1ate to areas not covered by the curr1cu1um '




1 CONTENT/SKILL RESOURCE - -
L :
1. .Job Awareness ' A11 job exploration materials by -
, \ ~Janus Book Publishers, 2501 Industr1al
Elementary ) o Parkway west Hayward\ CA 94545 .
Middle ’
Junior High. , EBCET 640 M11ton Ave » Sa1t Lake C1ty, UT
High School - ( 84105 L
- ' Project BICEP --. fareer Educat1on Resource ’
Center, Barnstable High School, 744 West
_Main St > Hyann1s MA 02601- _ -

.;

2.

Awareness of How the Economy,u—
Norksﬂ—~—~ '

E1ementary
Middle

- Junior High

- High -School -

‘ *Dec1s1ons About Nork Curr1cu1um '

“‘L1f§’0n*§aradise IS]and W.H. N11son,
R.F. Warmke, Scott Foresman and Co. s
. Glenv1ew, IL 60025 - . -

Nat1ona1 Center for Econom1c Educat1on for-

Chﬂdren, Lesley CoHege, Cambr1 dge MA
: 02238 _

3L

Job F1nd1ng Skills

Jun1or H1gh

. High School ™ o .:":fh

' Q‘JanquBook;Pub]jsherj(see“above)_"

*Dec1s1 Ons About Work Curr'|cu'|um

Us1ng the Want Ads by W1ng Jew, Janus
Book Pub11shers‘(4ee above) '

‘g,

Prob]em-Solv1ng Sk111$ | Getting';'*Decisionivaout"Work-Curriéu1um -
and Keep1ng a Job R : o
',Jun1or,H1gh T
High School - S
5. Hands on Vocat1ona1 SK1115 ] McKinley High.School"

M1dd1e }
-Junior High~
H1gh School

.- 50 St. Mary's St. -
- Boston, MA. 02214

[N

*See Dec1s1ons About Work Curr1cu1um for more extens1Ve resource 11st
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. éONTENT/§K1LL,--* I RESOURCE

|

ot
G.Ieﬁchool/Commun1ty Job P] cement 7D1v1s1on of Menta] Retardat1on 160"
- ﬁProgram T

) Jun1or High.
“1H1gh Schoo]

Q

-(617) 727-5656

McK1n1ey Schoo] (seo prev1ous page)

N.. Washington St., Boston, MA' oz114_f"

‘y | escer (see prev1ous page)

N N
- . N
; L N

.Special Interests and SkiTls S L .
A=, _| Dearborn Pre-vocational Unit, 36
ngh_School S »Concord Ave >. Cambrldge, MA 02138°

S

- - AT
T e Froaect CAST -- Charles County

J 20686

} ;. 7- ‘, Ch0651ng a Vocat'lona] Areal: ‘V : . MCK'in]ey School (S.ee. prevr'iouS. page) -

. Boand of Educatlon, LaP]ata Mary]and%”'

e . . . . . - o
- . . R . K, - . . - . -

PR

V1sua1 Aids for Each Area.

1. Gu1dance Assoc;ates == Commun1catlons Park Pub11sh1ng Group,

A S Meoisco, N Tosag DT ,élLeﬁ—,

Lv

2 Sunburst Commun1cat1on5'-— Room G 3535, 39 Wash1ngton Ave ..
- o P]easantv111e NY 10570 S

g o - et
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“The Dec1s1ons About Nork rurr1cu1un focuses on|

‘'specific. sk1]1 areas._d

: .
a_ (a) Job- F1nd44975k1lls, ‘and (b) Prob]em-So]v1Ag;Sk1ils 1nvo]ved in gett1ng

Voo
and kee 1ng a Joh The structure of thelcurr1CUXum Jnc]udes some act1v1t1es

1 : 2

N but focuses on, dec1s1on mak1ng 7_ 5
ett1ng, and keep1ng a JOb
.f\- IR e e L
SR oo D
ii"\ ’ | A

Throughout the curr1cu1um, we emphas1ze the need to f.i,

ssess student5\1nterests needs, and skl]ls, and eva]uate

[

\n | ~______‘_7_ 1 .
_ speci i /un1ts, shou1d be made 1n response to assessmen and eva]uat1on. Inc o
boeoo S o : e
I ¥ B ;
I th1s way, the C rr1cu1um can prov1de a f]ex1b1e stvLcture.\ i
J . ; _ N
o ’ ‘ ;/;\ : : l i I ’ :
ti Supp]ementa] Act1v1t1es. Many students need more rev1ew and practice :
‘ Y : 4 \ o
‘than 1s prov1ded 1n th1s curr1cu1um.. Supp1ementa] Wesources are prov1ded \ -
for each un1t, add t1ona1 teacher-made act1v1t1es may be necessary t A 'f :
.' \ v ‘
/ ER S R ;. S
[ /Il y »/ \‘ ‘ ~l/ ' \ . \ /‘"’ I l “ Iy
L 1 A \ : S Hioobod . o
: ~"-StructuretL.A Focus on Interpersona1 Dedisi ns.\ Each unit 1n the \ |
[ | ) ' E o
3 curr1c 1um 1nc]udes act1v1t1es that addressa1nteLpersona1\dec1S1ons. “For- .| _
1 . . : ' < N SRR | ’
E ' | e " R : ll P f 1
. j “ ) | . , o ]
o : \ AR . L ,
Tl \ N \ - IR L s -
: e '\‘I N AR B B " e (o
i \. R b .’-:' o { : : o N \ ' f i
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:_\ ] .examp]e, "The World of Work“ un1t 1nc]udes ah opportun1ty to th1nk about the ,

] A

kinds of JObS which are av§11ub]e 1n our soc1ety ~H @ever, un1ts 4 _
\‘ \ (“Interests and gk1]]s"), and 7 ("Interpersona] Sk1]1$“) focus spec1f1ca]1y
5_' f,fon 1nterpersona]&dec1sions \Un1t 4 . emphas1zes ref]eét1ng on and eva]uat1ng
' \ | persona] ski]]s and 1nterests - and mak1ng JOb re]ated dec1s1ons that are - ;’

| h.w
\ persona]]y appropr1ate Un1t 7 prov1des opportun1t1es to pract1ce 1nterper- ' //

; ' \ sonal\sk1lls needed to succeszu]]y comp]ete a job/ 1nterv1ew, and reso]ve
|

l

conf]1cts onnthe JOb s1te Sjpp]ementa] act1v1t1es shou1d prov1de add1t1ona]

- \‘pract1ce and rev1ew 1n these crucial 1nterpersona1 sk1]]s / : /

. , . [ ‘
In add1t1on, students are encouraged to make dec1s1ons about the curr1-

L S /

4 ‘\ cu]um 1tse]f (for examp]e, ‘choosing spec1f1c act1v1t{es, speakers, etf ). .In
/.1 | ‘th1s way, anterpersona] dec1sLons are bu1]t 1nto the Erocess as we]] s the ‘
. . content of ‘the curr1cu]um | |

- o T ] - T s ;_ |

:\.' Job-F1nd1ng Sk1]]s Severa] units. 9 ‘the curricu]um emphasize 55bf.
. \ / | |
f1nd1n k1]]s Unit 2 1ntroduces he~ra e/ of JObS (sk1]]s) needed | i
finding, frodices the-rahge) |
A1n

Ny .soc1ety, n1t'3’TntFoduEe~ the. prob]ems and cha]]enges of f1nd1ng a 1,‘

o /-
o .. al h1gh—un mp]oyment economy, Un]t 5 descr1be5\a Sequence- for f1nd1ng JPbS,
\ i !

\\~Un1t 6/prov1des pract1ce 1n us1ng want-ads/and ff111ng out app]1cat1ons,‘-“4}

, Unnt 7\prdv1des practﬂce in 1nterv1ew sk1]]s
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Ce e DECISIONS ABOUT DRUG USE

EOEE . B . ; - ‘ X
R s ; j

foo L Te o |

. ,,; ' E . i . ; ) Do o R . ‘ o ) . .
h Goa‘ls N ll- . / : T / . A

The goa]s of the Curricuium are three fo]d § F1rst, 1t p*ov1des s%udents

3 with factua1 1nformat*on about drugs,’ econd, it 1ncreases students

awareness about drugs 1n our soc1et¥ Th1rd, it he]ps students make better

dec1s1ons about drug use Tho three categot1es (1nformat1on, awareness and -
I : \ -4 il o i '
./

,fg"decis1ons) are represented bj d1fferent act1V1t1es in each 1esson. The <

vy

;_71nformat1on port1ons of each iesson dea] W1t4 how d1fferent drugs are made,andj f;

i . ‘

: L
the phys1ca1, psycho]og1ca1 and 1ega1 consequences of drug use and abuse.
i l l o
Most of &he awareness act1v1t1es exp]ore the ro]es of advert1s1ng, peer S
- - l\
_'pressure,\role mode1s, and pushers,on dec1s1ons about drug use Dec1s1ons A

act1v1t1es offer students pract1ce with ant1c1pat1ng s1tuat1ons/that m1ght

1

n K

_come up around drug use and abuse, through case stud1es and ro]e p1ays .

//v j. \\ o _ L‘, o ) g . . ‘ "

! o - s
\v R -

Core Sk11ls R 5§1 ',:"4j BRI

”

The core\sk11ls 1nc1uded 1n the curr1cu1um\ref1ect the over-a]] emphas1s '

oof the Ado]escent Dec1510ﬂs program (see sect1ons 1 and 2 of the rogram

Manua]) The core skllls 1nc1ude -

o \ b | | A
“‘1 Soc1a1 Perspect1ve tak1ng and Awareness, espec1a11y the ab111ty to .

§

!‘ -

b ref]ect on persona] needs Values, strengths and\concerns ‘and respond1ng ﬁs

oo . I X . L ' .' i S . ¢ o oo PVAREN ' ‘
i +o peer pressure" o o P P -‘,tk-‘,
VE ! /

ZFv A]ternat1ve Th1nk1ng, espec1a11y the ab111ty to th1nk about a1ter-+f'

| nat1ves to drug abuse -- for examp]e, 1n dea11ng w1th emot1ona1 stress or o

becom1ng popu1ar 1n a’ group {@.3‘ - A
- 2 el _

A L '
L 3 Consequent1a1 Th1nk1ng, especqa11y understand1ng the phys1ca1,

o . \

psycho1og?ca1, and 1ega1 consequences of three\dﬁfferent/drug-re1ated




/o :

- behaviors: - use, abuse, and aﬂj1ct1on. /. el S

I

4. ,gmmun1cat1on, espec1a11y expreSSTHQ valtes, and coricerns; shar]ﬂg

1deas, and prov1d1ng encouragement to other students seeking to make pos1t1ve :
drug-related decxs1ons. | | ; ,x“ o N R
[ 4 f . .-
S E!El!éilgﬂ; especially eva]uat1ng the effect of dec1s1ons about drug

_use o oneself; and on OthEPS (fr1ends,/fam11y, classmates); as. we]] as

: evaluat1ng a1ternat1ves to drug use, 1n terms .of persona] needs, pesr -
rressures, and soc1o1 norms. / e - -
/ ' / :
- P :

Structure of,the.Curricu1um"‘ 5‘ : | I

;
/

Cover sheet. The firSt-bage 0f'the~1esson“cut1ines the goals, activities and
N
“materials forethe 1esson. The,act1V1t1es have been cat@gor1zed accord1ng to '

>

-~—Wh9~her they are orientedAtowards factua1 1nformat1on, swareness abgut self and

e

soc1ety or practxce w1th decisions. Teachers w111 have to determlne where :»
r decisions.

._»the students' needs and 1nterests 11e when plann1ng each’ 1esson. We urge

s

-

try1ng to do at 1east one act1v1ty from each Category. Most 1esson mater1als‘

—

are 1nc1uoed in the curriculum a]though occas1ona11y the teacher w111 have’fg

~do some OJtSTde Preparat1on. For th1s reasonwwe_urge you tg 1ook ahead to

e

subsequent 1essons. — . ’ . S

Notes for Teachers_offers a—suggested Sequence for the act1v1t1ec l1sted
/ p—

_on “the cover sheet; 0Lt11nes each act1v1ty and suggests spec1f1c strateg1es.>ﬂﬂ_v»“

In some 1essons, thls seetdon w111 a1so offer backgyound 1nformat1on.

Student worksheets and handouts are at the end of the 1ess0n ‘They

are marked by a line around the whole page. One copy of eHCh-student shest Ts——

5 -
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prov1ded in nacholesson _ ‘

The\read1hg 1eve1 for the student worksheets is des1gned to‘be at the
‘V' ‘ate e]wmentary school level \(4- 6th grade)

Ho”nver, the. spec1a1f&ed :
voc«bu]ary necessary for d1scuss1ng drugs, prc g add1t1ona1 read1ng
orob]ems

\
\ We have found that the mater1als can be read to stLdents who
\

have seyere read1ng prohlems, for more advanced students, wbrksheets
]

a{e
(
best used as a spr1ngboard for more 1ntenS1ve

study -- through reportsv
prUJects supp}ementary readings, etc ’ '*”—*————;—— ’

. | \
[ T
' ; S . . ; :

.o ' i : - ‘\\
Curriculum Act1v1t1es L e

!

Many of the lessons use a cons1stent act1v1ty format.

In this way »\
students can watch themselves 1mprove as they rev1ew sk1115 and; ‘become more\' ¥
“ o
: L o
fam111ar W1th the Tesson structure ,f = Y

words to watch is a 11st of. new words wh1ch m1ght present read1ng B ‘
prob?ems

B

If vocabu]ary is a prxor1ty goal these lists can be used to \
)

‘structure vLcabulary 1essons

wOrds to Watch can 1ntroduce the 1esson, or
prov1de rev1ew of” important concepts

Def1n1t1ons for a11 of the: words
appear 1n the G]ossarz at the end of the curr1cu1um. |

& N
Brainstdrming

Th1s act1v1ty is d1scussed more fu]]y in prev1ous

_‘sectjpnsiof the Program Manual (p 59)

It encouragés part1c1patwo: and
——at-the—same time elicits a w1de range of 1deas, op1n1ons and d1scuss1on—

m the- class.

starters‘fro

- . {

.‘Role-plaz Ro]e—p]ay act1v1t1es prov1de pract1ce 1n the 5 core skwl]s.m_ f

';aswweﬂl as the 5 Steps to Make a Dec1s1on Ro]e p]ay techn1ques are |
= :

i S ‘
H . STy
. B h
. B ; P .

~~ 1

[ S



» d1°cussed 1n prev1ous sect1ons of the Prograis Manua] (p 61), and in the

| Teacher S Gu1de wh1ch accompan1es tne Decisions About Drug Use curr1cu1um

BN . e
1

Debates.- Debat1ng the pros and cons of drug use and abuse offers

students pract1ce in commun1cat1ng the1r 1deas and fee]wngs ina concise

and structured manner .. Debates can be 1nforma] or planned and prepared for
as a. larger proaect | |
Students should be urged to work cooperat1ve1y w1thcne another in -

preparation for .their s1de of the debate. Students 70t 1nvo]ved\as

: . Ry e , e ,
"debaters" can- votegon which side‘has offered convinc1ng arguments. If

students respond well to compet1tlon, a- taT]y of. dpuate~w1ns can be kept

- and a pr1ze rewarded to the group that is cons1stent1y conv1nc1ng

]

Ccllages. Students Gften enjoy mak1ng collages This activity re-

e

ou1res the teacher to co]]ect mater1a]s (magaz1nes, newspapers paper,_

sc1550rs gTue, etc.) in advance The co]]ages serve as a form of persona]

Aexpress1on and an exce]]ent bas1s for group d1scuss1on They a]so can be

"‘n1ce.decorat1ons for a c]assroom.- “When d1scuss1ng theaco]]ages;WStudents

should be encouraged to analyze and articu1ate'their reasons forvcreatiné

| what they did. .Collages are a good actiVitwaor independent or group work. T’

2 .

B Review'- Most lessons have a short set of quest1ons des1gned to con-
so]1date factua] 1nformat1on If*your students respond we]] to wr1tten work
thTS act1v1ty w1]] fill that need. The questions can also be discussed

ora]]y or gjven'as a.homework-ass1gnment.
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Evaluation. A1l lessons end with a.partipipant,eva1uation of the.

lesson and-the group interaction. Classroom evaluations are discussed

earlier in this saction of the Progrém-ManUa].r__

——



ADOLESCENT DEVELOPMENT AND SEXUALITY
' Goals
The var1ety of goa]s for a sexua11ty curr1cu1um corresponds to the

ﬁvary1ng needs. of students, staff and parents at d1fferent sites. The

- Adolescent Deve opment and Sexua11ty curr1cu1um cont1nues to focus on

e

dec1s1on-mak1ng sk111s and increased awareness and acceptance of the ro]e of

-4

sexua11ty in our 11ves The maJor goa]s of the curr1cu1um are.

B To_provide bas1c 1nformat1on about anatomy, pubert), FEPVOdUCtTO"’

contracept1on dlsease ‘and 11festy1e cho1ces,

~

:2. To 1ncrease student awareness oF the role of sexua11ty in the1r
- _11ves and ﬂ1e\11Ves of others, and 1ts effect on behav1or,
‘75\5\;:3&\\Iogprov1de pract1ce in mak1_g,dec1s1ons about sexua]]y-re]ated

e ——

1ssues,\throuﬁh“case~stud1es, ro]e p]ays and the use of aud1o-

v1sua1 mater1a1s

4. To offer a forum in wh1ch to answer student questie-.. throuqh

appropr1ate adu]t role- mode111ng, c]ass d1scuss1on and a support1ve :
atmosphere.d. _
These;goa]s.are"often difficult to:integrate, as staff students, and ~
'parents struggTe with decisions about Currtculum priorfties:. T1me constra1nts
_'may force staff to. choose between an emphas1s on prevent1on versus the

deue]opment of se]f—esteem, or pract1ce with. dec1s1ons versus factua] 1earn1ng.

,fFor suggest1ons on “how to fac111tate these cho1ces, see the Teacher s Gu1de '

?

accompany1ng the curr1cu1um
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Structure of the Curr1cu1um

The Procedura] Manua] is 1ntended to serve as an extens1ve 1ntroduct1on to

the p]ann1ng and 1mp1ementat1on of sexuaIJty-educat1on'1n your sett1ng; ThJs
;sect1on w111 offer suggest1ons on: deaTing with'Students around these |
‘sens1t1ve top1cs, prepar1ng yourse]f for teach1ng and talking. about sexua11ty,'
aﬂ1ny01v1ng parents 1n th1s aspect of the1r ch11d-s educat1on and deve]op1ng a

'construct1ve c1assroom atmosphere Anyoggyus1ng the sexua11ty curr1cu1um

shou]d become fam111ar w1th the .information conta1ned in the Procedura] Manua])i
A]] of the lessons in the curr1cu1um 1nc1ude some- comb1nat1on of the

fo]]ow1ng components

1.. Lesson P]an out11nes and sequences 1esson act1v1t1es,i

2,':Teacher Introduct1on. is des1gned to st1mu1ate 1nterest 1n the

- top1c, set the tone for the 1esson and mapfput the act1v1t1es,,'h

3. Notes for Teaohers descr1bes the act1v1t1es, suggests spec1f1c

“strateg1es and- offers background 1nformat1on,

_4: Anonxmous Quest1on Box is used to fac111tate student quest1on1ng

through anonym1ty,

-5.v'Student Worksheets which supp]y bas1c 1nf0"n.c1on rev1ew or concepts'

s . o T

ﬂfor d1scuss1on,-

6. »Case Studies: for d1scuss1on, ro]e p1ay and other group act1v1t1es,

e

'7.T.Homework sheets :to be used by staff who wish to ass1gn further work

in th1s area

,8Q _Assessments and Eva]uat1ons ‘which proV1de feedback about the student

1

'react1on to mater1a15, act1v1t1es and group procefs

. °



E - ¢

The lessons will be enhanced by use of aud1o v1sua1\mater1als that are

not 1nc1uded as part of th1s curr1cu1um See the Procedura] Manual for a

511st1ng of these resources and others you may find usefu] \\\

Add1t1ona]1y the 1esson plans call. for mater1als that W111 Ee d-to be‘.’

_ purchased-or rented (d1agrams samp]es of contracept1ve dev1ces etc\? -

N\

Make"sure to p]an ahead when order*ng R ;M' _ N

\

For a further d1scuss1on of. the rat1ona1e, goa]c and’ teach1ng techn;aues T

assoc1ated with the Ado]escent Deve]Apment ‘and Sexua11t1Acurr1cu1um, p]ease\\

. see the Procedura] Manua] found as ‘the. 1ntroduct1on to the Iessons

,
%
(¥



JUVENILE LAW - - - .

vGoals Y
' There are many d1fferent ways to he]p ado]escents learn -about Juven11e
'*.law, and there are’ seVera1 f1ne sets of teaching mater1a1s commerc1a11y

o ava11ab1e (see the Resource L1st at the end of the Proqram Manua] for t1t1es)

‘In the context of ‘the . Ado]escent Dec1s1ons program and curr1cu1um, the units

s

on Juven11e Law: fbcus on dec1s1on mak1ng sk111s, and strateg1es for dea11ng

; with s1tuat1ons that . 1nvo]ve the 1aw The major goa]s of the curr1cu1um

are: i

s To prov1de bas*c 1nformat1on a‘out Juven11e r1ghts, and how

E Juven11e courts wo,k

To 1ncrease student awareness of the nole of Juven11e 1aw in their :
.I'

11ves,, E the consequences of breakJng the law, and the d1fferences

between adu]t and Juven11e 1aw,‘-

To prov1de pract1ce in the f1ve core sk11ls, espec1a11y understand1ng

e ]& the con»equences of break1nc The law, and deve]op1ng a]ternat1ve

“\\\\ . so]ut1ons to Juven11e prob]emc |
- ::2 To prov1de practace in mak1nq decisions about 1aw-re1ated 1ssues,
\\\\ through case stud1es and op1n1on po]]s e T P
¢ N :

'Lurrvcu1um goa]s have. therefore exc1uded a number of 1nterest1ng top1cs -
’re]ated to Juvenule Taw; supp]ementary act1V1t1es as we]] as more intensive’
"treatment of these 1=sues can be found in tha resources 11sted at“the end of .

“the Py ogram Manua] The scope and Sequenr of the Juvenile Law curr1cu1um ’

are adapted from Juven11es and the Law (‘Tekes and ﬁt.x,xey, West Pub11sh1ng

" Co.y 1975)

Iy o




.~
7 ..

Structure of the Curriculum

:A11 lessons fnclude a combination of the fo]]owing components :

1. Teacher IntrOdUCt10n, wh1ch is des1gned to st1mu]bte interest in

'the top1c, 1ntroduce new. words or concepts, and map out the 1esson s S ..

'act1v1t1es

"'2. Student worksheet wh1ch supp11es bas1c 1nformat1on on the key concept
. \ , ,
in each 1esson, : ' S

“3° Eégé:giiéiégrf°r d1SCUSs1on ro]e play or bra1nstorm1ng act1v1t1es,

_Wh1Ch Prov1de ‘concrete examp1es of the. issues and’ concepts d1scussed in each .

: .1esson, and an opportun1ty for students to pract1ce mak1ng dec1s1ons about 1aw-

re]ated 1ssues : » v

s -

4¢ 0p1n1on Po]]s and Debates, wh1ch prov1de aii- opportun1ty to commun1cate
and "eXchange 1deas, and deve]op common so]ut1ons to. 1aw-re1ated problems |

5. (lass Eva]uat1ons which prov1de feedback about the . 1esson top1c

and aCt1V1t1es,group process, and student behavxor
The case stud1es 1nc1uded “in th1s curr1cu1um are suggest1ve of many other,‘
.s1m1]ar case stud1es " The method can be extended 1nto mock court exper1ences,

and Sl‘Pmemented w1th v1s1ts from members of the CJmmun1ty who have been 1n-

""volved W1th the Juven11e Taw Systen -- e1ther as lawyers soc1a1 workers,

advocates Judges, or Juven11e offenders.

l
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— . 5. CLASSROOM MEETINGS
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CLASSROOM MEETINGS: THE CONTEXT . - /

Weekly classroom meetings tojeyaTuate'progran'and‘behavior are one’

'_reguTar:method to provide smaTT-group:practTce in‘making decisions”'5In a
1 .

the context of the AdoTescent Dec1s1ons program, cTassroom meet1ngs are

an 1ntegra1 part of a whoTe-schooT approach to student dec1s1on mak1ng
They serve the foTTow1ng generaT purposes : ';~,T e " l . _?[
. They move beyond 1nd1v1dua1 dec1s1ons, and 1nvoTve students 1n .\\\\~
smaTT group probTem-soTv1ng act1v1t1es<_(See TabTe 3). _ | _
72. They 1nvo]ve students in "real- T1fe" s1tuat1ons where the sk1lls
deveTo ed and pract1ced in a- curr1cu1um (for exampTe, through roTe-pTay and
‘ is1mu1a 1on, can be. used to make actuaT dec1s1ons about cTassroom T1fe
3. They prov1de prevent1ve pract1ce and sk111 bu11d1ng for Targer,
commun1ty meet1ng; | o i "
| 4; They 1ntegr ta dec1s1on mak1ng 1nto the fabr1c of- on-go1ng
cTass room 1nterac 1ohs and progranm1ng“ RO
‘ 5, They prov1de stud\nts/u1th a concrete opportun1ty to take on o ‘T
' .respons1b111ty Tor dec1s'ons that are access1b1e and appropr1ate -- in- |

-fterms of the1r oyn soc1a1 deveTooment, as weTT as broader whoTe-schooT

.PoT1c1es R - | ;"._fﬁ o O - ‘*.._i'*

-

;7 This sect1on of the Prog_am ManuaT w111 br1ef1y out11ne goaTs of the
“cTassroom meet1ng, 1deas for assess1ng student needs and sk1TTs reTevant
:;to cTassroom meet1ngs, gu1de11nes for structur1ng the meet1ngs themseTves,-.

) ;and Ways to evaTuate change More 1nformat1on can be found 1n a su;pye- |

: :mentary paper,c"Reason1ng w1th Troub]ed Ch11dren CTassroom Meet1n,s as
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/. GOALS - e
// : ) \,‘I‘. . 1_. _w . ;! { ,'// . l : ‘/,
In the context of the Ado]escent Qec1s1ons progham,‘week]y c1as r om - ‘W
i 1 - l/ 'I \ - ~\ . ‘- ;’/ i Nl ’
meetings have the fo11ow1ng goa]s. f > ///~ ' N \ O Y A |
R \ f . / ) . o ! : . / ) v:
'1, to prov1de pract 1ce 1n mak1ng rea] 11fe dec1s1ons about the ! \ .
iassroom ru]es'and program, / , [ ) E'\l" 7.. ,f'f ] /ﬁ
/ / Cod i . . . .
2. . to prov1de pract1ce in peér 1eadersh1p skh]]s, o /"' ‘
3. to proyide opportun1t1es to pract1ce the f1ve core Sk111s |
described in Table 13 . e PRV fl L
4. to create a br1dge between/dec1s1on-mak1ng on an 1nd1v1dua1 ‘
and who]e-school 1eve1 through pract1c1ng democrat1c d;ocedures .
IPER i ) ’ l . /_/ . : / /’ S ‘ o : f/',i
—— . - . . L \ S 1 . - / A, }" A < ~, : /
These goals need to be pr1or1t1zed 1n the 1Lght_of an. assessment of ’}K*'ﬁﬁf"
teacher sk111s, stud;nt needs and’sk111su and schoo]-w1de ph1losoph1es -Iri;j“;_:
“dbout dec1s1ons . ' o “ T - ;-/’/’
R A ,'\: : . Co s . ‘( / . - g
Loy . N v .
g | ) / -~ \ ; ’-‘-.?‘ . :_,:.l ll /
. ASSESSMENT Vo N e
. ) . ﬁ_—_L_‘/__,;__.-Il\-/-—‘—"‘/T’—”‘ L \
__;'_;wﬂf”;;%ﬁmﬁ,ﬂ‘w,e, ”._gw. A . g |
‘The, most 1mportant quest1ons for the teacher\to ask before beg]nn1ng to
1mp.ement c1assroom heet1ngs are: "wh1ch dec1s1ons\am I w1111ng to share w1th
students now,- wh1ch'dec1s1ons.w111 ‘1 be w1111ng to share 1ater, as- students——*%fﬁ
ghow in the1r ah111ty to accept respons1b111ty?" The answers to these [gw YA
. / ¢ ’/
quest1ons depend part]y on each schoo] po11cy and ph1losophy, and part]y on g

-

a carefu] assessment of studentS\ 1nterests, needs, and sk111s For examp]e, f%
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b o A . i Do

- - ._s._. . e . - ,' 2 ‘ ‘
';; PPEVTOUS eXper’lence mak1ng the1r own dec1s1ons, and demonstrate d1ff1cu1ty

|
1" negot1at1ng S1mp1e C1aSSP00m 1nteY'act.ons (for example, shar1ng mater1a1s,

| f°11°w‘“9 ‘"StrUCtTONS, 11sten1ng 1" a group), 1t‘may ‘be adv1sable to beg1n

[ / :

' WTth a rEStrTCtEd set of deCTSTONS as appropriate for. c1assroo meet1ngs -
/ / .

T
l

act1v1t1es are|

acceptab]e 1f a student f1n1shes|work ear1y On fhe other

hand, i StUdents demonstrate real mot1vat1on and sk111s in. mak1ng decisions,
SR

they may be ab1e/to he1p create reso1ut1ons to d1ff1cu1t c1assrooé\1ssues -=.

—

¢

ok [ o o
for examp16-‘fUWes abc 3 cheat1n9, or. d1sre5pect among peers, or ways to .

ERRN } s B

: (| _ ] N . ‘ |
lmpPOVC cﬂcssroom curr.cu um T o f-,k$‘ : , \ ‘
d and

Goa]s,,ru1ec and exchtatTONSs the amount.of structure prov1de

even, the tOPTCs\of the .m ct1n95 themse]ves -- can a11 be formu]ated in the ‘_ L

\ [ ‘\\‘_\-

f"c...v

"119ht Of an aSSessment o( students 1nterests, needs and sk111s T e

| \ ;
F1VE COPE 5k111s (Tab]e ), and the assessment methods (Tab]e 7) prov jde usefu1

gu1d 11nes fdi ;ﬂ S o - o ‘; -{“. O .=' o ‘_f‘»
RS )ﬂ; ,_./ e ' | o ,_}\
/ AR | B
S0 ‘ R
T SRR T
i ,' [} o0 . . . . XY : C . \ .
§. - . ~q- !' ‘ /, Ly . Lo

We recommend ‘a structure tO/pPOV1de approx1mate1y 30- 40 mwnut;s per ;r

week for a c1assroom\meetlng‘wh1ch 1nc1udes the fo11ow1ng components:

/

E Rotat1ng,peer 1eadershig&a 1:, ' o / it [‘ "

I

v )} ‘\\} . ' '..
Each WEEK, Oﬂe student shou1d have the 0pportun1ty/to legd the meet1ng

Leadersh1p 1nvo1ves ask1ng quest1ons, record1ng responses, ind he]p1nq to ./l?

T

fac111tate.a grOUP 1nteract10n' Students w111 need he1p w1th th1s role -ﬂ/j“ﬁf

U

:;\ \\\\
\\\

. . I . / A
; espe'1a11y when shrft1ng'fron1’roup 1eader to groug member HoweJer, peer/ /




te/padersh1p contr1butes to growth 1n the’F1ve Core Sk1IIs (TabIe L), and should =
) ‘ .

be mphas1zed ‘E :_ o .' S "-I_ 'ﬂ\ji
. . : o ." ‘!\1 e,. ’ ) .. o 1‘ ,\\“

2. / Rat1ng the week | _ 1_?"Tfh,' 'j Sy |-

In th1s exerc1se each- member of t e cIassroom rates h1s/her week

\ ExceIIent Good Fa1r and Poor, are use uI categor1es After rat1ng the

|
. week each student is required to g1ve a{reason for h1s/her vote -- for | ff

l I /

examp'le, /,'F : ‘j’ ‘- . i 3 !! ‘ | '. K /,,
| ‘ - T
x "I thought ht W eﬁceIIent because I Tike the roIe pIays 1n JObS
o cIass and(b Canhe T f1n1shed aII my wowk "~
: A}

!

o :“I’though iz was fair because I got my ‘work done but, peopIe ere
~x; 'i bother1ng me wh11e I was try1ng to concentrate “,~ b

Rat1ng/the WaRK aIIows each member of the cIass to reerct (both os1t1ve1y '/

- / P,

«/?ﬁd/cr1t1ca11y)/on h1s/her 1nteract1o S w1th cIaTsmates/and the deacher, and
, st1m74ates th1nkﬂng about "reasons" } See TabIe ? for ekamp]es of structures

to 7ac111tate "Rat1ng the Week" It aIso Prov1dt, an anecdotaI record of

{

5‘\ S

/student concerns, and suggests strateg1es for deiI1ng W1th probIems\before .
r‘Z |

/ H . -E‘

¥ become ser1ous ‘/ / I/

_/ O
*“3 Suggest1ons and Obmp1a1nts . o y,f

f" Cs . . —
.

After each stud ht has rated the week the Ieader opens the roor for ,

nts, or 1deas. These can be concrete'(for exampIe a S
f ' 2 ‘ A . oo / 2

a f1e1d/tr1p 1dea); or they dan ra1se 1nterpersona1}¢

;suggest1ons compl aj

h~top1c for a cIass

551SSUES (comp1a1nts about unfa1r/ru1es; suggest1ons forv
‘__________.‘:_./

'fbehav1or) Th1s Lt1v1ty pro ides each student w1th a/Ieg1t1mate opportun1ty
; o I .

‘ﬁto verba11ze concerns and a the same t1me suggest aIternat1ve squt1ons to~w-w

1mprov1ng group




. Tableg .. v

Classroom Meetings? Rating the Week

Samp]e Format

>4.' ’ o g . FormT

‘88

*

RATE YOUR WEEK BY CHECKING THE BOX.

Think about behav1or, ‘work you comp]eted and how you got along

wi th others
" Excellent ~ [Jood - . [JFair . TIPoor

Please give at least one reason - for your decision.

v

Fnrml

A

\

'Please Rate your week by answermg these quest1ons

\ﬁ ﬂ D1d you come to sch001 regu]ar]y’

., t: D1d -you part1c1pate 1n c1ass7
- D Did you get along w1th other57 :

D _ D “Did you ach1eve somethmg ‘you cou1d not do before'?
D_ D uwas the teacher fair to you?
D Did you‘enjoy_ yo_urse1 f?

This week was:

DExceHent  [eood E[Faw DPoor




1 rea1'e1as§rbom prob1ems“' It shou]d be structured safe,. and t1me 11m1ted, it
‘A shou]d emphas1ze pos1t1ve responses to prob]ems "In this way, )t 1ncreases,d
arespons1b1]1ty and accountab111ty. At the same_t1ne;'it prgyides‘the‘. :
‘teacher withian‘aneeddtal recdrd of Student concern;,«and~can'high1i§ht
: 1ssues wh1ch mlght become ser1ous prob]ems Beyond these three bas1c
’ components, the week]y c1assroom meet1ng can extend 1nto other 1ssues,

concerns and p]ann1ng needs o - o ) ; '

.o

- Gu1de11nes for C]assroom Meet1nge _
A There are some 1mportant gu1de11nes for 1mp1ement1ng the c1assroom
‘meetﬁng act1v1ty
| -1; Be c1ear about ru]es and’ expectat1ons -- for yourself and your

students,r

;\ : ‘ ' ” S g

2. Know ‘when to stop, keep meet1ngs "too short" rather than lltoo
S : i
A_1ong", o ~\ ' ‘ A A

- 3. ‘Start by be1ng an act1ve adu]t 1eader, then gradua‘]y sh1ft

_1ncreas1ng reipons1b111ty to studenta, v _
4, 3Try to 1nc1ude\at ‘Teast one- 1ssue each week that is d1rect1y
relevant and (hopefu]]y) reso]vab]e by the students themse]ves,

students need to exper1ence actua] success in so1v1ng c]assroom

.‘._
!
1

g

I ,',,__w.eprob'lems, SRS S _,,_e_,e B

-

"5, Keep eva]uat1ng,\w1th students and for yourse]F change the struc-
. !

ture of the meet1ng in the 1 ight of eva]uat1on

| EVALUATION - . .
Once the-weekly c1assreom meetings have started, it_is~important to

. bagin eva1uating their usefulness jn addreséing'the over-all goals of a

ERIC = ' ‘! L Lo AAL
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. deciSion-mak{ng programiﬁ Euaiuat{ontshOU]d}be done'by the teacher,_fordv
h1m/herse]f and w1th students themse]ves | ; | _
1. Eva]uate each meet1ng w1th students “Use the week]j Era]uation
'scdle (see Table 8) or ask: for a more gWOba] evaluation (with reasons);
ask for ways to fmprove the meetings. -
f '.2.‘ Record the meet1ngs on- aud1o tape, 1nv1te a co]]eague (or a
e student teacher) to take notes, or take notes yourse]f Aud1o tapes often
catch 1nterac&1ons that pass unnot1ced and they prov1de a method for~
.\_ record1ng the "fee]" of the meet1ng Tapes and notes can be used to record
1ssues S1gn1f1cant 1nteract1ons prob]ems that need 1mprovement ' changes
in student behav1or, ideas that need to be carr1ed out, and the genera] ]eve]
of dec1s1on mak1ng skills wh1ch\have been used dur1ng the meet1ng These “ N
4 records can be used by the teacher to'1mprove the structure of the meetings,
to deve]op 1nd.V1dua] 1ntervent1ons to meet spec1f1c student needs, to
anticipate future prob]ems and 1ntervene prevent1ve]y, nd to be able to
' art1cu]ate the ways 1n wh1ch studen*s have made progress in mak1ng dec1s1ons

The records can also be used w1th studerts - to he]p them see the1r own

progress, as well as the areas in wh1ch they cont1nue to need more work dIheh, B
| 1deas and- strateg1es used during c]assroom meetings are often a powerful
1ndex of student dec1s1on-mak1ng skills -- and can be used tordocument_student .

| change as we]] as 1mprove school programm1ng

The process and content of the week]y c]assroom meet1ngs shou]d bL
"seen by the teacher -- and expressed to the students -~ in the broader school
context. ~IsSues raised in‘indfvidua] interventions or curricu]umhunits can
}be addressed inta genera] way in.the group setting of the meeting."whO]e-

v‘schoo] tasks;(]ike planning a ho]iday'panty or fie]dtrjp) can be taken back



into classroom work-groups, ‘and relevant decision-making skills practiced in
a smaller group context. In. tHiQ,-rWay,-f‘_the week1y;ingéting's can be bui']ﬁt' L
upon ,. andf' at the same. time cbnti-ibutq; to, a broad range-of deéision-making—

‘activities. - o ST L e
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STUDENT COUNCILS AND COMMUNITY MEETINGS
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CCONTEXT .
Student Counc11s and Commun1ty Meet1ngs can prov1de students w1th
rea] 11fe dpportun1t1es to make dec1s1ons that d1rectiy affect the qualﬂty
- of the1r schoo] 11fe - both in terms of the sch001 c11mate, and the spec1f1ci
act1v1t1es that character1ze the schoo] as commumty - In order to be k

;' effect1ve opportun1t1es for mak1ng dec1s1ons these act1ymt1es need to be ,,’"

seen 1n the context of the cont1nuum descr1bed 1n Tab]e 3 - that 1s, as one o

step in mov1ng from the 1nd1v1dua1 to the commun1ty

In th1s context, a Student Counc11 1s understood as a representat1ve

body - that 1s, a small. group wh1ch can be ‘used as a p]ace to concret1ze -

p]ans and make suggest1ons for the who]e sch001 to cons1der | Commun1ty Meet-

R \ . §
ings ar= seen as regu]ar opportun1t1es for the "who]e schoo]" (or a s1gn1-‘_. '

f1cant sub group -- for examp]e a c1uster or a grade) to come together asv. f

L4

- a group to cons1der re1evant 1ssues excharge 1deas and vote on so]ut1ons_
to common prob]ems ‘ Both Student Counc11 and Commun1ty Meet1ngs can be L“l‘mmw
11nked to other parts of a dec1s1on mak1ng program, through a. sequence s1m11ar
to the fo]]ow1ng g'_: R | - SRR

Ind1v1dua1 students express 1deas, concerns, suggest1ons or com—
p1a1nts to each other and/or to the teacher These 1deas are ta1ked about

——“at a weekly c1assroom meet1ng If other students share the concern or 1dea,

i} 1t can be taken both to the Student Council and/or to the Commun1ty Meet1ng

If the 1ssue ra1sed 1s best addressed through a-simple exchange of 1deas or

f 1nformat1on, or through a s1mp1e Yes/No vote, it can be addressed at a

Commun1ty Meet1ng If more concrete p1ans or. further d1scuss1on 1s requ1red,'3

© . te v




TTStudent Counc1] and Commun1ty Meet1ngs are

¢

.staff and student representat1ve Informat1on and dec1s1ons can then be .
f“commun1cated back to 1nd1v1dua] students through the c]assroom meet1ng for-"ﬂ
' mat‘h Th1s cyc]e can repeat itself as new 1ssues or dec1s1ons ar1se, as

_prev1ous dec1s1ons areaevaJuated.n o . ' -

Q; [ - [ . . . . ’ L
C . Lo R o . . . L
LR ’ . ' . a'ﬁ’\\ s . A ot

In the context of the Ado]escent Dec151ons program, the goa]s of both
0 .

' 15, To expand the areas of student dec1s1on-mak1ng beyond the c]assroom,gf
'2.f-To cncourage broader 1nteract1ons with other students, staff andv
- schoo] adm1n1strat1on, in Order to, gather new perspect1ves on

common prob]ems and plan for a]ternat1ve so]ut1ons,

.'_To pract1ce democrat1c procedures for mak1ng dec1s1ons,

e —e - 5

l.

3
‘ 4.,:To 1mprove student 1nvestment 1n schoo] po]1c1es,»_w‘ |
5.1pTo 1mprove schoo] cT1mate and d1sc1p]1ne through student 1nvo]vement,'
6

,,5'To maPe schoo] 11fe more re]evant and respons1ve to student needs |
- ASSESS ENT S

F1ve quest1ons -are helpful in’ assess1ng ‘the scope_and direction of %

fStudent Counc11s and Commun1ty Meet1ngs F1rst “what dec1s1ons are actua]]y :

ava1]ab1e to students? ‘For examp]e, state regu]at1ons about curr1cu1um :

3requ1rements are not a 1eg1t1mate area for dec1saon mak1ng at the schoo]
'i.1eve1, nor are certa1n safety regu]at1ons It 1s cruc1a] to concrete]y

'h;and pos1t1ve]z art1cu1ate those areas where students can actua]]y part1c1pate »
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3

*fm1n mak1ng dec1s1ons Second, what soc1a] sk1]]s do 1nd1v1dua]s and groups
:5of students br1ng to the dec1s1on mak1ng process? Who are schoo] 1eaders,

:,and what skills -can they share w1th others? Is there a "genera]“'

moda]ll ]eve] of dec1s1on-mak1ng sk1]]s among students, and how does th1s

',1eve1 contr1bute to successfu?]y mak1ng dec1s1ons that affect the who]e

:school? (For further 1nformat1on, see Tab]es 1 and 2, and the sect1on on:

Xl

: -vo1ced by students, and where do they coincide with staff concerns%\ For ﬁ-”

- examp]e, staff may be most coqcerned about student cheat1ng, students may %.1

'idec151on-mak1ng, but 1t does not emphas1ze sk1]]s 11ke soc1a1 perspect1ye-

C]assroom M99t1n95 ) ThTPd, what are the erucial. "whohe schoo]" 1ssues o
B’ R

;ggbe most- concerned aboum the 1ack of a studentglounge, or gett1ng new phys1ca]
"educat1on equ1pment It is 1mportant to address both student end staff
. needs -- but to begin w1th issues which: are "owned" by the students, and wh1ch
~can m0t1vate the1r part1c1pat1on Fourth how w11] spec1f1c 1ssues most |
f]1ke1y 1mprove student dec1s1on-mak1ng sk11]s? For examp]e dec1d1ng’on a’

';co]or for a schoo] jacket -may: prov1de a re]at1ve]y concrete exercise 1n

ﬂ"tak1ng or ant1c1pat1ng consequences On the" other hand formu]at1ng ru]es'

)

:for a student ]ounge w111 emphas1ze ant1c1pat1ng consequences and th1nP1ng~gwws~
_‘about a]ternat1ve so]ut1ons to peer prob]ems, but 1t may require. a group

process wh1ch ‘needs ‘to be bu1]t through carefu] preparat1on and pract1ce
:“F1fth .gow are. dec1s1ons made in. the -school,  and are students aware of thé“ o

»process?‘ Carefu] attent1on to the 1mp]1cat1ons of a deve]opmenta] mode]

(see Tab]e ?) and of the 1nd1v1dua1 group cont1nuum (see Tab]e 1). will prov1de .

| he]pfu] gu1de]1nes for assessment and program

M : .
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STUDENT COUNCILS

. e .

\A]though Student Counc1ls are a trad1t10n 1n most Jun1or and sen1or .

yl

/. _
h19 /schools, they are rare]y used to bu11d dec1s1on mak1ng ;k1115 ' How-~

ever, Student Counc11s can be a very effect1ve context for 1mpr0v1ng these
5k1115, because they Dr0v1de new perspect1ves on spec1f1c problems, a ghallf
group to fac111tate plann1ng and prob]em-501V1ng, a regu]ar and cons1stent

o . R
' structure for comnun1cat1on, a common focus, a sense of power and eff1cacy,, "

N

face to face contact between students and‘ taff .f - :?:¢ -

--l .
-

A carefu] assessment of the sk1115 and 1nterests of Student Counc1] 2

1’\_

members, w111 prov1de a gu1de11ne for se]ect1ng top1c5 and estab]1sh1ng a:

z.g
Structure for the meetlngs For example, "new" members may need'a t1ght
structure w1th1n ‘which to learn group and- democrat1c sk1lls, they may or1ent

to concrete (act1v1ty tYDe) 1ssues, rather than’ group re]at1onsh1p or .
LA

schoo] governance 1ssues, they may fee] uncom ortab]e w1th a new ro]e as a .

o student 1eader R o Lv.,, - :3_jﬁf_nﬁ' si N R

Y

. Most of the act1v1t1es and pr1nc1p1ns descr1bed 1n Sect1ons 4 (Curr1cu1um)

' and 5 (C]assroom Meet1ngs) are app11cab1e to Student Council meet1ngs Thé

Five Step can be espec1a1]y useful 1n estab11sh1ng a common focus, and 1n

. h6191n9 the QPOUP aCCOmphsh tasks ' The c1assroom eva]uat1o“< (see Section- 4) .
w1]] he]p Student Counc11 members evaluate the1r 1nteract1ons, and 1mprove :
the QPOUD s ab111ty to work together The pr1nc1p1es s of the C]assroom

. Meeting (see Section 5) arﬁ also he]pfu] in structur1ng Student CounC11 meet1ngs

: Perhaps most . 1mportant is to keep a group focus on 1ssues that can actua]]y be
reso]ued -- but to occas1ona11y open up d1scuss1on on broader 1ssues wh1ch can

: stretch the members soc1a] sk1lls, nd prepare them for tak1ng on broader

‘responsibilities in the future f 1.. B R
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v'p e COMMUNITY MEETINGS

Commun1ty meet1ngs are a p]ace where a]] students can be heard and

R where -ideas -and 1ssues that are common ‘to- all students can be cons1dered
-

'g:These meet1ngs can ‘be- used for e1ther or both of two purposes f1rst as

a context for shar1ng 1nformat1on and a1r1ng 1ssues and" second as a dec1s1on-

mak1ng group, ‘where s1mp1ebyes/no;yotes_on spec1f1c,proposa]s can’ be accomrg-'

N

p11shed o N -
| ‘In sma]] schoo]s, these meet1ngs can 1nc]ude everyone - 1nc1ud1ng
"students, staff and adm1n1strators In ]arger schoo]s, commun1ty meet1ngs
‘_ need to be broken 1nto sma}]er groups -- for exanp]e, grade 1eve]s or c]usters

‘:.of=homerooms An assessmenthf student sk11is, in the 11ght of other who]e- —

-“school po]1c1es, w1]1 he]p determ1ne the. s1ze and se]ect1on of Commun1ty ;_ ?ffkf\\

\'1Meet1ng sub-groups. )

There are many ways in wh1ch these meet1ngs can contr1bute to growth in
’}me 5 core sk11]s (see Tab]e 1) ' F:rst they prov1de an’ opportun1ty for"'”””?:WJ%
a;_11sten1ng to many d1fferent perspect1ves on a prob]em -- for both students and
hlistaff Second they prov1de an- opportun1ty for co]]ect1ng a]ternat1ve so]ut1ons
to common prob]ems Th1rd they prov1de pract1ce in conmun1cat1on -- both
'-'11sten1ng to others and express1ng 1deas in a way that is comprehens1b]e e
_ ;to a 1arge group of fe]]ow students Fourth they prov1de practice in ant1—
-c1pat1ng and accept1ng the’ consequences of "democrat1c“ group dec1s1on- B
u-mak1ng F1na11y, they prov1de opportun1t1es for eva]uat1ng the success of

. dec1s1ons - ‘ S . S ,;

o T e . . S . - : N D




.» Both the F1ve St;ps to Make a Dec1s1on (see Tab]e 5) and the pr1nc1p1es
’ ; ' \ i
'of C]assroom Meet1ngs (see Sect1on 5) are<re1evant for successfu] Commun1ty .o

-t

/
In add1t1on, 1t is. 1mportant to d1scuss and agree upon some proto-

3Meet1ngs

ﬂco1s for fac111tan1ng a 1arge group meet1ng--- e g s ra1s1ng hands,‘tIHEM ‘-fgl

:11m1ted opportun1t1es.to speak, etc Aga1n, it 1s cruc1a1 to ma1nta1n a -':-m j;
e .

y focus on 1ssues wh1ch can -be actua]]y reso1ved by students -- as we11 as on ‘,ﬁggm

bu11d1ng awareness and soc1a1 sk111s for the future For examp]e, one 1n1t1a1

act1v1ty m1ght 1nvo1ve d1scuss1ng and dec1d1ng upon, ‘a pnocess for dea11ng W1th

e : . : . .

°students who are. res1stant to fo110w1ng group made ru1es ¢

For—more 1nformat1on ab0ut Commun1ty Meet1ngs see Resource’ L1st and ‘15.,//g

. : . » , e
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CONTEXT

In the context of the Ado]escent Decisions program, parent 1nvo]vement~ .q
"and educat1on addresses three areas of dec1s1on-mak1ng First, it contr1butes
to growth 1n sk1lls for 1nd1v1dua] students <= by he1p1ng parents model success-
" fu] dec1s1on-mak1ng sk1lls and .by prov1d1ng parents w1th 1nformat1on re]evant
to mak1ng decisions (e g., 1nformat1on about drug abuse, about employer
_requ1rements, etc. ). Second, it 1mproves the c]1mate of . the\schoo] by
bu1]d1ng schoo]-parent a111ances wh1ch can’ in turn 1mprove school d1sc1-
pline, fo]]ow-up on academ1c work, and parenta] 1nput £0 school progranm1ng
Third, 1t 11nks the schoo] to the broader comnun1ty; through the parents, in
th1s way, dec1s1on mak1ng skills which are deve]oped in school can be carr1ed
by students out 1nto the commun1ty (See Sect1on 8. for further 1nformat1on
_‘on cornmumty 1nvo]vement see' Resources and - B1b'hography for further 1nforma- o
' tion on parent 1nvo]vement ) : . - S
The fo]]ow1ng sections br1ef1y descr1be one structure for parenta]

-

1nvo1vement and educat1on, wh1ch draws d1rect1y on the tasks. and 1ssues )

addressed by the Ado]escent Dec1s1ons curr1cu]um

»
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-

In the context of the Adolescent Dec15ﬂons program, the goa]s of

2 pa‘enf 1nvo1vement and educat1on act1v1ty can be summed ‘up 1n the words

‘of N1choias Hobbs :. "Parents have to be recogn1zed as spec1a1 educators,

the'true eaperts on their ch11dren' ‘and: profess1ona1'peop1e - teachers,

ped1atr1c1ans, psycho1og1sts, and others - have to learn to be consu1tants

to parents " (1978) (Source: Parent Invo1vement Center) Spec1f1c goals are:

1. To Tink schooi and parents in a support1ve co11aborat1on,,

2. To prov1de 1nformat1on re]evant to ado]escent needsand 1ssues,

3. To provide opportun1t1es to.pract1ce and 1mprove parenta1 dec1s1on-

mak1rg sk1115° espec1a11y as they relate te reso1v1ng conf11cts w1th
. iv}
ado]escents,

4. 'To gather parenta] ideas about the schoo1 and curr1cu1um needs of
the1r teenagers, ' |
5,:~To help parents become advocates for adolescents, as - they nedotiate
new cha11enges, | - ‘

, 6. To strengthen or deve]op the schoo] parent commun1ty network

ASSESSMENT

,:yv The f1rst step in deve1op1ng a parent 1nvo1vement/educat1on program, s

to assess “the. heeds, 1nterests, and sk111s of the parents who w111 be 1nvo:ved

A s1mp1e 1nterest assessenent1s crucial 1n he1p1ng parents fee] included 1n -

:ythe process and in spec1fy1ng 1ssues and structures wh1ch will address

: parenta1=concerns For examp]es of a Needs Assessment, see Append1x B.

From th1s assessment, 1t 1s poss1b1e to determlne the k1nd of 1nvo]vement

which 1s_appropr1ate for-a spec1f1c group.

—1
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~;~rather-than'prob]em-creators. This~ att1tude was cruc1a] “to the success of "the

A CASE STUDYMFOR»A PARENT INVOLVEMENT PROGRAM

There are many ways to structure parent 1nvo]vement ‘and . educat1on
act1v1t1es This sect1on provides ‘one examp]e -- used by the Ado]escent
Issues ProJect in 1ts 1n1t1a] work at the Manv1]]e Schoo] A more deta11ed
descr1pt1on and eva]uat1on of the program 1s available from the Ado]escent
Issues ProJect (see Resource List). ‘ ,

Staff of the Ado]escent Issues Proaect met month]y w1th a group of

parents of students who were part1c1pat1ng in the Ado]escent Dec1s1ons

curr1cu]um The goa]s of these meet1ngs were to 1nform parents about the:
curr1cu]um, to. gather 1deas and suggest1ons for 1ssues which shou]d be ad-

dressed, to prov1de opportun1t1es for parents to pract1ce dec1s1on-mak1ng

sk1]]s, to encourage parents to use each other as resources
e

/ The f1rst meet1ng of th1s group was used to introduce group members,

‘ a

set group goa]s, and estab]1sh a structure for the meet1ngs Staff of fered

) r1des, food and child care to parents for the f1rst meetings. The sess1ons

were descr1bed and structured pr1mar1]y as educat1ona]/1nformat1ve sessions --

rather than therapeut1c meet1ngs Parents were seen by staff members as the

pr1mary caretakers and "spec1a]1sts" 3about_their. ch1]dren/s needs and concerns,~~~-f—

staff sought to gather as we]] as d1ssem1nate 1nformat1on In th1s way,

parents began to be seen (by staff and themse]ves) as. contr1but1ng partners,

I'I‘QI‘OUP A

. Each meet1ng was structured to 1nc]ude an 1nformat1ona] presentat1on by

a staff member, an act1v1ty to pract1ce dec1s1on-mak1ng sk11]s (e1ther ro]e-

_ play or d1scuss1on), a br1ef_opportun1ty~to exchange ideas- among parents, and

' r‘
\
‘.




'anteyaiuation'of,thelmeeting. This structure paralleled the structure: of

the Adolescent Decisions curriculum; in addition, specific-curriculum

. ] . ;
-activities and. techniques.were usedﬁ(for example, the' Five Steps). In,this :
way , parents shared a common vocabu]ary and set of exper1ences with the1r ; f

ado]escents

- PARENT EDUCATION AND DECISION-MAKING SKILLS

In addition to providing a common vocabulary for diajogue between
‘parents and adolescents, the parent education sessions. proyided an oppor=
tun1ty for parents to ga1n 1nformat1on and sk11]s wh1ch they often do not’
have . access to. e]sewhere or examp]e,~parents“1n—the_group,yoJced concern"~~ e
about the consequences of orug abuse and about street terns wh1ch they d1d e
not understand They. saJd they did not know how to help the1r ch1]dren accom-
p]1Sh a range of tasks -- from gett1ng a]ongnw1th s1b]1ngs, to show1ng up for a

JOb appo1ntment to avo1d1ng pregnancy Parents can use educatlona] sessions. to

pract1ce these sk1]1s in the1r own’ peer group == to share concerns, frustra-»

- —

| -ftlons, and strateg1es, to try out new ways of dea11ng w1th common prob]ems, to

make m1stakes before they begin dea]1ng w1th thelr own children.

P

As schoo] staff become more comfortab]e w1th parents, and more certa1n¢” L

| of the parents aB1]1ty to both~support schoo] programs and contr1bute new

\ o
1deas to the schoo], stronger a]]1ances are formed In turn, these a]11ances

\

are commun1cated to students An effect1ve parent educat1on program -- that

1s, one wh1ch contr1butes rec1proca1]y to 1mprovements in dec1s1on mak1ng

pu




'sk1115 --"is a powerfu1 factor in 1mprov1ng student behavior and mot1vat1on,
“_School and. famlly 1ssues are seen as_ shared, w1th a common set of sk111s

wh1ch can be used to address them.-g,n'

.U

N EVALUATION

As 1n a11 act1v1t1es 1n the Ado]escent Dec1s1ons program, we recommend

. _frequent part1c1pant eva]uat1on NeEkly, m1d-year, and summat1ve eva]uat1ons fll
all prov1de 1mportant 1nformat1on for school staff (to 1mprove "the program), o
and. increase the parents sense that they are part1c1pat1ng in'a worthwhi]e,‘
3pos1t1ve program wh1ch they themse]ves can contr1bute to and 1mprove ‘An.

'example of a summat1ve eva]uat1on act1v1ty 1s 1nc1uded ?n Append1x C

¢
g
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INTRODUCTIOﬂ |

Thus far, the Program Manual has addressed a range: of school approaches L

to dec1s1on mak1ng - 1nc]ud1ng c]assroom curr1cu]um, schoo] governance, e

g

and parent educat1on Just as 1t is 1mportant to see the c]assroom as pa t

4

' of a who]e schoo], it 1s 1mportant to ‘see ‘the schoo] ‘as- part of a who]e

\

| commun1ty -; and  to respond to the commvn1ty as an’ 1ntegra] part of the\\ _ :"f.
student 5. 11fe o _‘,:‘ o :" - ' ; : o '#f: ‘,_ e
| School- commun1ty 1nvo]vement also prov1des a mode] for dec1s1on-mak1ng
that can contr1bute to growth in student sk111s when students see parents

.

and teachers 1nvo]ved in work1ng toward co]]aborat1ve dec1s1ons, they beg1n

Y e 7

to exper1ence a connect1on between schoo] and commun1ty, as. we]] as to ' BT
1earn new soc1a1~sk1lls through observ1ng adu]ts - In add1t1on, effect1ve &
schoo]-commun1ty connect1ons can make the dec1s1on-mak1ng sk1]]s taught 1n =
schoo] more app11cab]e to s1tuat1ons wh1ch they w111 face as they become

.‘:young adu]t members of the1r commun1t1es - for examp]e, becom1ng act1ve

. in the e]ectora] process or in commun1ty proJects o _ L

Recent techno10g1ca1 changes (]Jke te]ev1s1on and mass product1on) have——-«eej

contr1buted to mak1ng trad1t1ona] schoo] work seem ]ess re]evant to "success |

in everyday Tife! Students, parents, and even teachers, are often unc]ear s

Tas. to how a "schoo]" educat1on w111 prepare ado]escents for adu]t tasks

/

Schoo]s often have no funct1ona] re]at1onsh1p w1th the commun1ty H1gh schoo]
, degrees are no 1onger guarantors of a secure Job And the soc1a] stresses :

re]ated to 1n1rfuersona] 1ssués 11ke drug use, changes 1n fam1]y structure,,




V'the school curr1cuTum | . |

The consequences of th1s schooT conmun1ty spT1t are, far reach1ng and

weTT documented The commun;:;jsees schooTs and teachers as 1rre1avant or

counter-product1ve as unable/to teach bas1c sk1TTs or controT behav1or The
”rschooT sees parents and other commun1ty members as host1Te adversar1es,

unw1TT1ng to foTTow schooT gu1deT1nes or heTp students w1th schooT work or o

A
7,
KA

leven pay for schoo] serv1ces through taxes These confT1cts create great ',gwm“wm_ee
Vhfstress for adoTescents, and pTaCe them in’ a separate, a11enated, and often |
:‘frlghten1n9;\"no person s Tand" where expectat1ons are confu51ng a:dlunclear,. "75'
" and the pay-offs for Tearn1ng and ach1evement are few Ne1ther the schooT
\fnor\the commun1ty aTone of fers adoTescents suff1c1ent opportun1t1es to Tearn

.sk1TTs and pract1ce becom1ng product1ve aduTts Teenag=rs are thus Teft

with few outTets for exerc1s1ng\the 1ndependence and respons1b111ty wh1ch they‘,“bf,;f;

. ,are ton they "shoqu" learn. o \f\\TT\QQL\\;\._l“L - :.":: ,YG‘U

0 T
In recent years, educators have again begun to eiamTHE‘thls\d1chotomy,
1 £10tomY

l-and to propose a range of changes wh1ch can 1ntegrate 'schools and the- communtty\“\\\\

The foITOW1ng sect1ons suggest some’ 1n1t1a1 strateg1es for mov1ng 1n th1s

"d1rect1on, spec1f1caTTy 1nvoTv1ng parents and work-reTated programs The:- »
";?sect1on is meant to suggest poss1b111t1es, and to encourage others who are - “'
_1nterested in’ deveTop1ng more spec1f1c strateg1es 1n this area HeTpfuT resources

-: for 1ntegrat1ng school and conmun1ty are T1sted 1n the Resources sectlon at

the end of the Program Manual. g f;»g;ﬁ_ o .;“ - o S e—

USING COMNUNITY RESOURCES IN THE CLASSROOM

Cmnnun1t1es are fuTT of taTented peopTe who are 1nterested_Jn be1ng i

1nvoTved with ch1Tdren, ‘but have not been encouraged or offered opportun1t1es

———to*do—so———Here:—the‘s”hool can pTay the 1mportant roTe of deveTop1ng struc-
Q SR .
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tures to ut111ze sk1115 that wou1d otherw1se go untapped

Commun1ty members cankbe

. Job ExpTorat1on speakers - speak1ng about the1r part1cu1ar exper1ences

-in jobs of 1nterest to the students; RS
.IEEQEQ -- he1p1ng out on’ a one-to-one bas1s,
"Instructors -- teach1ng spec1a1ty areas or eTect1ves to groups of students -
| in art ‘mus1c, phy51ca1 educat1on, vocat1ona1 sk1115, etc For 1nformat1on
:;, about conmunlty wogkers as guest speakers, contact the IDS Program, o t',f

' Natertown.H1gh‘School,-51 Columbia Ave.;, watertown,1MA ;02172 . 2
. (617-926-7760). '

o

COMMUNITY JOB EXPLORATION PROGRAM

Job exp]orat1on 15 a subJect that 1s be1ng,Jntegrated 1nto pub11c
'-educat1on as ear]y as the eTementary grades One exce]]ent way to teach

"about ‘the workiof work is to v1s1t and study varlous JObS 1n the commun1ty

-~'Commun1ty v1s1ts,1mprove schoo] commun1ty 1nteract1ons, and prov1de a '

focus for other 1earn1ng act1v1t1es 1n soc1a1 stud1es wr1t1ng sk1115,}

\;\\and in- schoo] JOb preparat1on courses Some schools have made th1s v1s1t1ng
JOb idea 1nto a cred1ted schoo] program For a>comprehens1ve and successfuT

commun1ty JOb awareness program, we recommend contact1ng EBCET 640 M11ton '

l > p—

- -\. U 5

Ave s SaT\\Lake C1ty, Utah 84105 _13;‘ "_,“’fi o “fff“_; ?}“

COMM ITY. JOB PLACEMENT PROGRAM

Teenagers are«nn—a b1nd:\bEtwee;\the emphas1s put on gettjng a -job U

o and maklng money"; and the 19% jobléss\rate for teenagers.(with afstaggering Tx"-'

h1gh of 45% for m1nor1ty youth*)



Vo e

'The schools_can-p]ay a crucia] role inxcreating and advocating\community.-
job programs for teens. Often, communi ty members need t0'be pushed to
take an act1ve ro]e 1n the 11ves of: the1r youth. w1thout the schoo] tak1ng
an act1ve ro]e in. deve]op1ng these programs, both ado]escents and the .

. commun1ty w111 cont1nue to suffer from a v1c1ous cyc]e 1 teens have no
construct1ve focus for the1r energ1es, and adults become angry. and b]am1ng "
about teens" who'"do noth1ng a]] day“ o o

For more 1nformat1on, cal] or wr1te The Group School'%345 Frank11n St , e
. EN - -.','

: \

Cambr1dge, MA 02139

Sett14g7up a program S S o

Ne have been a part of and in touch W1th many successfu1 commun1ty

programs around the country . Some schools have been able to ra1se the1r -

- own funds to pay the students, others deve]op contacts W1th 1oca] merchants

' and 1arge corporat1ons others have deve]oped work/study prograns where

B

sfudents rece1ve cred1t for work1ng, and some commun1t1es have deve]oped

”

student-run bus1nesses

Ne recommend contact1ng the fo]]ow1ng programs in order to 1earn about -

' the1r success w1th commun1ty JOb programs z , _7 ,'\\ .

Student Bus1ness Trade N1nds, ESAC Youth- Serv1ces, 29 German1a St B ,f;

Jama1ca Platns WA 02130, (617) 522- 3600 | f"ﬁ~', _-j, 3 B \\Q s

School Fundra1g1ng Ado]escent ISSUeS ProJect Judge Baker Gu1dance

Center‘“295 Eongwooé Ave., Boston, MA 02115 (617) 232 8390 x303.

Bus1ness Contacts._ Proae’yﬂSg%ce, EDCO 20 Kent St . Brook11ne MA
-’02146“”16]7)”738 5600 Perk1nS Schd’] for the Bi1nd 175 N Beacon St 5
Natertown MA - 02]72, (617) 924 3434 McKlnley_Schoo1w—50—5t——Mary'S’St X .

B°St°"’ MA 022]5’v(517) 536- 4491, -The- Group School 5 345 Frank11n St .'fﬁf“f"'




; B 110
Cambridge,"MA 02139, (617) 491-4884.
- PARENT INVOLVEMENT P
65ee\sect1on t1t1ed "Parent Invo]vement and Educat1on") ﬁ

COMMUNITY ADVISORY BOARD .

o An adv1sory board of commun1ty members 1s/an/essent1a] step toward _

E,deve]op1ng schoo]/Job/commun1ty contacts Each commun1ty has 1ts part1cu]ar

u-resources whlch can be tapped by 1ntroduc1ng non- educat1on persone] 1nto -
the educat1ona1 process We' have seen successfu] adv1sory boards v1th mem-

1

o hers from 1oca] bus1nesses, 1arge corporat1ons, soc1a] serv1ce agenc1es, .

h;and universities. B |
we recommend the fo11OW1ng resources “for. sett1ng up effect1ve commun1ty - _ﬂf
adv1sory boards: .',v : i‘;:.j, f}_ fe, 3;’7 ‘_.f' - f o 'K R
1, Industry Educat1on Counc1] of Ca11forr1a R - | |
‘Reg1ona] Office o ": .:'?,7 S L ; :
 2430"Stanwell Drive Suite 160 -
o 'VConcord +CA 94520 o =-""'f,1 . - | Lol

L 415-680-8744 B - f--; '.’f['”'i'

2. Adv1sorx7Comm1ttees in Act1on by Cochran, Phe]ps, Cochran, A]]yn‘u”ﬂ

. _g_.‘and Bacon, Inc Y 430 At]ant1c Ave . Boston, MA.. 02210

________—3-—nAdo]escent—issues-ProJect*”295‘Longw00d Ave s Boston,\MA 02]15;;.;_,}
| ST Ly o
R 517-232 8390 x303. ’V'gf:7i’ﬁ t??Qf‘ o "’f;'v R |
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9. THE'WHbL&SCHOQL_'APPROACH. RE-VISITED: - A MODEL AND CASE STUDIES . ©
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g A wnouz SCHO0L 'APPROACH

_The preced1ng sections have descr1bed a conceptua] framework for

a dec1s1on mak1ng program - and app11cat1os of th1s framework for"

)

student assessment, c1assroom curr1cu1um, c1assroom meet1ngs, student
counc11s, conmun1ty meetings, parent educat1on,_and commun i ty involvement.

"\ ,
Each of these componentS/can be 1ntegrated into a “who]e-schoo]“ approach -

“to. dec1s1on-mak?ng, this approach can make 1mportant contr1but1ons to.

TN .
“schoo] c11mate and d1sc1p11ne, as well as he1p to deve]op a schoo]<:rogram\4

thatJaddresses the bas1c needs. of ado]escents as they enter young a u]t-

hood. 3 o B : L ,»" <

The "whp]e school" approach to dec1s1on-mak1ng is a comp]ex top1c,

" and. needs to be. addressed through on-go1ng meet1ngs among staff, parents,.
adm1n1strators, and students themse]ves The conceptua] framework prov1ded

f - N

1n th1s Program Manual is one approach to structur1ng th1s process 'In_a

N
'S

add1t1on, 1t prov1des a backbone‘r1th wh1ch to connect many d1fferent

R R

components of the schoo] program., '. R ;‘ e

‘g ,
e Ind1V1dua1 counsel1ng, contracts, and curr1cu1um, can be addressed

': w1th each student by assess1qg,n$eds and skills; in the context of the F1ve
Core. Sk1lls, the INS Leve]s, and the F1ve Steps (see Tab]es 1 :2, and 5)
The 1ve Steps can be used to he]p 1nd1v1dua1 students, pa1rs, and groups,,f__
estab11sh personaT\acﬁd‘m1c~and soc1a1 goa]s, dea] w1th 1nterpersona1 con-"”~f

f11cts, and plan steps toward ach1ev1ng the persona] and group obJect1ves._

The Ado]escent Dec1s1ons curr1cu1um Lan be used to pract1ce mak1ng e
dec1s1ons 1n a group or 1nd1v1dua1 sétt1ng The curr1cu1um addresses the?~é;

F1ve Core Sk111s negot1at1on strateg1es, and the F1ve Steps to’ Make a

. .o‘ - . . . o L

. .r."'“ St -
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EIEN . -

Decis1on, it also proy]des 1nformat1on which adolescents need.in order

Q

- - . N

to make y/;ormed decis:ons. In additiong the curricu]um offers a structured

‘ group sett1ng where‘*hc d1ff1cu1t 1ssues of ado]escence ~can ‘be -dired and o

» . .

: d1scussed In this way, currlcu]um can contr1bute in a prevent1ve way

\to a successfu] trans1t.an into young adu]thood d—'*f*ff":. - "",

\ .

\ C]assroom meet1ggs, studentgcounc11s, and’ commun1ty meet1ngs can
o ‘

A}

_prov1de opportun1t1es for mak1ng actua] dec1s1ons about common schoo] f; I
. issues. . The range of dec1s1ons addressed w1th1n these act1u%t1es can be

: se]eéted after an assessment of student 1nterests énd sk1lls. Each act1V1ty ’

1ve Steps and in deve]op1ng strateg1es for dea]1ng W1th a range dﬁ nego-'
. ’ Re

F1na11y, these act1v1t1es help- students become 1nvested in mak+ng

' t1at1ons

dec1s1ons, \as. theyvbeg1n to exper1ence the1r own effect1veness in. great1ng v'_“

e M [

so]ut1ons to common prob]ems S oo N E‘Qa»'; '

Parent aducation and commun1ty outreach act1v1t1es extend the

e

effect of the choo1 program beyond the bu11d1ng 1tse1f These act1v1t1es

he]p create an {d1ance among schoo], fam11y, and conmun1ty :; by” deve]op1ngﬁ .

" a connwn foqys and vocabu]ary for he]p1ng ado]e%cents make dec1s1ons
B SN :
Taken togeth r, these components can be used to structure a broad -

-

range of 1ntervent1ons -- and to make var1ous schoo] programs - more. coherent J

": and art1cu1%te S In ku:n, th1s process can he]p to 1mprove the qua11ty of

11fe in the schoo] for a]] members of the commun1ty
: N

2 - L Lo -
5 L4

WHOLE-SCHOOL APPROACHES SOME SAMPLE CASE STUDIES

In order to concret1ze a framework and p]an foro1mp1ement1ng the/

"_ Ado]escent Dec1s1ons program 1n a spec1f1c school context, 1t may ‘be 71if“b*_:'

b B

he]pfu] to cons1der some samD]e cases -- that is, some representat1ve

Y SEEe




gt

schooTs in. whach the spec1f1c comb1nat1on of needs, 1nterests, and sk1115,

The three cdse stxnes which foTTow der1ve from f1e1d test exper1ences,.

:among students staff ane\parents, suggest a p1an for 1ntervent10n

——

- and are structured S0 as to h1gh11ght some commn1ssues re1evant to

' ;1mp1§mgntat1on The 1mpTementat1on strateg1es are suggest1ons - 1ntended

Afto be. hrelpful

as gu1deposts wh1ch can: ra1se key quest1ons about program

o

1mp1ementat1on e TR e

T A

’\ . ',o.v

". The Was

'-expern ence W'l

" £
.-never been a

::"The Wash1ngton Schoo] ‘ S e e /’ g _
o h1ngton/$choo] 1s a}M1dd1e Schoo] The pr1nczpa1 is 1nterested }

‘1n deve]op1ng programs~re1ated to dec1s1on-mak1ng The staff has 11tt1e

th these 1s§ues, and is unsure of how to proceed There has

c1ass wh1ch focuses on ado]escent 1ssues, nor 1s there a ngrhjlﬂ

2 structure for student dec1s1on-mak1ng through student government. Parents'

'occas1ona11y

ask for he]p w1th these 1ssues at parent conferences or the'

¢

o1

"'and 1nterests

. 5def1n1ng prto

;d_staff comm1ttee can: be d‘,;m;“”

,'needs surveys

T‘mendatlons as

PTA but(}h%re is, rio organ1zed parent program f'v-f Lo "

Define the Need The pr1nc1pa1 needs to cTarafy staff concerns f.

. and ;nv01ve bo+h parents and. students 1n the process of

. ':] ‘&(
r1ty needs. 5Th1s can be .done through staff meet1ngs, parent

s .

meet1ngs 1n 'omerooms or quest1onna1res for students A

“1th-the respons1b111ty to make recom-

to the best way : in work1ng on common prob]ems

o 2. Develup Strateg1o . G1ven the Tack of pn1or staff exper1ence

g

,0utcome Parents, students Jand staff 1nd1cate a, common 1nterest in
two issuesu deaT1ng w1th r*er pressure and mak1ng dec1s1ons about drug use.Vu-



w1th these issues,_ two a1ternat1ve strateg1es are- poss1b1e -~~—¥f e

- a. “An e1ect1ve m1n1 course in drug abuse wh1ch h1gh11ghts 1ssues
. - of peer pressure, ' L

L b. A smail group,wh1ch dea]s d1rect1y w1th peer pressure as'it -

' affects a ange of ado.escent dec1s1ons

fIn e1ther case " the 1ntervent1on shou]d 1nc1ude

- In-serv1ce, to bu11d and encourage staff sk1115,

- d. Parent outreach through parent educat1on workshops -an open

house d 1nd1v1dua1 conferences

-3 Eva]uate outcomes. At mi_-year, Staff shouTd include students and S

parents as co—eva]uators of the program, changes can ‘be suggested and
_recordedgﬂand successes recogn1zed Eva1uat1on shou]d atso take p1ace-atr
~ the end of the year. At thlS po1nt, staff can p1an for further 1nter- R

vent1ons and ref1nements

iy ¢ ) o . ) 2 .

1] : . - . .

s .- . ~
.% . . - K

z'fThe Jefferson Schoo]“ w_“;ww jng,mg;ﬁl, e T ,~-.'_¢f, e

. The Jefferson Schoo] 1s a M1dd1e Schoo] Teachers have had some
'exper1ence dea11ng with' ado]escent issues, through e1ect1ve courses and by
"1ncorporat1ng themes 1nto soc1a1 stud1es and sc1ence C]q ;ses . One PTA was
devoted to a presentat1on about adolescent drug use.; However,_there are -

'~'no opportun1t1es for student dec1s1on-mak1ng through student government
-fStaff is 1nterested 1n 1mprov1ng 1ntervent1ons.,vkr : l7_:~."“ | ':;

C 6_ 1. Def1ne the:Need Staff shou]d meet to d1scuss and def1ne L i?'f:

?9§chool needs. For example what areas of the curr1cu1um need 1mprovement?

How can core sk111s be 1ntegrated 1nto other curr1cu1um areas7 How can aqb o




”'parent educat1on program ‘be’ deve}oped? -

4

'WZ,_ Deve]op Strateg1e5““G1ven -the-- pr1orsexper1ence of staff and -

students w1th dec1s1on making as.a curr1cu1um, strateg1es shou]d focus on
Sa.. Ref1nement of group process skills through the use of prob]em— ;.
'solv1ng groups and spec1f1c curr1cu1um act1v1t1es, |
h. Integration of core decision- mak1ng sk1115 throuqhout the
.';=curr1cu1um, ‘
c. .Deve]opment,ot é student government, where students can practice
mak1ng dec1s1cns coout school- re]ated concerns, ' c

d. Development and staff1ng of a regular parent educat1on group, to

1ntegrate schoo] and home 1ntervent1ons

3. Eva]uate outcomes Program eva]uat1on shou]d take p]ace frequent-
‘1y, m1d-year and summat1ve eva]uat1ons shou]d suggest program changes and |
emphases. The goa] of subsequentvact1vtt1es shou]d'be.to-stab111ze, and-
‘refine the program;-.and increase studentpand_parent "ownershipffof the - -

. program.
e ..

';The Adams School -

The Adams Schoo] 1s a M1dd1e Schaoﬂ Dec1s1on-mak1ng has been
1ncorporated into the schoo] program for severa] years through curr1cu1um, :
'group work and student government However, parents cont1nue to part1-,,

‘ rc1pate poor]y.Jn re]ated act1v1t1es Staff 1s 1nterested in 1ntegrat1ng a

BUBNESSSS Sty

dec1s1on maklng mode] throughout—the schoo], and espec1a11y in work w1th o

e,

parents

E

Deve]op Straggg1es G1ven the 1engthy exper1ence w1th ado]escen+- L
dec1s1on-mak1ng, strateg1es shou]d 1nc]ude ; ' |
- deveiopment of a "who]e-schoo] ph1losophy“ through part1c1pat1on

of students staff and parents -- wh1ch can prov1de a stab]e p,;,f_‘f




4 __" . o o ] o . e i

L

'framework w1th1n wh1ch 1nd1v1dua1 e]ements can be 1ntegrated
szga:p.ydevelopment of peer 1eadersh1p and peer counse]1ng sk1115 t0 sh1ft morew

lﬁ'respoms1b111ty for schoo] governance and dec1s1on mak1ng to ado]escents,“

. outrea h and needs assessment w1th parents to focus on spec1frc issues

of c]ear re]evance\to a s1gn1f1cant port1oruof parents emphas1s on
'development of a strong parent\e cat1on program n

T

Evaﬁuat1on Eva]uat1on shou]d focus on devefoBEEnt\of who]e schoo] ph1losophy,
changes 1n phrent 1nvo]vement and 1nput, and long-term changes 1n students
\

patterns of soc1a1 1nteract1on w1th adu]ts and peers 1n the commun1ty

)

' The case stud1es po1nt out the need for:

\

o S
e careful assessment of needs, 1nterests, and sn11]s,

2. @ program des1gned to f1rst meet common]y—art1cu1ated needs of students, o

e

parents, and staff--- and wh1ch can be succéssfu11y 1ntegrated 1nto ex1sti7;

- ' 1ng schoo]\structures, B I 7;" h g 3 T )
3. a, view of - he\dec1s1on-mak1ng rocess as long-term and sequent1a1'--'

\

with each new \activity buildin upon those which preceded 1t,

4. carefu] eva&uat1on and re-ass ssment so as- to keep the’ program bu11d1ng ﬂ o

\

and chang1n to,mee+ common eeds ",' : -f” : f ~f, )-j,@;?”

-~The f1na1 s ct1ov of the Pr gram Manua] cons1sts of some genera]
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. FIRST CHOICES OR "WHERE DO WE START'?"
SOME GENERAL PRINCIPLES




" The Ado]escent Dec1s1ons program 1s 1ntended to prov1de a broad

framework w1th1n which’ 1nd1v1dua1 schoo]s can’ focus on spec1f1c approaches
wh1ch fit best 1nto the1r ph1losophy and structure Any of the seven

approaches descr1bed 1n th1s Program Manua] w111, 1n the1r own way,".

5 address the core set of sk111s around wh1ch the program has been bu11t
Furthermore, any of the seven approaches W111 address a bas1c set of 'hwfiu?:;

1ssues re]evant to the trans1t1ons of ear]y ado]escence - for examp]e,-f~f?‘“T?

<

S mak1ng ahd keep1ng fr1ends, dea11ng W1th peer c°"f11Cts mak1ng and

°[w respect1ng group ru]es gett1ng and Peep1ng a Job etc ,"f,if_ 3 T“f' :7;[_

B SR

S1mp1y stated the answer to the quest1on,'“where Do We Beg1n?" f

‘is th1s' We begrn wherever we can However, the*f1rst§step shou]d neet

S four cr.ter1a." F1rst beg1n by address1ng a common]y-agreed-upon set of .

e @~

, pr1or1ty needs For examp]e, 1f most staff, parents, and students see a |

t f need to - dea] w1th JSSUGS of drug abuse 1n the:rhoo], 1t 1s cruc1a1 to f1nd 1"i¥
a way . (or better, yet severa] ways) to address these 1ssues‘-- rather e
than start1ng w:th a top1c wh1ch 15’1ess d1rec1ty re]evant or mot1vat1ng

Second beg1n where staff, students and parents fee] at 1east

' m1n1ma]1y comfortab]e For examp]e sex educat1on programs are. somet1mes ,ff

toe




120 .

difficult for staff to deal with; a]though many parents express a need
forufsomeone to dea] w1th these issues, other parents are. much 1ess
ft sure If 1ssues of sexua11ty are a pr1or1ty concern they must then be
4addressed in a way that is at least m1n1ma11y comfortab]e for a]] 1nvo]ved
: (for examp]e by us1ng outs1de ‘'speakers or: a structured c]ass, rather jg;-ﬁsgs_
“ﬁ'than an open-ended group d1scuss1on)‘” . 'j | f |
| | : Th1rd beg1n With the resources ava11ab1e for ewample,“if the
commun1ty has a strong drug abuse prevent1on program use it as a resource
f' .for staff deve]opment, m1n1 courses etc If a staff member is espec1a11y
1nterested 1n student counc1ls, use th1s persona] energy—to get the process
started _ ": o _ | . -
F1na11y, the f1rst step shouldwbe one that leaos to other 1ntegratef
fapproaches to dec1s1on—mak1ng 1n”the schoo] For examp]e, f? outs1de R '
speakers are used they shou]d a]so he]p trmn staff who can. then 1ntegrate B
1ssues in other areas. of”the schooT If- the f1rst issues’ to be addressed
1nvo]ve drug use/abuse, staff should cont1nue to use the sk1lls deve]oped

,“c,1n~those 1nteract1ons to address other 1ssues re]evant to students and ﬁi

\' 4 s ’ St . i R

the.schoo] conmun1ty f: | | -

-In other words, the most 1mportant cons1derat1on in dec1d1ng where

- i‘to ‘begin- 1s th1s an 1n1t1a1 attempt to 1mprove dec1s1on-mak1ng sk1lls is.
_ﬁ:most successfu] 1f 1t he]ps those 1nvo]ved fee] more ab]e and comm1tted to flff

' :mak1ng dec1s1ons about the1r own 11ves, and therefore w1111ng to try 1t e

I

: f;aga1n Mak1ng dec1s1ons, and accept1ng resp*ns1b111ty for those dec1s1ons,

";can 1n1t1a]1y seem a: new and d1ff1cu1t exper1ence The dec1s1on about




L

A

!
v Cy !

where to beg1n" should. be made 1n the 11ght of a carefu] assessment of -

"fneeds, sk111s, goa]s, and ava11ab1e resources In th1s way, the f1rst

- step 1n addreSS1ng dec1s1on-mak1ng skills W11] 1ead to a. second and a

third and a fourth —-\and, in time, toward a genera] 1mprovementa1n the

‘”‘process by wh1ch ado]escents become contr1but1ng members of the1r commun1-‘

ties. Lo S N
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1. | SELECTED RESOURCES & = . L
. (arranged by topic) . /




BACKGROUND INFORMATION

< ) .
"i .

*77$BrionﬁﬁetseTs,dS“mh"SeTnan,‘R.'"The AdoTescent as Negot1ator The -
- Development -of a Social Self";to appear in The DeveTopment of SeTf
Ed1ted by Robert Leahy, Academ1c Press '

Dewey, J. Democracy andlEducat1on New York Free Press, 1916

“',¢Feenéy;*s;" SchooTs “for. Young AdoTescents Adapt1ng the Early Ch11dhood -
' ModeT Center for Ear]y AdoTescence Carrboro, N. C 1980.

\i Furth ‘H., and Wachs, H.’ Th1nk1kg Goes~to SchooT P1aget S Theogy 1n :
\\\' Pract1ce New. York Oxford Un1verS1ty Press, 1975 ~

- Hersh Risy- PaoT1tto, D ,-and" Re1mer J7 Promot1ng,MoraT Growth FromﬁPiaget
\,o Kotherg New York Longman, 1979 o .JM“HM;“;AQW,o;m,TM_”_.. -

~Jones, V N AdoTescents w1th Behav1or ProbTems Strateg1es for Teaching,
. Counse]1ng—and Parent InvoTvement Boston ~Allyn- & Bacon, 1980
Fomm T N i
' Kotherg, L. "Stage ‘and Sequence The Cogn1t1ve DeveTopmentaT ApDroach
to Soc1a11zat10n," In D. Goslin (Ed.) -Handbook of Soc1a11zat1on ' -
Theorv and Research - Rand McNaTTy, 1969 N_“;7.=4,,. o __mﬂwﬂ~__;::ee<::%

= —P1aget J The Mora] Judqment of the Ch11d N Y Free Press, 1965
. SeTman, R. and Selman, A “‘"Ch11dren s Ideas About Fr1endsh1p", Psychology -

J ~ Today, 0ctober, 1979 f\\~ . , LT,
' SeTman, R.  The Growth of - Interoersona] Understand1ng Néw=York& 'Academic R
| Press, 1980. - N . W\ - ‘ Co s
Sp1vack G PTatt J ~and Shure M N The ProbTem-SoTv1ng Anproach to | '

~ Adjustme nt. San Franc1sco Jossey\Bass, 1978 o
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' Br1on-Me1se]s, p; and Rende1ro B. "Student Dec1s1on-Mak1ng Improv1ng .
- the School Commun1ty for A11-Students.". Unpub]1shed paper: . . ,
Ado]escent Issres Pro:ect 295 Longwood Ave s Boston MA C2]15 1980. -

o

4

o F1rst d B and M1ze1/ Everybody s Business: A Book about Schoo]

L D1sc1p]1ne Southeastern Public Education Program, American
- Frierds Service Comm1ttee, Box ]1592 Cap1to] Stat1on, Columbia,’
5.C.. 9211 (§7 \50) o

'Ph1 De]ta Kappa. Schoo] C11mate Improvement A Chal]enge to“thechhooT
Administrator. - (no-date: --available .from Ph1 DeIta Kappa, P.0. ‘Box
- 789, Bloom1ngton, Ind1ana, 47402)

A.Handbook for Deve]op1ng Schoo]s with: Good D1sc1p]1ne ]982. Phi_De]taf
Kappa, P.0. Box 789 B]oom1ngton, Ind1ana 47402 - —

*TWoIfgang, C., and” G]1ckman,~C So]v1ng D1sc1p]1ne Prob]ems Strateg1es Lo
- for- Classroom Teachers.. Boston: A]]yn and Bacon,,1980
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ASSESSMENT AND EVALUATION
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Ph1 De]ta Kappa Schoo] C]1mate Improvement P.0. Box 789 BIoom1ngton,_;m;_";~w
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Se]man, R s and Krupa M An Interv1ew Method for Eva]uat1ng Deve]opmental
Level in Ado]escents' ‘Interpersonal- Negotiation Strateqies: A .
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Mt K1sco, NY ]0549 BT R U T

Sunburst Communi cations,” f1]mstr1ps RoomfGBBSBSQABB;NashindtoanVe;5fﬁfﬁ':
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The Amer1can Cancer Soc1ety, 219 East 42nd St., New York NY iOO]?f
(1nformat1ontx1tobacco and smok1ng) .

Boston Center for A]coho] and Hea]th 29 . Commonwea]th Ave .s Boston MA
02116 617 267-8553 (f11ms, 11brary, personne]) ,

v

The Chann1ng L Bet@” Company, Inc . 200 State Road S Deerf1e]d; MA ‘
01373,-800-628-7733; .in Mass. -call collect 413-665-7611. (Scr1to-- .
.graphic. Booklets on-all types of drug use; abuse, a]coho], in o
“cartoon format) .

The IO IT Now' Foundat1on, Phoenix, AZ 85010 (pamph]ets; book]etS'Lith_ ’
.. good 1nformat1on) TP - o : L
' Nat1ona1 C1ear1nghouse for Drug Abuse Informat1on, 5454 1scons1n Ave .
" Chevy Chase, MD 20015 (pamph]ets, book]ets, f11m 1 st1ngs) -
: NatIonal Counc11 on A]coho]1sm, Inc., 2 E 103rd St New York NY"_ ¥ SR
‘““"1"“‘10029 (pub11cat1ons on a]coho] use. and abuse, a]coho]1sm) S \ L
| Nat1ona1 Inst1tute of Menta] Hea]th Pub11c Informat1on Branth Chevy o
‘ o Chase ~MD 20203 (books book]ets pamph]ets on a11 types of - drugs)
Pub11c Affa1rs Pamph]ets 381 Park AVe South New York NY 10016
(pamph]ets) e ,‘ L )
Aud1o—V1sua1 : _: PUETR yg»~ | ;}~‘ HN, o j_ "f;” *4‘A = 'j L e
Gu1dance Assoc1ates, Commun1cat1ons Park Box 3000 Mount K1sco, NY R
, ‘ 10549 800-431 1242 » ;1 IR L B
SN Modern Ta1k1ng P1cture Serv1ce 5000 Park St North St Petersburg, FL s -
S 33799 N | R | A 3
MTI Te]eprograms, 800 323 5343 | f IR -‘?‘
. o // : ,;
Sun urst.: Commun1cat1ons,:\§\wash1ngton Ave s P]easantv111e NY 10570, PR
"', 7 800-431 1934 K T S sff-mw;f—~j{




Juven11e Law

..R1ekes§7g. ‘Youth Att1tudes and Po]1ce New yqu; West Pub]ishers,

"Riekes, L. and Acker]ey, . JuVen11e Problems and Law. New \orxz‘ west |
" New York: west Pub]1shers, 1975. 3

Riekes, L. and Acker]ey, wmak1ng New York west Pub11shers, 1930

“Law Related Education in Amer1ca, American Bar Association Special Comm1ttee
on Yout Educat1on for C1t1zensh1p, 1185 E. 60th.St., Chicago, IL 60637.

Arbetman, L. McMahon, E: and 0'Brien, E. Street Law _A Course in Pract1ca1,
Law. New York west Pub]1shers, 1975 3 , —
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FadLs and. Informat1on .

i( Fo adu]ts

"Bopton women s Hea]th Co]]ect1ve, Our Bod1es, 0urse]ves,vSonn and
' Schus¢er, 1976. ., C )

K tchadour1an, H.A, Fundamenta]s of Human Sexua]1tx, Ho]t, R1nehart and .
w1nston,\1972 N 3@ LR .

&

1{ M Cary, Jd.L.. Human Sexua]1ty, Van Nostrand Rhe1nho]d Co 51973,

For teens R v.* _ ,::;‘. Cee e ‘:fi,'

Bell, RUth Chang1ng Bod1es, Chang1ng L1ves, Random House, New- York, 1980.

Gbmfort, A]ex and Jan The Facts of Love Ba]]ant1ne Books, New York, ]979

Gordon, So1 _(nany - books), Facts About Sex_ for Today, _Youth Ed U- Press,';”": .7
‘ Char]otteSVJJJe-—VA—"1973'”"”‘ e o

T ':_ e ... L . R :

Ke]]y, Gary Learn1ng About Sex Barron s Educatlonal Ser1es

Ke]man,.Saxon Modern Human Sekua11ty, HOUthon M1ff11n Co ; 1976;7- -

Kempton,,w1n1fred An Easy Gu1de to. LOVTng Carefulgx_(and others) ibjanheql;“]"‘

2. S

’ Parenthood Of Contra Costa, Na]nut\treek CA ]980
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) ) “ .‘u.' ( . $ .a‘-“. Lo ’ o
: May]e’”Peter What S Happen1ng to Me? Ly]e Stuart, Inc., ]979 o .w
McCoy and Wibblesman. The Teenage Body Book Gu]f and western Corp s .
SR New York 1976.
For younger ch11dren Lol -
Andry and Schepp How Bab1es Are Made Time- L1fe Books, 1968
P
Gordon, SoT G1r1s are\G1r1s and Boys are ngs, So What s the D1fference7
‘ John Day Co., New York, 1976. ' S
fiMayTe, Peter where;D1d [ Come From? 'Ly]e Stuart,jInci,_1979. ’ ) ,
. .‘.0. . \ I .
’ For Parents S - - L
B]oc« W. A What Your Child Rea]]y wants to Know About Sex and Why,
Prent1ce Hall, 1974. . _ R _ Co
. : \j FEY ...’." ’
.Gordon,-So] Let S Make Sex a Househo]d WOrd John Day Co , 1975 ‘
o - R .
Pomeroy, wardeTT Your Child and Sex A Gu1de for Parents, De]acorte
Press, 1974 L
:Q~Curr1cu1a s: R j - . o . R . ; ‘ e
.\Ado]escent Dec1s1ons, Sa Br1on -Meisels,. G Lowenhe1m, B. Rende1ro, Judge T
o Baker Gu1dance Center, 295 Longwood Ave., Boston MA 02115,
Changing- Learn1ng/Chang;ng L1ves Barbara Gates, The Fem1n1st Press, B v-F?:
s o o \
.CFam11y L1fe Educat1on, PTanned Parenthood of Santa Cruz CA 1979. ~:~'° | },"? e

Y C
" Family L1fe Educat1on, a. Resource for E]ementary Grades, Network Pub11ca-. i
- tions, Santa Cruz, CA 198] N _ RS

~Sex Educat1on Teacher s Gu1de and Resource Manua] P]anned.parenthood, '
' Santa Cruz, 1977. R R




Other ‘ o
V, P]anned Parenthood your,loca] branoh; Many'Natéria]s-for 1ending or,“
purchase o - B Sl
. Pub]Tc ‘Affairs Pamph]ets, 381 Park Ave. South New York .NY'jloolqsw .
B S.I.E.C.U.S. |80 Fifth Ave., Su1te 8012, New York, NY 10011, 7 |
CLASSROOM MEETINGS T ‘.j_ﬂ

BrTon-MeTSels, 5l "ReasonTng with Troubled Children: tlassroon NeetTnas -
T as’a- Forumvfor Soc1a1 Thought" ' Mora] Education. Forum;- NTnter, 1979_.,__ .

L st . - - . -

G]asser N Schoo]s NTthout FaTlure New York Harper & Row, ]969,
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STUDENT GOVERNMENT AND COMMUNITY MEETINGS 7 S
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Kozberg, G and N1negar d... “ImpchatTons for Secondary Schoo]s",w
-Phi Delta Kappan, Apr11, 1981 ' o \ v

o Mosher,.R.' "A Democrat1c HTgh Schoo] Damn It, Your Feet Are_A1Ways in oo
"-the Water," "Character Potent1a1 A Record of Research,,ﬁ-(No.]4, _
1978), 196-217. - — P

p STmon Martha, Fu]] CTrcle Schoo] P 0 Box A-2, Sonerv111e;éMA 02145

N_ Thompson, ‘Cene, IDS Program, Natertown HTgh Schoo] 51 Columbia St s
: watertown, MA - 02172 L , g 3 // _
i {
- 3 - I .
" PARENT INVOLVEMENT AND EDUCATION TR }-,._ ' ;!" - -
. I

FederatTon for ChT]dren with. Spec1a1 Needs, 120 Boy]ston St s Boston MA,
: 02116 617- 482-2915 . f :

: The ‘Parent InformatTon/AsSTstance and Resource ProJect Boston Public
Schoois, 26 Court St ’ Boston, MA 02108 617l726 6292 726- 6393
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Parent Invo]vemer Lenter University of New Mexico, 1700 PennsyTvan1a,”"
N. B . A1buovey Jue, New Mexico 87110 (an excellent resource for
p1ann1ng ;rehens1ve parene program) S

Ado]escent Issues Proaect Judge daker Gu1nance Center 295 Longwood Ave 5 -
Boston MA 02115 o . .
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A]bee G. Soc1a1 Sc1ence and Soc1a1 Change The”Primary Prevention of .
Disturbance, in Youth. Center. for Youth Development and Research, g
Un1ver51ty of M1nnesota, St Pau1 MN 55108 : R
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APPENDIX AT

NEEDS AND INTEREST ASSESSMENT FOR SCHOOL STAFF s

“ .
"I Y'DecisiOns,ﬂ “Deci‘S'Ifun's ‘e "‘1 BE

. | . _
In CoTumn A, pTease hst dec1s1ons that your students must ake as|

they move through the day. -~ (Think about relations.wi th fami

_ ~_and staff; school work\and schoo] behavwr' commumty members, .
N emp]oyers etc )

1.

; .
R

N ‘-‘|‘|A"|T:' ._":, ) llBal I

-

: In CoTumn B rate these dec151ons 1n terms of the1r 1mportance to xou

~_.as a <hool. staff: membeu (Th1nk about prob'lems, ‘chaHenges, frequency
o of deahng w1th 1ssues etc.) ‘ g

”f."In CoTumn C rate these' dec;ismns’f} n terms of the1r 1mportance for xour
students. ‘ : :




'theeds'anoKInterest*AsseSsment for School Staff/ page 2
4. Circle the areas that you have rated as common to both you and your:
- students. If no areas are .common to both groups, choose 3-4 areas from

" ‘columns B and C that are common concerns for each group (staff and:
). List these areas of- pr1or1ty concern in the space be]ow

2.
‘3.
4.

5. In what ways does your site and your staff already work on ‘these areas?

- e —
- « s .. .

"6.‘ what new strategies for work1ng -on these issues seem most adaptab]e to ,
“your setting? . (Think- about. curriculum, group or individual work student
government, in- serv1ce for: staff, parent 1nvo]venent, etc )

I

Py

7. what spec1f1c areas -are most 1nterest1ng and motivating to x___as a staff
person7 what Sk1]]a 'do you have . to offer in these: areas7
_ : AU




s - L . . : : C ‘. ) e

‘Needs .and Interest Assessment'for Sdhdo] Staff/ page 3.

-8. what new sk11]s or 1nformat1on do you need 1n order to. Qe an'fﬂ
effect1ve staff person 1n th1s area7 o _ ‘v :

(S L ; . R

9. L1st some ways in wh1ch you (and your staff) could”deVe1opvski1]s.in"
e th1s area. . R .

10. L1st some spec1f1c f1rst steps in 1mp1ement1ng d schoo] program (e g.,v

_curriculum, group work, counseling program) to ‘respond to the 1dent1f1ed
pr1or1ty needs, g1ven staff 1nterests and sk1lls.




O

ERIC

Aruitoxt provided by Eic:

d . .n: -

’

Sample Needs and Interest Assessment




N 1B
R Manv111e :School /. Judge Baker Gu1dance Center S
PAYENT OUESTIONNAIRE TO HELP PLAN r0R THE . PARELT DROGRMW ' -
—‘-""". s )' i 4‘3’3 . C. . p ) . . . .

0 g

Name of Parent(s) R _ ‘“Telephone

Name of Child(ren) R R ReiationSHip' . Age | - Sei/
in the Manv111e» R o ~ - (son, fosterchild,g»” e R
School S S R egrandehild, etc.)’

z'eWhat are the beet"timet Lor you to come. for ‘parent activities? = ;

L MON  ‘fUES. :ED | THURS FRI
~morning - | .}

-afternoon | =2 1 L T

v

evening | . . - o T :
SR S : . -
Lo e PRI ' ' o .
.What are the worst t 1mes “for you to come’- for parent act1v1t1es° . :
RN . . ! L . oo . . vf"
o | MON. TUES _WED © THURS  FRL
morntng [ | N T B
afternoon : : ) B -
ventng | | ] ] |-
fIf it w0uld be d1ff1cu1t for you to come, what are the reasons9 e' .

?Do not own. a car and publlc transpor*atlon is. not avallable o e =

'Transportation'or parking'isﬁtoo~e$pensive"_ﬂ e il 2l

No-‘child care

BN

Neighborhood not safe to goout ™~ .~ oo

"Too tired .

‘Mo time

Other

;
T



" Which of'these possiblenactivities for parents would you 1iké to have available? =~ . =

'l

',;Soclal get—togethers S How_often?

b. A group which meets regularly to share and help each other w1th _
I concerns about belng a parent’ ’ : S

c. Worklng on a newsletter for staff and parents’

o

- d. ‘Ass1st1ng in school and classroom act1vit1es°
_ (For example, tr1ps, part1es, spec1al programs)

e.: Parent groups to help w1th part1cular 1ssues°

Whlch topics would. 1nterest you" % ONE MEETING  SEVERAL MEETINGS =

Discipliner

Learnlng about and help1ng yoﬁr S ”.. - l : _.,fg'p_~1'l“
: ‘Chlld W1th learn1ng d1sab111t1es - SR

e .

N

. Beingva singlefparent~' S U S
Being a foster parent R wffi r' e o e o rf'_;i,f.
Understandlng Chapter

'766; what ‘it -does,
what are your r1ghts

Helplng chlldren e .'.iu.ffav_y;“
R through dlvorce and o
ST separatlon . :

' S.ibling,';;ri_\;ral_ry" '

Peer influences

l

.Sex education

‘Drugs & Aleohol . _ o oo e ol

g?:dther topics’uhichhyoulfeel}are important,L

v

CEL

Be1ng on:a. commlttee,tofplanfprograms‘fgrfparentsi‘b-'*f'tdfplan‘programsfﬁ

.} for children

Q

ERIC

Aruitoxt provided by Eic:



& ) N o " . . B . ) . ) ) . - .
. g. " Other activities thch_you'feel_are important:‘. S Lo

S

P , : o .- TS C o e
 Thaﬁk you very much for your input. - —— .

oo B . . . )
' . . : . . - v . [y

. s ! . {
, i
‘ - ) ' .
N i . Lo - £,

e i
{ N
‘

d / ’ ’ . i

. .
. s -
¢ LT ¢
) t . .‘
: A4
v‘,.

ERIC

Aruitoxt provided by Eic:



~ Appendix C

;ffThe PrdgrEﬁ‘ThiS:Year*~73":f

ST
\ ;v‘

\ A T1me and Structure

1) e met at 7: 00 was th1s a good t1me for you’ 'NYese;'

What wou]d be: a better t1me7

2) We met for£2hhours.._Th1s was

1

) too 1ong l;"b), too short | c) JUSt r1ght




.. B. Content

“_Pleasé rate the top1cs to show how much you enJoyed or 1earned from

"ff?“each one. /(1 fiExcellentig 2 = Fa1r ;]/v3 Poor)

311) Ado]escnecev1n general?n-'
. / 8 K

/

: Un1versa1 Tasks (1ndepengence etc. ) PR B I 3:t -

s
- N Lt
w

,,{5;1 Reso]v1ng Conf11cts

3'2) Sex; Educat1on T “ v,v . :
'F11m: ““Am. T Norma17" ‘4';; s :h'»,."ﬂi,': hz.. - ,311‘

R b Changes and Ado]escence ";a';a,;h . ;ei]. R iz_ﬁhev .3,' 
':.:3) Drug Educat1on » ,;ﬂnv n> wite_ ,,;. L ‘~n‘-' | L
| | ;ix;féﬁg A]coho] ﬁ.thei4-"'::;h:'_fnitff:h-ljﬁe:: g,a-”-j
?1hie;};/;;}6. ,Use of Mar1Juana ';f;;jff.fi;heﬁ;w:iaﬂffi;Q°eei2' f} %

o

f*P]ease rate the act1v1t1es (1 ‘Exce1]enti(enjoyed¢af1pt);-2-¥jﬂain,‘i_fﬂ




'II_.:

The Program Next ear ﬁTnj.*yfv

There.should be.f,

d)jmorecmdvieef'“*

ot

T1me and Structure

The group shou]d meet .:j” |

a) week]y } b) every other week .nfye)fmonthjw fid) every Other‘nnnt

Meet1ngs shou]d last

a) 1 hOUV b) 1> hours ‘;e)j;whbqrs;; o S
" co D T

a) more teacher lessons b) more sma]] groups c) more outs1de”'"
: a speakers

! ,‘__v e DRI . e . ,,v\

Shou]d there be a spec1a1 group for "new" parents, or shou]d "o]d"

ahd "new fparents be mixed’

:;;:f'uNewu groupf "f M1xed‘group “




_]40‘,'

7 neet1ngs 0o short ;:”‘fvf*‘¥ _;~1 ‘.:..}a_ﬁ«.i s

‘aa,; _not enough 1nformat1on f';jr‘<‘iig“ ff\jﬁ:;**‘i 0

‘\A L <

\l3*%v wanted to know about 1essons before they\happe"ed

L

the food

Do you th1nk other parents 1n the Manv111e Schoo] shou]d have a gruhp

e ol —

f';'f]‘k7 th1s? Yes“"f - ;~ffNBVfapf- Why? .

T, N . -
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Appendii D

 THE_INTERPERSONAL NEGOTIATION STRATEGLES INTERVIEW

\
\

Peop]e are aTways runn1ng 1nto probTems w1th others at schoo], at work,

;--and at home Everyone has to work out. ways to so]ve them ‘\I am qo1ng to o 'Q

read you some exampTes and I wou]d like you to tell me some ways the

Te. what do you th1nk wou]d happen 1f John (Susan) d1d that? (f May

) Deh (Dan) did that? B ;i;}i,;°7_ ; 0 o

"s1tuat1ons cou]d be-dealt W1th ) There are no r1ght or wrong answers to

' boss pays/for the extra t1me, John (Susan) doesn‘t T1ke be1ng asked to 7"
"work at’ the last minute. -b. ‘What woqu be a way for John (Susan) ‘to o

‘;deaT wath the boss? 1(_ Ro]e pTay 1f necessary ) d “Why do you th1nk

' \
_probe._hy_the outcome "e" was suggested if trne perm1ts )

‘,together Deb (Dan) wants to stapt go1ng out w1th\other guys (g1rls) but i'

"\

these questnons so I Just want‘you to te]] me: what you think 1s the best ‘
“way to hand]e the s1tuat1on (NOTE: MATCH SEX OF PROTAGONIST T0' THAT OF _
nTHE SUBJECT ALSO BE SURE TO PROBE wHY A GIVEN NEGOTIATION 15 SUGGESTED )

1) a. John (Susan) works 1n a grocery store after schoo] He'(she)?is on]y

';_gsupposed to work for 10 hours a week but the boss keeps ask1ng him {her)

at the Tast m1nute to work reaTTy late on Fr1day n1gh/////Even though the . ”:./f

(subJect s’ wesponse to "b") wou]d be a gcod way to dea] w1th the prob em?

- . o Vo

2L DEb (Dan) and her (h1s) bOVfVTGDd (91r1fr1end) are out on a date e o

she (he) doesnft i k{that the boyfr1end (g1r1fr1end) w111 11ke that H B 2
can Deb (Dan)c :5 fth th1s s1tuat1on7 (Ro]e p1ay ) why woqu that 5);/(/'-)”‘5

(subJect s response) be a good 1dea? what do you/th1nk wou]d happen 1f 7




1:_ - . . . —

3) Mark- (Mary) is a runner on the track team at schoo] An 1mportant
'._meet is com1ng up that the coach really/Wants to w1n He asks Mark (Mary)
to take some drugs that w11] g1ve ‘him a better chence of w1nn1ng Mark
(1 (Mary) doesn t want to do that /How can Mark (Mary) ‘deal w.tn the coach?

,(Ro]e?pjay,)_ why_wou]d)that belﬁ;good.}dea? Whut JO you th1nk wou]d |

- fiappen if Mark. (Mary)did that? | | _____;_;;_____J;;__;__;_;;__;____;;_

~ 4) Beth (Bob) works after school in a‘bakery.- Jist as she (he) is about

to leave, a pan of mu?$1ns faV]s to the f]oor Another worker'walks in the .

door to start her sh1ft Just as th1s happens. Beth (Bob) wants the other

\\\\worker tQ_Elfﬁ,”p the muff1ns $0 that she (he) can 1eave on t1me, even : 7\\_
though they fe]l on her (h1s) sh1ft How can Beth (Bob) dea] w1th th1s o RN

y other worker? (Ro]e play. ) Nhy wou]d that be a good 1dea7 What do you o

th1nk wou]d happen if Beth (Bob) d1d tha‘t‘P T~{*
| [ -f | '

S)ﬁ Joe s (Janet' s) mother a]ways has h1m (her) go to a p1cn1c w1th his ;

(her) mom s fr1end and her fr1end s’ daughter (son) - Joe (Janet) doesn t
rea]]y 11ke th1s g1r1 ( oy) at all and doesn t want to go What 1s a ‘good |

way for Joe (Janet tf deal w1th h1s\(her)mother7 why wou]d that be a,

] ‘ N N o .WDE\\ \
0 a arty where there are a. 1ot of drugs Pamj' \*\\

N

- good 1dea? what do.y ox th1nk wou]d happen if Joe (Janet) d1d that7 f‘(.

. ;z/ ' '
6) Pam (Peter) “goes

. \ N K
P (Peter) doesn‘t T1ke‘th‘s fro much and fee]s uncomfortab]e Her (h1s) 5*'i\\\k

fr1end saved some rea]]y\fxpens1ve pot and came Up to smoke 1t w1th her

(h1m) but Pam (Peter) dj?sn t 11ke pot How can Pam (Peter) dea] w1th

\.

\the fr1end7 (Ro]e p]a
/
th1nk wou]d happen if- am (Peter) d1d that7

) Why wou]a that be a good 1dea7 What do you




.'.”7) Russ (Rona) works TF a cafeter1a serv1ng food to customers. He (she) :
. wants to_ take off Fr1day n1ght but he (she) knows that the boss doesn t
7.T1ke peop]e tak1ng of f Fr1day n1ohts How can Russ (Rona) deal with his ..
(her) Boss? (Ro]e play. ) why woqu that be a good idea? What do you
‘think wou]d happen\1f Russ (Rona) did that? :

———~*8)"Martﬁ_"(Matt) has been good fr1ends wi th A] (Ann) for a Tong time.
Then Al (Ann) asks her (h1m) to go out but she (he) rea]]y doesn't want _T
to go out with h1m (her) How can: Martha (Matt) dea] with Al (Ann)? .
»(Role p]ay ] why wou]d that be a good 1dea? what do you th1nk woqu
happen if Martha (Matt) d1d that7 S

9)‘ Andy s (Ann s) unc]e (aunt) drlnks a Tot of wh1skey every day _He"
(she) hates that and wants h1m (her) to stop. How can Andy (Ann) deaT
'L~"rw1th his- (her) unc]e (aunt)? (RoTe p]ay ) Why woqu that be a good 1dea7,'

What do you th1nk woqu happen if Andy (Ann) did that? i \,,
. _ T \.“

) r"TO) - Ted (T1na) works on a- construct1on JOb wwth his - (her) fr1end ATex
\

\ o
-)“ (Amy) A]ex -(Amy ). gets stuck with a Joo that is néa]]y hard and he (she)~
t‘want_to heTp‘w1th

\\ wants Ted (T1na) to-he]p h1m (her) Ted (T1na) doesn
\th1s job. How can Ted (T1na) dea] w1th Alex (Amy)7 (Ro

le\play ) Why
:wou]d that be a good 1dea7 Nhat do you th1nk would happen ~{\Ted (T1na) d1d

_.that? o o | = ; L . o ; B \§\ |
1) \Tom (Ton1) was asked to ‘the sohool fa1r by a g1r1 (boy) and sa:d\\
he (she) woqu go Tom 3 (Ton1 s) mother doesn t Tike th i g1r1 (boy) ;;E\\
iiprobably\won t want h1m (her) to go. What_is a- good way for Tom (Ton1) to deaT
}l}vsw1th h1s (her) mother? (RoTe pTay ) why wou]d that be a good 1dea? what
L do you th1nk wou]d happen 1f Tom (Ton1) d1d that7 T,Tms"[ T
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2) Joan (Jim) has a good fr1end who is start1ng to take drugs. .Joan (Jim)
noJimi

e ——

e
does not 11ké this fr1end tak1ng~drugs“—*How can Joan (Jim) dea] w1th her- (h1s)
1s Trienc tax

'frTend? (RoJe play.) Qﬁat‘wou]d that be a good idea? What do youvthlnk .

\

would happen if Joan (Jim) did that? *



